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Introduction
The Pearson Promise

Welcome to the Common Core State Standards. As the largest educational 
publishing company in the world, Pearson is committed to providing you with 
curriculum that not only meets these new guidelines, but also supports your 
implementation of these standards with your students.

Pearson has aligned the Common Core State Standards to every grade level of  
Scott Foresman California Reading Street, our premier educational curriculum. 
This correlation provides an alignment of the Common Core State Standards 
to the Grade 3 content in Scott Foresman California Reading Street.

We value your partnership highly and look forward to continuing our mission 
to provide educational materials that fully satisfy your classroom needs.

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.
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ImplementIng the Common Core State StandardS

Meeting the Common Core State 
Standards with Scott Foresman 
California Reading Street
Grade 3
SE = Student Edition; TE = Teacher’s Edition

Reading Standards
College and Career Readiness Anchor Standards for Reading

The Common Core State Standards for Reading on the following pages define what students 
should understand and be able to do in Grade 3. The CCSS Reading Standards build across 
the grades toward the College and Career Readiness Anchor Standards in the Reading domain, 
given below. (CCSS Reading standards are divided between Literature, Informational Texts, and 
Foundational Skills.)

Key Ideas and Details
 1. Read closely to determine what the text says explicitly and to make logical inferences from 

it; cite specific textual evidence when writing or speaking to support conclusions drawn 
from the text.

 2. Determine central ideas or themes of a text and analyze their development; summarize the 
key supporting details and ideas.

 3. Analyze how and why individuals, events, and ideas develop and interact over the course 
of a text.

Craft and Structure
 4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and explain how specific word choices shape 
meaning or tone.

 5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the 
whole.

 6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
 7. Integrate and evaluate content presented in diverse media and formats, including visually 

and quantitatively, as well as in words.
 8. Delineate and evaluate the argument and specific claims in a text, including the validity of 

the reasoning as well as the relevance and sufficiency of the evidence.
 9. Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity
 10. Read and comprehend complex literary and informational texts independently and 

proficiently.

SE 1: 46     TE 4: 165a

Student 
Edition

Volume 1 Page 46 Teacher’s 
Edition

Unit 4 Page 165a

KEY
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Reading Standards for Literature
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Key Ideas and Details

Literature 1. Ask and answer questions 
to demonstrate understanding of a text, 
referring explicitly to the text as the basis 
for the answers .

SE 1: 104, 410; 2: 44, 240

TE 1: 88–89, 90–91, 92–93, 95a, 95c, 98–99, 102–103, 103a; 3: 394–395, 
396–397, 400–401, 402–403, 403b, 408–409, 409a, 409b; 4: 32–33, 36–37, 39a, 
39c, 42–43, 43a; 5: 222–223, 226–227, 230–231, 231b, 234–235, 238–239, 239a

Instruction and practice in this skill is included as students read each selection. 
Students answer questions about the key details and events in the selection and 
create their own questions as they monitor and clarify the content of the selection 
they are reading. 

Literature 2. Recount stories, including 
fables, folktales, and myths from diverse 
cultures; determine the central message, 
lesson, or moral and explain how it is 
conveyed through key details in the text .

SE 1: 76, 104, 248, 410; 2: 150, 240, 410

TE 1: 61b, 61c, 68–69, 69a, 74–75, 75a, 75b, 87b, 87c, 95a, 95c, 102–103, 103a; 
2: 231b, 231c, 239a, 246–247, 247a; 3: 393b, 393c, 402–403, 409a, 409b; 
4: 135b, 135c, 144–145, 148–149, 149a; 5: 221b, 221c, 230–231, 238–239, 
239a; 6: 391b, 391c, 400–401, 409a

See also SE 1: 280–281; TE 2: 280e, 280–281, 281a. The Teacher’s Edition identifies 
the characteristics of a fable, including the moral. Then students read a fable and 
answer Let’s Think About questions in the Student Edition to identify the lesson of the 
fable and apply it to their own life. 

Literature 3. Describe characters in a 
story (e .g ., their traits, motivations, or 
feelings) and explain how their actions 
contribute to the sequence of events .

SE 1: 30, 50, 161; 2: 168, 184

TE 1: 29a, 30e, 34–35, 36–37, 38–39, 40–41, 42d, 42–43, 44–45, 48–49, 49a, 
153c, 161a, 161; 2: 210–211, 213a, 219a; 3: 326–327, 328–329, 331a; 4: 88–89, 
94a, 144–145; 5: 167a, 168e, 172–173, 174–175, 177a, 183a, 183b; 6: 346–347, 
347b, 400–401, 408–409

Character is a major Comprehension Skill developed throughout the program. 
Student Edition pages and accompanying Teacher’s Edition lessons teach students 
how to identify and describe the characters and their traits, motivations, actions, 
feelings, and role in moving the plot forward. These activities are supported by the 
Story Structure sections in the Teacher’s Edition. Think, Talk, and Write questions in 
the Student Edition and Teacher’s Edition check students’ ability to find information 
needed to describe story elements.

Craft and Structure

Literature 4. Determine the meaning of 
words and phrases as they are used in a 
text, distinguishing literal from nonliteral 
language .

SE 1: 28, 284; 2: 28, 246, 364

TE 1: 26r, 26–27, 27b, 27c, 116–117; 2: 282r, 283b, 283c, 266–267, 306–307; 
3: 317b, 343b; 4: 26r, 27b, 27c, 77m; 5: 245b, 245c, 249b; 6: 361m, 362r, 363b, 
363c, 376d, 444–445

Within every lesson, vocabulary development is an integral part of the instruction. 
Each lesson begins with Amazing Words, where students work with words related 
to the content question of the week and in the Build Language activity. Vocabulary 
is presented in context in the Student Edition Build Vocabulary section. The Build 
Vocabulary pages present the skill and apply the skill in the accompanying short 
selection. The selection vocabulary is then practiced as the main selection is read. 
Vocabulary development continues on Day 3, Day 4, and Day 5. In addition, 
nonliteral or figurative language is included in the Adjust on the Fly! in the 
Teacher’s Edition side columns.

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.
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ImplementIng the Common Core State StandardS

Reading Standards for Literature
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Literature 5. Refer to parts of stories, 
dramas, and poems when writing or 
speaking about a text, using terms such 
as chapter, scene, and stanza; describe 
how each successive part builds on earlier 
sections .

SE 1: 32–49, 50, 344–355, 356

TE 1: 31b, 31c, 32–33, 34–35, 36–37, 38–39, 40–41, 41b, 42–43, 44–45, 46-47, 
48–49, 49a; 3: 343b, 343c, 344–345, 346–347, 348–349, 349b, 350–351, 
352–353, 354–355, 355a, 355b, 356, 365e, 365r; 6: 443e

As students are introduced to and read examples of various genres, they learn 
about the features of the genres, such as chapter, scene, and stanza (verse). The 
Student Edition includes genre lesson pages, which are supported by Teacher’s 
Edition pages that add instructional activities to help students identify the features 
of the selection. To expand students’ experiences with a wide variety of printed 
material, provide appropriate collections in the classroom library or help students 
find suitable materials in the school library and allow them time to investigate the 
text structure.

Literature 6. Distinguish their own point 
of view from that of the narrator or 
those of the characters . 

SE 1: 50; 2: 418, 437

TE 1: 46–47, 49a; 2: 219a, 232–233, 239a; 6: 418e, 430d, 434–435, 437a, 437

Questions on the Student Edition Think, Talk, and Write page and the Teacher’s 
Edition Comprehension Check provide opportunities for students to compare their 
feelings, ideas, and experiences to those of characters in stories.

