
The Challenge
According to the Massachusetts Department of Elementary and Secondary Education statistics, when passing 
Massachusetts Comprehensive Assessment System (MCAS) became a graduation requirement in 2003:

•	 Only 22% of English Language Learners (ELLs) at Brockton High School passed the English Language Arts MCAS

•	 Only 26% of ELLs at Brockton High School passed Math MCAS

The Results
Between	2003	and	2009,	Brockton	High	School	dramatically	increased	the	percentage	of	ELL	students	
passing	the	MCAS. Because of this success, The Rennie Center for Education Research & Policy profiled the 

Bilingual Program at Brockton High School (BHS)  
as the most effective ELL program among urban  
high schools in the state of Massachusetts.

The Solution and Process
Here’s how they did it. The increase in academic achievement for ELLs at BHS is related to the following key factors:

•	 A	school-wide	literacy	initiative where all teachers are expected to be teachers of reading, writing, 
speaking and reasoning.

•	 Official district adoption and training of general education and bilingual/ESL teachers in Pearson’s	
Sheltered	Instruction	Observation	Protocol	(SIOP®)	Model	for	sheltered	content	instruction.

•	 Yearly	professional	development helps teachers to provide instructional feedback and 
reinforces SIOP® strategies.

•	 Consistent analysis of assessment data, identification of problem areas, and creation of targeted	strategies	
to	address	ELLs’	literacy	skills	deficiencies.

•	 Use of both formal and informal teacher evaluations to monitor	implementation and efficacy of adopted 
literacy strategies.

SIOP®: A Case Study in  
Pearson’s “Educator Effectiveness Series”
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for Results that Matter
EVIDENCE-BASED PROFESSIONAL DEVELOPMENT

Why SIOP®?
In November 2002, Massachusetts voters approved a ballot initiative 
mandating English immersion as the primary means of instruction for 
most ELLs. The Sheltered Instruction Observation Protocol (SIOP®) Model 
(Echevarría, Vogt, & Short, 2004) was selected because it is a research-
based approach for teaching content to ELLs in strategic ways that 
make subject matter concepts comprehensible while promoting English 
language development. Brockton wanted to invest in a program model 
with a confirmed history of improving ELL student achievement.

How does SIOP® work?
As a framework for organizing instruction, the SIOP® Model includes 
many features that are characteristic of high quality instruction for all 
students, such as cooperative learning, reading comprehension strategy 
instruction, and differentiated instruction. However, it adds key features 
that support the academic success of ELLs: inclusion of language 
objectives in content lesson planning, development of background 
knowledge, and emphasis on academic literacy practice.

Starting in 2005, intensive professional development (30 hours) on 
the SIOP® Model was offered to all bilingual/immersion teachers and 
administrative staff at BHS. Since then, the professional development 
effort has continued to target the BHS general education faculty with 
school-wide workshops. Training has focused on the eight SIOP® 
components:

Lesson	Preparation: Content and language objectives, grade-level 
concepts, content adaptation, supplementary materials, meaningful 
activities

Building	Background: Connections with students’ prior experiences
and knowledge, vocabulary development

Comprehensible	Input: Appropriate speech, clear explanation 
of tasks

Strategies: Explicit learning strategies, teacher scaffolding, 
various question types

Interaction: Frequent student/student – student/teacher 
interaction, appropriate grouping, increased wait time, 
clarification in the native language as needed

Practice/Application: Practice with hands-on materials, 
integrated language skills development

Lesson	Delivery: Meeting language and content objectives, 
student engagement, appropriate pacing

Review/Assessment: Review of key vocabulary and concepts, 
regular feedback on student output, informal assessment

Why does SIOP work for 
Brockton? It gives ALL of our 

teachers, our ESL teachers and 

our general education teachers, 

a structured and reliable format 

that can be implemented in their 

classrooms, and it increases the 

achievement of all of our students, 

particularly our ELLs.

— Sue Szachowicz
Principal, Brockton High School
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EVIDENCE-BASED PROFESSIONAL DEVELOPMENT

Who benefits from SIOP®?
•	 Students designated as LEP (Limited English Proficient) who are 

enrolled in an ESL/ bilingual or immersion program

•	 Although sheltered content instruction is designed for ELLs who 
have at least an intermediate level of English proficiency, at BHS the 
SIOP® Model is also successfully used with students at lower levels  
of proficiency. Even beginner level students directly benefit 
from active engagement and lesson plans that include language 
objectives which address the linguistic requirements of the content 
to be taught (ex. content vocabulary)

•	 ELLs in the general education setting (those not getting direct 
services from an ELL program)

•	 Native English speaking students who struggle with academic 
content concepts and literacy skills

•	 All teachers who strive to meet the various instructional needs  
of their students

Between 2003 and 2009, 
Brockton High School 
dramatically increased the 
percentage of ELL students 
passing the MCAS. Because 
of this success, The Rennie 
Center for Education 
Research & Policy profiled 
the Bilingual Program 
at Brockton High School 
(BHS) as the most effective 
ELL program among urban 
high schools in the state of 
Massachusetts.

Quick Facts

Brockton High School
Suburban Boston

4200 students

73% minority

 55.5%  Black (includes African- 
American, Cape Verdean,  
Haitian, Jamaican, and  
others)

 28% White

 11.2% Hispanic

 2.5% Asian

 2% Multi-race

 .8% Native American

71% free/reduced lunch

More than 50% speak a language 
other than English at home

11% enrolled in bilingual/sheltered 
immersion program

 64% Cape Verdean Kriolo

 20% Haitian Creole

 9% Spanish

 5% Portuguese

 2% other
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How Pearson helps you grow
Pearson is offering this series of “Educator Effectiveness” case studies because there probably isn’t a 
more important or least understood topic in education today.

At Pearson, we define Educator Effectiveness as the	purposeful	demonstration	of	“best	practices”	in	
five	key	areas	that	work	toward	improving	student	performance:

1.	 instructional planning

2.	 setting a positive learning environment

3.	 classroom management

4.	 instructional delivery

5.	 assessment for learning

Pearson supports that endeavor by helping teachers become sustained learners, honing their content 
and pedagogical knowledge through a variety of means that allow them to learn when and how it best 
meets their individual needs.

That’s why Pearson	developed	the	TREE	model,	or	“Training	Resources	for	Educator	Effectiveness.”	
As shown below, Pearson supports a district’s sustained learning, and thus long-term Educator 
Effectiveness by (1) diagnosing its needs, (2) applying specific classroom-focused professional 
development, (3) measuring the effectiveness of the training; and finally by (4) providing additional 
support as needed — all underscored through tested best practices identified and recommended by 
our Teacher Effectiveness Board of Directors. We welcome the opportunity to help you grow.

Pearson’s	“T.R.E.E.”	Model:	Training	Resources	for	Educator	Effectiveness
A	Capacity-Building	Cycle	to	Promote	Educator	Effectiveness

2.   Provide	professional	development	services 
that address deficiencies in key areas and 
help to build long-term capacity

1.   Diagnose	
to find out what 
content, skills, 
and strategies 
educators lack

Underscored	by	a	research	base		
for what constitutes Educator Effectiveness

4.   Provide	additional	PD	support	services	
to build long-term capacity

3.   Evaluate	post-training 
to measure educators’ 
growth and effectiveness

❑ Content
❑ Pedagogy / Methodologies
❑ Differentiating instruction
❑ Assessment & data literacy

❑ Sheltering instruction
❑ Integrating Technology

❑ Problem-based learning & assessment
❑ Classroom management

❑ Evaluating staff