Integration of Knowledge and Ideas

Literature 7. Explain how specific aspects 
of a text’s illustrations contribute to 
what is conveyed by the words in a story 
(e .g ., create mood, emphasize aspects of 
a character or setting) .

TE 1: 26–27, 56–57, 62–63, 260–261, 358–359

Throughout the program, students examine a variety of visuals in the selections to 
identify information to describe setting, characters, and plot. They use illustrations 
to preview selections and analyze them in response to Think, Talk, and Write 
questions in the Teacher’s Edition. 

8. (Not applicable to literature) N/A

Literature 9. Compare and contrast the 
themes, settings, and plots of stories 
written by the same author about the 
same or similar characters (e .g ., in books 
from a series) .

SE 1: 55, 81, 281, 365; 2: 51, 157, 243

TE 1: 54–55, 80–81; 2: 280–281; 3: 364–365; 4: 50–51, 156–157; 5: 242–243

The page references cited are for the Reading Across Texts features in the program. 
The purpose of the Reading Across Texts questions in the Student Edition is to 
give students opportunities to compare two texts, a main selection and a paired 
selection, that have a related topic but are different in other ways. 

The Think, Talk, and Write section in the Student Edition encourages students to 
“meet the author” of the given selection, referring them to another section of the 
Student Edition where additional books by the same author can be found. Make 
these books available for students to read, and encourage them to compare the 
different works of the author. (See, for example, SE 1: 50, 278, 448, 450.) An 
Author Study lesson is also available for students, where the task is to find other 
books by the same author and compare topics and genres, among other things  
(SE 1: 446).

The program has two selections by Ron Fridell—Amazing Bird Nests (SE 1: 288–289) 
and Once Upon a Constitution (SE 2: 358–361). After reading the second selection 
by an author, review the first one. Then discuss similarities and differences in the 
selections.

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.
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Reading Standards for Literature
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Range of Reading and Level of Text Complexity

Literature 10. By the end of the year, 
read and comprehend literature, 
including stories, dramas, and poetry, 
at the high end of the grades 2–3 text 
complexity band independently and 
proficiently .

Each fiction selection contains opportunities to read a literary text independently, 
proficiently, and fluently. Routines and practice techniques appear on the Student 
Edition pages with application activities included on the accompanying Teacher’s 
Edition pages. See the following representative pages for Unit 1:

SE 1: 58–59, 60–61 

TE 1: 57c, 58–59, 60e, 60–61, 81a

Lessons focus on accuracy, rate, phrasing, pace, punctuation cues, and expression/
intonation. Each subskill is applied to appropriate selections in a variety of 
independent reading activities.

Additionally, the program’s Universal Access teaching guides continue skill 
development for advanced students, students needing extra support, and English 
language learners. Guided instruction and practice are included in the Extra 
Support Teaching Guide, the Advanced Teaching Guide, and the English Learners 
Teaching Guide. See, TE 1: 69a, 70–71, 75a; Extra Support TG: EX20–EX21; 
Advanced TG: A17; and English Learners TG: EL21–EL25 for examples. Books 
for independent reading are also available to all students throughout the program. 
See, for example, TE 1: 25a–25b.

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.
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ImplementIng the Common Core State StandardS

Reading Standards for Informational Texts
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Key Ideas and Details

Informational Text 1. Ask and answer 
questions to demonstrate understanding 
of a text, referring explicitly to the text 
as the basis for the answers .

SE 1: 134, 384; 2: 56, 72

TE 1: 113c, 114–115, 116–117, 126–127, 130–131, 132–133, 133a, 133b; 3: 371c, 
372–373, 382–383, 383a, 383b; 4: 57c, 58–59, 62–63, 65a, 66d, 71a, 71b

Instruction and practice in this skill is included as students read each selection. 
Students answer questions about the key details and events in each selection and 
create their own questions as they monitor and clarify the content of the selection 
they are reading. 

Informational Text 2. Determine the 
main idea of a text; recount the key 
details and explain how they support the 
main idea .

SE 1: 178, 194; 2: 314, 328

TE 2: 117a, 178e, 182–183, 184–185, 187a, 188d, 193b, 194; 6: 314e, 322–323, 
324d, 327a, 328, 413a

As part of their analysis of each informational text, students are asked to summarize 
the text. To do this, they are taught to distinguish main ideas from supporting details 
in the text and to describe the main ideas briefly in their own words.

Informational Text 3. Describe the 
relationship between a series of historical 
events, scientific ideas or concepts, or 
steps in technical procedures in a text, 
using language that pertains to time, 
sequence, and cause/effect .

SE 1: 52, 106–107, 112, 134, 300, 334–337; 2: 328

TE 1: 52–53, 106e, 106–107, 107a, 112e, 118–119, 124–125, 133a, 133b, 134; 
2: 287c, 288–289, 294–295, 295a, 299a; 3: 334e, 334–335, 336–337; 6: 316–317, 
323a, 324–325, 326–327, 327a

For each informational text selection, questions in the Student Edition and 
Teacher’s Edition direct students’ attention to identifying the sequence of events 
in the text. Text Structure sections in the Teacher’s Edition also offer instruction 
and reinforcement in identifying and describing the sequence of events in an 
informational text.

Craft and Structure

Informational Text 4. Determine the 
meaning of general academic and 
domain-specific words and phrases in  
a text relevant to a grade 3 topic or 
subject area .

Each of the program’s lessons includes Amazing Words, content words related to 
the unit theme and the specific selection. The words are presented in a variety of 
contexts and then used by students in daily activities to help them master the use 
and meanings of the words. The Read and Comprehend section also contains a 
Build Vocabulary section to help students learn the meanings of general academic 
words. For the teacher’s convenience, side notes in the Teacher’s Edition offer 
definitions of academic language at the point of introduction. 

See the following representative pages for the five-day lesson plan for one 
expository selection:

SE 1: 110, 284–285, 418; 2: 54

TE 1: 108m, 109b, 109c, 113b; 2: 282m, 283b, 283c, 287b; 3: 416m, 417b, 421b; 
4: 52m, 53b, 53c, 57b

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.
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Reading Standards for Informational Texts
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Informational Text 5. Use text 
features and search tools (e .g ., key 
words, sidebars, hyperlinks) to locate 
information relevant to a given topic 
quickly and efficiently .

SE 1: 164–167; 2: 56–57, 72, 300–302

TE 1: 136e, 136–137, 164e, 164e, 164–165, 166–167, 167f, 171f; 4: 56e, 62–63, 
64–65, 66–67, 71a, 71b, 72, 101f, 101s; 5: 300e, 300–301, 302–303, 303f, 307f; 
6: 413g, 413t

The program offers many opportunities for students to learn about and use text 
features and search tools to find information.

Text features: Text Structure (compare and contrast, main idea and details, 
question and answer, among others) in both the Student Edition and Teacher’s 
Edition; Text Features sections (e.g., headings, captions) in the Teacher’s Edition

Search tools: Web sites, search engines, online reference sources, online 
directories in both the Student Edition and Teacher’s Edition; Research Skills 
(encyclopedia in print, electronic, or online versions) in the Teacher’s Edition

Informational Text 6. Distinguish their 
own point of view from that of the 
author of a text .

The Build Background section for each selection develops the topic and the genre 
to help students understand and comprehend the selection. The Prereading 
Strategies page before each selection helps students preview and predict as well 
as set a purpose for reading. The questions within the Read and Comprehend 
section ask students to identify the author’s purpose and viewpoint. Use SE: 446 
to complete an author study where students can compare topics, genre, and ideas 
about the author. The Strategic Reading box promotes a strategy to help students 
comprehend the content of the selection.

TE 2: 199m, 298–299; 3: 374–375, 376–377; 6: 326–327, 331a, 331n

Integration of Knowledge and Ideas

Informational Text 7. Use information 
gained from illustrations (e .g ., maps, 
photographs), and the words in a text to 
demonstrate understanding of the text 
(e .g ., where, when, why, and how key 
events occur) .

SE 2: 56–57, 72, 328

TE 1: 113c, 118–119, 122–123, 130–131, 132–133, 133a, 136–137; 2: 295a; 
3: 336–337; 4: 55a, 56e, 62–63, 64–65, 66d, 66–67, 68–69, 71b, 72; 6: 318–319, 
323c, 327a

Students are provided with a wealth of opportunities to work with and extract 
information from a wide variety of visual and graphic sources in informational texts 
and to use the information to support or add to their understanding of the texts. 
Skill and strategy lessons in the Teacher’s Edition also help students use visuals to 
reinforce understanding of concepts presented in the text.

Informational Text 8. Describe the 
logical connection between particular  
sentences and paragraphs in a text  
(e .g ., comparison, cause/effect, first/
second/third in a sequence) .

SE 1: 286–287, 300

TE 2: 286e, 287c, 288–289, 292–293, 294–295, 295c, 296d, 298–299, 299a, 300; 
6: 315c, 316–317

The text structure strategy strand in the program helps students identify the 
organization of text and how ideas are connected within a paragraph and 
passages. See, for example, SE 1: 300 and its accompanying Teacher Edition pages 
TE 2: 299a.

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.
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ImplementIng the Common Core State StandardS

Reading Standards for Informational Texts
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Informational Text 9. Compare and 
contrast the most important points and 
key details presented in two texts on the 
same topic .

SE 1: 107, 253, 337, 415; 2: 269, 303

TE 1: 107a; 2: 252–253; 3: 336–337, 414–415; 5: 268–269, 302–303

The purpose of the Reading Across Texts questions in the Student Edition is to 
give students opportunities to compare two texts, a main selection and a paired 
selection, that have a related topic but are different in other ways. See, for 
example, Reading Across Texts on SE 1: 225 and its accompanying teaching note 
on TE 1: 224–225. As part of students’ analysis of the two selections, ask them to 
identify and summarize the information that the two texts have in common. 

Range of Reading and Level of Text Complexity

Informational Text 10. By the end 
of the year, read and comprehend 
informational texts, including history/
social studies, science, and technical 
texts, at the high end of the grades 2–3 
text complexity band independently and 
proficiently .

Each selection contains opportunities to read independently, proficiently, and 
fluently beginning at Unit 1. Routines and practice techniques appear on the 
Student Edition pages with application activities included on the accompanying 
Teacher’s Edition pages. See the following representative pages for selections in 
Unit 3:

SE 1: 334–337, 371, 412–415, 419, 421, 438–441

TE 3: 334e, 370e, 412–415, 417c, 420e, 438e

Additionally, the program’s Universal Access teaching guides continue skill 
development for advanced students, students needing extra support, and English 
language learners. Guided instruction and practice are included in the Extra 
Support Teaching Guide, the Advanced Teaching Guide, and the English Learners 
Teaching Guide. See Extra Support TG: EX134–EX135; Advanced TG: A71; and 
English Learners TG: EL196–EL198 for examples. Books for independent reading 
are also available to all students throughout the program. See, for example,  
TE 3: 311a–311b.
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Reading Standards for Foundational Skills
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Print Concepts

Foundational Skills 1. (Not applicable to 
Grade 3)

N/A

Phonological Awareness

Foundational Skills 2. (Not applicable to 
Grade 3)

N/A

Phonics and Word Recognition

Foundational Skills 3. Know and apply 
grade-level phonics and word analysis 
skills in decoding words both in isolation 
and in text .

TE 1: 26n–26o, 26p, 108n–108o, 108p; 3: 366n–366o, 366p, 416n–416o, 416p; 
4: 26n–26o, 26p, 52n–52o, 52p; 5: 216n–216o, 216p, 244n–244o, 244p; 
6: 310n–310o, 310p, 332n–332o, 332p

Every day’s Get Ready to Read section of a lesson includes pages for skill practice 
focusing on the phonics and word analysis skills. This carefully structured Student 
Edition practice and Teacher’s Edition instruction help students decode the words 
independently and apply those skills as they read the selection.

Additionally, the program’s Universal Access teaching guides continue skill 
development for advanced students, students needing extra support, and English 
language learners. Guided instruction and practice are included in the Extra 
Support Teaching Guide, the Advanced Teaching Guide, and the English Learners 
Teaching Guide. See TE 3: 416n–416o; Extra Support TG: EX134–EX135; 
Advanced TG: A88; and English Learners TG: EL168–EL169 for examples. 

Foundational Skills 3.a. Identify 
and know the meaning of the most 
common prefixes and derivational 
suffixes .

SE 1: 390; 2: 104, 272, 388

TE 1: 171a; 3: 338n–338o, 338p, 388n–388o, 388p, 389c, 415n; 4: 78n–78o, 78p, 
102n–102o, 102p, 103c; 5: 270n–270o, 270p, 271c; 6: 386n–386o, 386p, 387c

Student Edition pages, along with the accompanying Teacher’s Edition pages, 
present affixation skills. Students identify prefixes and suffixes and use the meaning 
of the base word and affix to determine meaning.

Foundational Skills 3.b. Decode words 
with common Latin suffixes .

SE 1: 390–391; 2: 104

TE 1: 107o; 3: 388n–388o, 388p, 389c, 406–407, 415n; 4: 102n–102o, 102p, 
103c, 129n

Student Edition skill pages and their accompanying Teacher’s Edition pages present 
affixation skills. Students identify common suffixes and use the meaning of the 
base word and the suffix to determine the meaning of words with suffixes.

Foundational Skills 3.c. Decode 
multisyllable words .

TE 1: 26n–26o, 26p, 56n–56o, 56p, 82n–82o, 82p; 2: 174n–174o, 174p, 
200n–200o, 200p, 226n–226o, 226p; 6: 362n–362o, 362p

The lessons present the common patterns used in two-syllable words to help 
children divide a word into syllables. They apply their skills as they decode each 
syllable, combine the syllables, and identify the word. Students can then use these 
skills to decode words with two or more syllables. 

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.
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ImplementIng the Common Core State StandardS

Reading Standards for Foundational Skills
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Foundational Skills 3.d. Read grade-
appropriate irregularly spelled words .

TE 1: 140n–140o, 140p; 2: 282n–282o, 282p; 3: 366n–366o, 366p, 416n–416o, 
416p; 4: 26n–26o, 26p, 52n–52o, 52p; 5: 216n–216o, 216p; 6: 332n–332o, 332p

The program includes phonics lessons that focus on consonant sounds with 
multiple spellings and silent consonant patterns. These lessons help students 
identify vowel digraphs, diphthongs, patterns, and schwa sounds to provide 
students with the decoding skills needed to pronounce irregularly spelled words. 

Fluency

Foundational Skills 4. Read with 
sufficient accuracy and fluency to 
support comprehension .

TE 1: 41a, 69b, 95b, 134a, 153b; 2: 187b, 213b, 269a; 3: 325b, 349a, 403a; 
4: 39b, 145a; 5: 231a, 287b; 6: 347a, 401a

The program includes a carefully structured sequence that deals with all aspects of 
fluency. Lessons provide practice and assessment of accuracy and fluency, focusing 
on phrasing, pronunciation, rate, and expression/intonation. In addition, the lessons 
include teacher modeling. 

Foundational Skills 4.a. Read on-level 
text with purpose and understanding .

TE 1: 31c, 87c, 145c; 2: 179c, 259c, 287c; 3: 317c, 371c, 421c; 4: 57c, 107c, 
135c; 5: 169c, 221c, 275c; 6: 337c, 367c, 419c

Each selection in the Student Edition and the accompanying Teacher’s Edition pages 
guide students as they preview, predict, and set a purpose for reading. Additionally, 
the program’s Universal Access teaching guides continue skill development for 
advanced students, students needing extra support, and English language learners. 
Guided instruction and practice are included in the Extra Support Teaching Guide. 
See TE 1: 42–43, 46–47; Extra Support TG: EX12–EX13; Advanced TG: A12; and 
English Learners TG: EL9–EL11 for examples.

Foundational Skills 4.b. Read on-level 
prose and poetry orally with accuracy, 
appropriate rate, and expression on 
successive readings .

The program contains daily opportunities to read many genres, including prose 
and poetry, with accuracy, appropriate rate, and expression beginning at Unit 1. 
Routines and practice techniques appear on the Teacher’s Edition pages along with 
application activities. See the following representative pages:

TE 1: 28–29, 41a, 50a, 51c, 55a, 55l; 2: 187b, 199a, 269a; 3: 368–369, 377a, 
384a, 387b, 387f; 4: 80–81, 101a, 101e; 5: 231a, 243b; 6: 364–365, 385b

Foundational Skills 4.c. Use context 
to confirm or self-correct word 
recognition and understanding, 
rereading as necessary .

SE 1: 28–29, 110–111, 202–203, 284–285, 314–315; 2: 54–55, 218–219, 
364–365

TE 1: 27c, 55n, 109c, 139n; 2: 201c, 283c; 3: 313c; 4: 53c; 5: 217c; 6: 363a

The program’s Vocabulary strand in the Student and Teacher’s Editions provide 
lessons in using context to determine the meaning of words in context including 
homonyms, multiple-meaning words, and unfamiliar words. Through these lessons 
students are given the skills to identify and understand words in context.
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Writing Standards
College and Career Readiness Anchor Standards for Writing

The Common Core State Standards for Writing on the following pages define what students should 
understand and be able to do in Grade 3. The CCSS Writing Standards build across the grades 
toward the College and Career Readiness Anchor Standards in the Writing domain, given below. 

Text Types and Purposes
 1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence.
 2. Write informative/explanatory texts to examine and convey complex ideas and 

information clearly and accurately through the effective selection, organization, and 
analysis of content.

 3. Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences.

Production and Distribution of Writing
 4. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience.
 5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 

trying a new approach.
 6. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others.

Research to Build and Present Knowledge
 7. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation.
 8. Gather relevant information from multiple print and digital sources, assess the credibility 

and accuracy of each source, and integrate the information while avoiding plagiarism.
 9. Draw evidence from literary or informational texts to support analysis, reflection, and 

research.

Range of Writing
 10. Write routinely over extended time frames (time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences.
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ImplementIng the Common Core State StandardS

Writing Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Text Types and Purposes

Writing 1. Write opinion pieces on topics 
or texts, supporting a point of view with 
reasons .

SE 1: 55, 199, 278, 300, 410; 2: 44, 95, 101, 129, 240, 298, 317, 328, 361, 
383, 443

TE 1: 54–55; 2: 198–199, 277a, 299a; 3: 409b; 4: 43a, 95a, 100–101, 128–129, 
157f; 5: 239a, 297b, CR18–CR19, CR30–CR31, CR42–CR43, CR54–CR55, 
CR66–CR67; 6: 327a, 360–361, 383, 385a, 442–443

Opportunities for persuasive, or opinion, writing can be found in the weekly 
Writing section, where each week a complete writing process lesson is given. 
Similar activities are found in the Look Back and Write and the Writing Across Texts 
segments of the Student Edition and the accompanying Teacher’s Edition materials. 
Writing activities focus on expressing opinions about a topic. 

Writing 1.a. Introduce the topic or 
text they are writing about, state an 
opinion, and create an organizational 
structure that lists reasons .

SE 1: 199, 300; 2: 361, 383

TE 2: 198–199, 299a; 6: 360–361, 365b–365c, 375d–375e, 383, 383a, 383b, 
385c–385d, 385q–385r, 442–443

The Writing Across Texts segment in the Student Edition presents opportunities 
for persuasive, or opinion, writing. The daily Writing sections in the accompanying 
Teacher’s Edition lessons guide students through the writing process. For example, 
on Days 1 and 2, students analyze a writing model. They plan a first draft in which 
they organize their ideas as they offer their opinion on a given issue or topic. The 
Cumulative Review pages guide students through a five-stage writing process, from 
persuasive writing prompt to finished product. See, for example, TE 5: CR18–CR19, 
CR30–CR31, CR42–CR43, CR54–CR55, CR66–CR67. In addition, Look Back and 
Write prompts at the end of the selections in the Student Edition often ask students 
to state their opinion about an issue or topic in writing. See, for example, SE 2: 443 
and TE 6: 442–443.

Writing 1.b. Provide reasons that 
support the opinion .

SE 2: 361, 383

TE 5: 265b, CR18–CR19, CR30–CR31, CR42–CR43, CR54–CR55, CR66–CR67; 
6: 365b–365c, 375d–375e, 383, 383a, 383b, 385c–385d, 385q–385r

See the Teacher's Notes for Writing 1.a. The lessons provided in the Teacher’s 
Edition Language Arts Writing lessons on Days 2 and 3 help students focus on 
supporting facts and details as they complete a graphic organizer and study a 
topic pertinent to the writing form, such as purpose and organization. The writing 
process pages, Writing Across Texts pages, and Look Back and Write prompts all 
remind students that the use of strong supporting evidence is a key feature in 
persuasive/opinion writing.

Writing 1.c. Use linking words and 
phrases (e .g ., because, therefore, since, 
for example) to connect opinion and 
reasons .

TE 5: 213b, CR18–CR19; 6: 365d, 375f, 383, 385c–385d

Students revise their drafts on Day 4 of the Teacher’s Edition lessons. Adding or 
deleting information, reorganizing and combining sentences, and adding linking 
words or phrases are strategies that are suggested to and discussed with students 
during the revising stage of the writing process. See, for example, TE 6: 385q–385r. 
Also, as part of Day 5 Guide Practice: Edit, students can point out places in their 
partners’ drafts where linking words or phrases can be added to better connect 
ideas.
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Writing Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Writing 1.d. Provide a concluding 
statement or section .

See the Teacher's Notes for Writing 1.a. The drafting and revising stages of 
Writing lessons, as well as models and checklists, either provide examples of, 
support the writing of, or remind students about the need for a conclusion as part 
of the structure of their persuasive/opinion writing. In addition, encourage students 
to practice writing a summarizing sentence about their opinion that they could use 
to conclude their writing. See the following representative pages:

TE 5: CR18–CR19, CR30–CR31; 6: 375d–375e, 383b, 385c–385d

Writing 2. Write informative/explanatory 
texts to examine a topic and convey ideas 
and information clearly .

SE 1: 134, 194, 436; 2: 72, 189, 240, 269

TE 2: 177b–177c, 187d–187e, 195, 195a, 199b–199c, 199p–199q, CR18–CR19, 
CR30–CR31, CR42–CR43, CR54–CR55, CR66–CR67; 4: 55b–55c, 65d–65e, 71b, 
73a–73b, 77b–77c, 77p–77q, 81b–81c; 5: 188–189, 189e, 189f, 189r, 189s, 239a, 
268–269

Opportunities for informative/explanatory writing can be found in the weekly 
Writing section where each week a complete writing process lesson is given. Similar 
activities are found in the Look Back and Write pages in the Student Edition and 
the accompanying Teacher’s Edition materials. Writing activities such as writing a 
how-to article, a biography, or a nonfiction description focus on examining a topic. 
The Speaking and Listening and the Research Skills sections also ask students to 
research a topic and provide information as they write an explanation or short 
report to present to the class.

Writing 2.a. Introduce a topic and 
group related information together; 
include illustrations when useful to 
aiding comprehension .

SE 1: 107, 194, 199

TE 1: 107a; 2: 177b–177c, 193b, 198–199, 199p–199q; 3: CR18–CR19, CR30–CR31, 
CR42–CR43, CR54–CR55, CR66–CR67; 6: CR18–CR19, CR30–CR31, CR42–CR43, 
CR54–CR55, CR66–CR67

The Writing Across Texts pages in the Student Edition present several kinds of 
expository, or informative/explanatory, writing, such as compare-and-contrast 
compositions. The daily Writing sections in the accompanying Teacher’s Edition 
lessons guide students through the writing process. For example, on Days 1 and 
2, students analyze a writing model and plan a first draft. In their draft, they state 
the topic and organize their ideas in a way that is logical for the kind of writing. 
In addition, Think, Talk, and Write section prompts at the end of the selections in 
the Student Edition often ask students to write a main idea and supporting details 
about a topic. 

Writing 2.b. Develop the topic with 
facts, definitions, and details .

SE 1: 194, 385; 2: 96, 329

TE 2: 177b–177c, 187d–187e, 199b–199c, 285b, 295d–295e; 3: 385; 4: 81b–81c, 
89c–89d, 96–97, 97a–97b, 101b–101c, 101p–101q; 6: 329

See the Teacher's Notes for Writing 2.a. above. The lessons provided in the 
Teacher’s Edition on Days 2 and 3 help students focus on the facts and details they 
use to develop their topic as they fill out a graphic organizer and study a topic 
pertinent to the writing form, such as main idea and supporting details. The writing 
process lessons remind students that the development of the topic through facts, 
details, and examples is a key feature in expository/informative/explanatory writing.
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ImplementIng the Common Core State StandardS

Writing Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Writing 2.c. Use linking words and 
phrases (e .g ., also, another, and, more, 
but ) to connect ideas within categories 
of information .

TE 1: 139b–139c; 3: 365b–365c; 4: 77b–77c, 129b–129c; 6: 331c–331d, 385e, 
CR54–CR55

Students revise their drafts on Day 4 of the Teacher’s Edition lessons. Adding 
or deleting information; reorganizing sentences or paragraphs; and adding 
transition or linking words, phrases, or sentences are strategies that are suggested 
to and discussed with students during the revising stage. See, for example,  
TE 3: CR18–CR19, CR54–CR55, CR66–CR67, which includes a lesson that 
discusses using words such as both, and, but, too to signal comparisons and 
contrasts. Also, as part of peer revision, students can point out places in their 
partners’ drafts where linking words, phrases, or sentences can be added to 
better join related ideas and information. 

Writing 2.d. Provide a concluding 
statement or section . 

TE 4: 55b-55c; 5: CR18–CR19; 6: 375e, 383b, 385c–385d

See the Teacher's Notes for Writing 2.a. The Writing Trait Checklists in the 
Teacher’s Edition include checks for concluding statements. The drafting and 
revising stages of the Writing lessons and models and checklists either provide 
examples of, support the writing of, or remind students about the need for a 
conclusion as part of the structure of their expository/informative/explanatory 
writing. In addition, encourage students to practice writing sentences summarizing 
their ideas on their topic, which they could use to conclude their writing.

Writing 3. Write narratives to develop 
real or imagined experiences or events 
using effective technique, descriptive 
details, and clear event sequences .

SE 1: 77, 105, 221, 357; 2: 45, 185, 357

TE 1: 59b–59c, 69d–69e, 77–77a, 81b–81c, 81p–81q, 85b–85c, 95d–95e, 
105–105a, 107c–107d, 107q–107r, 143b–143c, 153d–153e, 162–162a,  
167b–167c, 171c–171d, CR18–CR19, CR30–CR31, CR42–CR43, CR54–CR55, 
CR66–CR67; 2: 203b–203c, 213d–213e, 221a–221b, 225b–225c, 225p–225q; 
3: 341b–341c, 349c–349d, 357a–357b, 365b–365c, 365p–365q; 4: 29b–29c, 
39d–39e, 45–45a, 51c–51d, 51q–51r; 5: 167b–167c, 177d–177e, 185–185a, 
189b–189c, 189p–189q; 6: 335b–335c, 347c–347d, 357–357a, 361b–361c, 
361p–361q

Opportunities for narrative writing can be found in the weekly Writing section 
where each week a complete writing process lesson is given. Writing activities such 
as writing a fairy tale, play, fable, or poem focus on examining a topic.

Writing 3.a. Establish a situation and 
introduce a narrator and/or characters; 
organize an event sequence that 
unfolds naturally .

SE 1: 162–163, 221, 411; 2: 185, 265, 357

TE 1: 143b–143c, 153d–153e, 162–162a, 167b–167c, 171c–171d; 2: 203b–203c, 
213d–213e, 221a–221b, 225b–225c, 225p–225q; 3: 391b–391c, 403c–403d, 
411a–411b, 415b–415c, 415p–415q; 5: 167b–167c, 177d–177e, 185a–185b, 
189b–189c, 189p–189q; 6: 335b–335c, 347c–347d, 357–357a, 361b–361c, 
361p–361q

The daily Writing sections in the Teacher’s Edition guide students step by step 
through the writing process. For example, on Days 1 and 2, students analyze a 
writing model and plan a first draft in which they organize their ideas, taking into 
consideration the elements of the particular kind of narrative writing. Also, the 
Cumulative Review (CR) pages guide students through a five-stage writing process, 
from narrative writing prompt to finished product. 
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Writing Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Writing 3.b. Use dialogue and 
descriptions of actions, thoughts, 
and feelings to develop experiences 
and events or show the response of 
characters to situations . 

SE 1: 77, 221, 249, 411; 2: 45, 185, 213, 357

TE 1: 69d–69e, 77–77a, 81b–81c; 2: 213d–213e, 221–221a, 239d–239e, 
249–249a; 3: 403c–403d, 411–411a; 4: 39d–39e, 45–45a, 51c–51d, CR30–CR31, 
CR42–CR43; 5: 177d–177e, 185–185a, 203d–203e, 213–213a, 303b–303c; 
6: 347c–347d, 357–357a

See the Teacher's Notes for Writing 3.a. The lessons provided in the Teacher’s 
Edition on Days 2, 3, and 4 help students focus on the elements they need to 
include and the techniques they can use to write a particular kind of narrative. 
See, for example, TE 3: 303b–303c, which includes a lesson on writing effective 
dialogue. Students fill out a graphic organizer and study a topic pertinent to the 
writing form, such as choosing vivid words or building a plot. Lessons remind 
students that the development of strong, engaging story elements—characters, 
setting, plot, theme—is a key feature in narrative writing.

Writing 3.c. Use temporal words and 
phrases to signal event order . 

SE 2: 45, 151, 241, 357, 411

TE 4: 45–45a, 151–151a; 5: 241–241a; 6: 357–357a, 411–411a

Use the Comprehension skill Sequence of Events to introduce and reinforce the use 
of temporal words to signal sequence. See, for example, SE 1: 60–61 and TE 1: 60e. 
Then apply the skill to students’ own writing by using the Language Arts activity 
Writing—Realistic Story on TE 3: 325d–325e.  

Students revise their drafts on Day 4 of the Teacher’s Edition lessons. Adding or 
deleting details, replacing vague or weak words with more exact or more vivid 
words, and adding transition or temporal words or phrases are strategies that 
are suggested to and discussed with students during the revising stage. Remind 
students that temporal, or time order, words and phrases include first, next, then, 
last, finally, after, before, later, in the meantime, and phrases that mention times of 
day, days, months, or years.

Writing 3.d. Provide a sense of closure . SE 1: 77, 221, 279, 411; 2: 45, 151, 213, 357

TE 1: 77–77a, 81b–81c; 2: 221–221a, 225b–225c, 279–279a; 3: 411–411a, 
415b–415c; 4: 45–45a, 151–151a; 5: 269b–269c, 303b–303c; 6: 357a, 411a, 
443b–443c

See the Teacher's Notes for Writing 3.a. The drafting and revising stages of the 
Writing lessons and models and checklists provide examples of, support the writing 
of, or remind students about the need for a conclusion as an important part of 
the structure of their narrative writing. In addition, ask students to reread the 
conclusions of several stories, such as Tops and Bottoms (SE 1: 260–277) and 
Suki’s Kimono (SE 2: 170–183) and note how these authors wrap up their 
narratives in satisfying ways. Suggest that students then evaluate how well their 
conclusion performs the same task.

Production and Distribution of Writing

Writing 4. With guidance and support 
from adults, produce writing in which 
the development and organization are 
appropriate to task and purpose .

In every Writing section in each week, students follow the basic writing process in 
which peer and adult review and guidance are included. There are scoring rubrics 
to check on process as well as peer help to revise and improve the writing along 
with teacher guidance. See the following representative pages for Unit 1:

TE 1: 55p–55q, 81p–81q, 107q–107r, 139p–139q, 171c–171d, CR66–CR67
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ImplementIng the Common Core State StandardS

Writing Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Writing 5. With guidance and support 
from peers and adults, develop and 
strengthen writing as needed by 
planning, revising, and editing . 

The writing process lessons in the Teacher’s Edition are based on a five-step process. 
Two of these steps are Revise and Proofread/Edit. In the weekly lessons, these two 
steps are presented on Days 4 and 5, respectively. Day 5 also includes peer revision 
during which student partners exchange drafts and offer ideas for strengthening 
one another’s writing.

TE 1: 55b–55c, 55p–55q, 81b–81c, 81p–81q; 2: 199b–199c, 199p–199q, 
253b–253c, 253p–253q; 3: 365b–365c, 365p–365q, 441b–441c, 445c–445d; 
4: 101b–101c, 101p–101q, 157c–157d, 161c–161d; 5: 243c–243d, 243q–243r; 
6: 385c–385d, 385q–385r

Writing 6. With guidance and support 
from adults, use technology to produce 
and publish writing (using keyboarding 
skills) as well as to interact and 
collaborate with others .

TE 1: 41f, 51d, 69g, 77d, 105d, 167f; 2: 221d, 225g, 295g, 301d, 305g; 3: 357d, 
365g; 4: 51g, 97d, 101f, 101g, 101s; 5: 241d, 243g, 243h, 303f; 6: 383d, 
385h, 413g

The program includes a Research Skills strand that includes lessons on using 
technology, such as keyboarding, and Develop the Concept lessons that encourage 
the use of computer programs in preparing presentation materials. 

Research to Build and Present Knowledge

Writing 7. Conduct short research 
projects that build knowledge about a 
topic .

The Research Skills section in the Teacher’s Edition helps build knowledge about a 
topic by having students participate in short research projects and practice various 
skills, which can then be applied to their writing assignments. See, for example,  
TE 4: 81b–81c, 101f; 5: 243g; 6: 331t, 413g, 413t.

TE 6: CR18–CR19, CR30–CR31, CR54–CR55

Writing 8. Recall information from 
experiences or gather information from 
print and digital sources; take brief 
notes on sources and sort evidence into 
provided categories .

TE 2: 177a–177b, 187d–187e, 199b, 199e, 253f, 281g, 295d–295e, CR18–CR19, 
CR30–CR31, CR42–CR43, CR54–CR55, CR66–CR67; 3: 415f, 415s; 6: CR18–CR19, 
CR30–CR31, CR42–CR43, CR54–CR55, CR66–CR67

Writing activities in the Teacher’s Edition lessons help develop the skills needed to 
gather, organize, and analyze information. In addition, the Speaking and Listening 
and the Research Skills sections give students opportunities to develop and practice 
skills for recalling and gathering information and evidence for research reports and 
other topics from both print and digital resources, and apply these skills to their 
writing.

Writing 9. (Begins in Grade 4) N/A

Range of Writing

Writing 10. Write routinely over 
extended time frames (time for research, 
reflection, and revision) and shorter time 
frames (a single sitting or a day or two) 
for a range of discipline-specific tasks, 
purposes, and audiences .

In every Writing section in each week, students follow the basic writing process 
in a five-day plan. They participate in short-term writing activities as well as the 
multiple-day plan in the Teacher’s Edition lessons and the Look Back and Write 
and the Write Across Texts pages in the Student Edition. See Unit 1 representative 
pages:

SE 1: 50, 51, 107, 135

TE 1: 29b–29c, 41c–41d, 49a, 51, 51a, 51b, 55, 55b–55c, 55p–55q, 111b–111c, 
123c–123d, 135, 135a, 139b–139c
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Speaking and Listening Standards
College and Career Readiness Anchor Standards for 
Speaking and Listening

The Common Core State Standards for Speaking and Listening on the following pages define what 
students should understand and be able to do in Grade 3. The CCSS Speaking and Listening 
Standards build across the grades toward the College and Career Readiness Anchor Standards in 
the Speaking and Listening domain, given below.

Comprehension and Collaboration
 1. Prepare for and participate effectively in a range of conversations and collaborations 

with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively.

 2. Integrate and evaluate information presented in diverse media and formats, including 
visually, quantitatively, and orally.

 3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas
 4. Present information, findings, and supporting evidence such that listeners can follow the 

line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.

 5. Make strategic use of digital media and visual displays of data to express information and 
enhance understanding of presentations.

 6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command 
of formal English when indicated or appropriate.
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ImplementIng the Common Core State StandardS

Speaking and Listening Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Comprehension and Collaboration

Speaking and Listening 1. Engage 
effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on 
grade 3 topics and texts, building on 
others’ ideas and expressing their own 
clearly .

Each selection lesson plan contains multiple opportunities for students to initiate 
and engage in group discussions. Students discuss topics and texts in the daily 
Think, Talk, and Write, Oral Vocabulary, and Wrap Up Your Day, as well as in Day 2 
Build Background and Day 5 Concept Wrap Up.

SE 2: 44, 72, 95

TE 4: 26m, 29d, 30b, 31a, 39g, 40b, 43a, 45d, 46b, 51h, 51j, 51v 

The program also includes Speaking and Listening activities in the Teacher’s Edition 
lessons. The topics of these activities are derived from the reading selections. See 
the following pages for examples:

TE 4: 51s, 77r, 101r; 5: 215s, 243s, 269r 

Speaking and Listening 1.a. Come to 
discussions prepared, having read or 
studied required material; explicitly 
draw on that preparation and other 
information known about the topic to 
explore ideas under discussion .

The program’s Speaking and Listening activities include listening, speaking, and 
teamwork tips that incorporate rules for discussions and cooperative interaction. 
See the following representative pages:

TE 4: 73c, 77e, 77r, 97c, 101e, 101r, 125c, 129e, 129r; 5: 185c, 189e, 189p, 265c, 
269e, 269r; 6: 357c, 361e, 361r, 383c, 385f, 385s 

Speaking and Listening 1.b. Follow 
agreed-upon rules for discussions (e .g ., 
gaining the floor in respectful ways, 
listening to others with care, speaking 
one at a time about the topics and 
texts under discussion) .

TE 4: 73c, 77e, 77r, 77u, 97c, 101e, 101r, 101u, 125c, 129e, 129r, 129u; 5: 213c, 
215f, 215s, 215v, 265c, 269e, 269r, 269u

Speaking and Listening activities in the Teacher’s Edition provide tips advising 
students to ask relevant, topic-related questions and to respond with detail. 
Students are encouraged to use pertinent comments that help clarify their 
understanding and improve their own presentations as well as to provide 
suggestions that build on the ideas of others. Amazing Ideas discussions provide 
additional opportunities to respond to and ask questions and to give suggestions 
that build on partners’ ideas.

Speaking and Listening 1.c. Ask 
questions to check understanding 
of information presented, stay on 
topic, and link their comments to the 
remarks of others .

Speaking and Listening activities in the Teacher’s Edition provide tips encouraging 
students to use pertinent comments that help clarify their understanding, improve 
their own presentations, and provide suggestions that build on the ideas of others. 
See the following representative pages:

TE 4: 45c, 51f, 51s, 73c, 77e, 77r; 5: 241c, 243f, 243s, 265c, 269e, 269r, 
299c, 303e 

Concept discussions provide additional opportunities to check understanding.

TE 4: 26l, 30a, 40a, 46a, 51i, 78l, 82a, 90a, 98a, 101h, 130l, 134a, 146a, 
152a, 157i

Speaking and Listening 1.d. Explain 
their own ideas and understanding in 
light of the discussion .

The Speaking and Listening activities in the Teacher’s Edition provide numerous 
opportunities for students to share and explain their own ideas in response to 
discussions and presentations. See the following representative pages:

TE 2: 199r, 225r; 4: 77r, 129r, 161e; 5: 189r, 307e; 6: 361r, 413s

Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved.

Grade 3 • Page 19

RDG10_CA_CCS03.indd   19 10/21/10   11:50 AM



Speaking and Listening Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Speaking and Listening 2. Determine the 
main ideas and supporting details of a 
text read aloud or information presented 
in diverse media and formats, including 
visually, quantitatively, and orally .

SE 1: 50, 194, 220, 248; 2: 328 

TE 2: 187a, 194, 220, 248; 6: 328 

In addition to teaching main idea and details in its Comprehension pages, the 
program teaches and practices summarizing skills in which students are guided in 
summarizing and retelling important ideas in written materials. See, for example, 
SE 2: 44, 72 and TE 4: 43a and 71b. This skill is related to paraphrasing graphic 
and orally presented material because students are required to analyze and restate 
information. In addition, the program teaches and practices skills for analyzing 
graphically presented materials. See, for example, SE 2: 72 and TE 4: 56e, 66–67, 
and 71b.

Speaking and Listening 3. Ask and 
answer questions about information 
from a speaker, offering appropriate 
elaboration and detail .

TE 1: 139r, 139u; 2: 199r, 199u, 309e; 3: 445e, 445h; 4: 51s, 51v; 5: 215s, 215v; 
6: 385s, 385v 

Speaking and Listening activities in the Teacher’s Edition provide tips advising 
students to ask relevant, topic-related questions and to respond with detail. 
Amazing Ideas discussions provide additional opportunities to respond to and ask 
questions.

Presentation of Knowledge and Ideas

Speaking and Listening 4. Plan and 
report on a topic or text, tell a story, or 
recount an experience with appropriate 
facts and relevant, descriptive details, 
speaking clearly at an understandable 
pace .

TE 1: 139e, 139r, 167e, 171e; 2: 199e, 199r, 225e, 225r; 4: 77r, 129r; 5: 189e, 
189r, 269e, 269r, 307e; 6: 361r, 413s 

The Speaking and Listening activities in the Teacher’s Edition provide numerous 
opportunities for students to prepare presentations with appropriate facts and 
descriptive details. Students gather information, plan and organize the information, 
write the presentation, prepare visuals, and finally give the presentation. Use the 
main idea and supporting fact lessons in the Comprehension strand to reinforce 
understanding of the concepts. The strand provides explicit instruction in identifying 
main ideas and details in written materials. See, for example, TE 6: 314e, 322–323, 
and 324d. Review identifying main idea and supporting details to help students 
as they prepare their presentations. Remind them to include supportive facts and 
details for their main ideas in their presentations.

Speaking and Listening 4.a. Plan and 
deliver an informative/explanatory 
presentation on a topic that: 
organizes ideas around major points 
of information, follows a logical 
sequence, includes supporting details, 
uses clear and specific vocabulary, and 
provides a strong conclusion.

The Speaking and Listening strand in the Teacher’s Edition includes lessons on 
how to prepare informational presentations, such as book reports or detailed 
instructions. On Days 3 and 4, students must prepare the presentation, including 
an introduction and a conclusion along with any research the presentation may 
require. On Day 5, they deliver their presentations to the class. Also, the lessons 
remind students to include main ideas, facts, and details in their presentations.

TE 1: 105c, 107f, 107q, 135c, 139e, 139r; 2: 195c, 199e, 199r; 3: 333c, 337e, 
337r; 4: 151c, 157f, 161e; 5: 185c, 189e, 189r; 6: 357c, 361e, 361r

Speaking and Listening 5. Create 
engaging audio recordings of stories or 
poems that demonstrate fluid reading 
at an understandable pace; add visual 
displays when appropriate to emphasize 
or enhance certain facts or details .

For each week’s five-day plan, the following describes the types of visuals and 
auditory work included. For small group work, the Practice Station activities usually 
include auditory and visual work (TE 4: 78j–78k). In the lessons, students are 
given the opportunity to work with auditory and visual aids. Concept Talk uses 
a recording of the poster (TE 4: 66a, 77h). The Literary Analysis activity may also 
have students create a story map or other visual (TE 4: 101m). The Writing activity 
includes adding visuals to the document in the postwrite stage of the writing 
process (TE 4: 101q).
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ImplementIng the Common Core State StandardS

Speaking and Listening Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Speaking and Listening 6. Speak in 
complete sentences when appropriate 
to task and situation in order to provide 
requested detail or clarification .

TE 1: 81r, 107s, 171e; 2: 199r, 225r, 309e; 3: 337r, 415r; 4: 51s, 129r; 5: 189r, 
269r; 6: 361r, 413s 

Several Speaking and Listening activities remind students to use correct subject-verb 
agreement and to use pronouns correctly. See TE 1: 29d, 59d, for example. Also, in 
the Teacher’s Edition Conventions lessons, the program provides explicit instruction in 
identifying and following rules for subject-verb agreement. See TE 3: 369d and 377e. 

Encourage use of proper pronoun-antecedent agreement in speaking and writing 
activities. The program’s Conventions strand includes lessons on pronouns in Unit 4 
of the Teacher’s Edition. See, for example, TE 4: 29d and 55d. Use the selection 
Rocks in His Head to help students identify pronouns and their antecedents. Have 
students identify the antecedents of pronouns in sentences you read from the 
selection. Then have students discuss the story. Help them to use correct pronoun-
antecedent agreement as they speak.
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Language Standards
College and Career Readiness Anchor Standards for Language

The Common Core State Standards for Language on the following pages define what students should 
understand and be able to do in Grade 3. The CCSS Language Standards build across the grades 
toward the College and Career Readiness Anchor Standards in the Language domain, given below.

Conventions of Standard English
 1. Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking.
 2. Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing.

Knowledge of Language
 3. Apply knowledge of language to understand how language functions in different contexts, 

to make effective choices for meaning or style, and to comprehend more fully when reading 
or listening.

Vocabulary Acquisition and Use
 4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.

 5. Demonstrate understanding of word relationships and nuances in word meanings.
 6. Acquire and use accurately a range of general academic and domain-specific words and 

phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.
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ImplementIng the Common Core State StandardS

Language Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Conventions of Standard English

Language 1. Demonstrate command 
of the conventions of standard English 
grammar and usage when writing or 
speaking . 

TE 1: 29d, 41e, 51c, 55d, 55p; 2: 203d, 213f, 221c, 225d, 225q; 3: 391d, 403e, 
411c, 415d, 415p, CR20, CR32, CR44, CR56, CR68; 4: 55d, 65f, 73c, 77d, 77q; 
5: 167d, 177f, 185c, 189d, 189q; 6: 389d, 401e, 411c, 413e, 413r 

Conventions of grammar and usage are taught, practiced, or assessed every day of 
every week. Examples are cited above.

Language 1.a. Write legibly in cursive 
or joined italics, allowing margins and 
correct spacing between letters in a 
word and words in a sentence.

The Conventions strand features Handwriting lessons that explicitly teach 
penmanship. The lessons cover spacing and slant with extra time spent practicing 
difficult letters. Students utilize their skills by writing words, phrases, and sentences 
that emphasize that week’s focus.

TE 1: 55c, 81c, 107d, 139c, 167c; 2: 199c, 225c, 253c, 281d, 305c; 3: 337c, 365c, 
387d, 415c, 441c; 4: 51d, 77c, 101c, 129c, 157d; 5: 189c, 215d, 303c; 6: 361c, 
385d, 413d

Language 1.b. Explain the function of 
nouns, pronouns, verbs, adjectives, and 
adverbs in general and their functions 
in particular sentences .

SE 1: 195, 333; 2: 45, 73, 185, 241

TE 2: 177d, 187f, 195c, 199b–199c; 3: 315d, 325f, 333c, 337q; 4: 29d, 39f, 45c, 
51e, 65f, 73c; 5: 167d, 177f, 185c, 189p–189q, 219d, 231e, 241c, 243q–243r 

In the Teacher’s Edition, nouns, pronouns, verbs, adjectives, and adverbs are 
formally presented as part of Conventions in the Language Arts sections of several 
lessons where the topics of formation and placement are covered. They are also 
discussed in many Writing lessons in both the Teacher’s Edition and the Student 
Edition.

Language 1.c. Use reciprocal pronouns 
correctly.

The Conventions section deals with various pronoun types: singular and plural 
pronouns (TE 4: 29d, 39f, 45c, 51e, 51r); subject and object pronouns (TE 4: 55d, 
65f, 73c, 77d); and possessive pronouns (TE 4: 81d, 89e, 97c, 101d, 101q). The 
lessons also address that pronouns can be used as the subject of a sentence, as a 
word after an action verb, or as a word to show that someone owns something  
(TE 4: 55d, 65f, 73c, 77d, 81d, 89e, 97c, 101d, 101q). Within the selections, 
reciprocal pronouns each other and one another are used (see, for example, 
SE 1: 210).

Language 1.d. Form and use regular 
and irregular plural nouns .

The program’s Conventions strand provides explicit instruction and practice in 
recognizing and forming common regular and irregular plural nouns. 

SE 1: 221, 249

TE 2: 203d, 213f, 221c, 225d, 225p–225q, 229d, 239f, 249c, 253d, 253p–253q

Language 1.e. Use abstract nouns 
(e .g ., childhood) .

Students learn to identify a noun as the word for any person, place, or thing and 
a proper noun as the name of a specific person, place, or thing. Abstract nouns 
are included in selections. To reinforce understanding of abstract nouns, point 
out examples as each selection proceeds through the guided reading process. For 
example, use the selection SE 1: When Charlie McButton Lost Power and these 
abstract nouns: p. 35—power, p. 36—dread, p. 37—fears, p. 40—judgment, 
decision, p. 41—distress. As each word is discussed, point out how the word 
names a concept or idea that we can think about. It is not a word that names 
something we can see or touch. Have students look for other examples in each 
lesson.
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Language Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Language 1.f. Form and use regular 
and irregular verbs .

The program’s Conventions strand provides explicit instruction and practice in 
recognizing and forming verb tenses. 

SE 1: 411, 437

TE 3: 391d, 403e, 411c, 415d, 415p, 419d, 429f, 437c, 441d, 445c

As students read stories that have common verbs with irregular past tense, point 
out the verbs and discuss the present tense and past tense forms. For example, 
when reading When Charlie McButton Lost Power (SE 1: 34–35), point out the 
verb forms blow and blew used in the story.

Language 1.g. Form and use the simple 
(e .g ., I walked; I walk; I will walk) verb 
tenses .

SE 1: 333, 411, 437

TE 3: 315d, 325f, 333c, 337d, 337p–337q, 391d, 403e, 411c, 415d, 415p–415q, 
419d, 429f, 437c, 441d, 445c

When discussing verbs in conjunction with the Writing page (SE 1: 333) for 
example, review verb tenses with students. Remind them that by changing 
the form of a verb, they can show whether something is happening now, has 
happened in the past, or will happen in the future.

•	 Present tense I talk. He talks. They talk.

•	 Past tense You talked. She talked. We talked.

•	 Future tense I will talk. They will talk.

Find examples of different verb tenses in a selection, such as Supermarket in 
SE 1. Read a sentence, identify the verb, and ask students to identify the tense 
of each verb you identify.

Language 1.h. Ensure subject-verb and 
pronoun-antecedent agreement .

SE 1: 385; 2: 45, 73

TE 1: 59d, 69f, 81d; 3: 369d, 377e, 387e, 387q–387r; 4: 29d, 39f, 45c, 51e, 51r, 
55d, 65f, 73c, 77d, 77p–77q 

In its Conventions lessons, the program provides explicit instruction in identifying 
and following rules for subject-verb agreement. See TE 3: 369d and 377e. 

Provide additional support by having students identify the subjects and verbs in 
sentences of the reading selection Seeing Stars. Have students make a two-column 
chart with subjects listed in the first column and verbs in the second column. 
Encourage them to note the construction of singular and plural verbs and how they 
relate to the subject. Then have students write sentences and exchange them with a 
partner, who checks that the subjects and verbs in the sentences agree.

In addition, pronouns are presented in Conventions lessons in TE 4. See, for 
example, TE 4: 29d, 39f, 45c, 51e, 51q–51r.

As you discuss pronouns, remind students that pronouns replace nouns. Tell them 
that sentences must make it clear what noun is replaced by a pronoun. 

Use the selection America’s Champion Swimmer: Gertrude Ederle to help students 
identify pronouns and their antecedents. Read select sentences from the selection, 
model how to identify pronouns and their antecedents, and then have students 
identify pronouns and antecedents in sentences from the selection. You might use 
these sentences, for example: “In 1906 women were kept out of many clubs and 
restaurants. In most states they were not allowed to vote.” “From that summer on, 
it was hard to keep Trudy out of the water. She loved to swim.” “Trudy’s trainer was 
sure she couldn’t finish the swim. He told her to give up.” Then have students make 
up their own sentences using pronouns and their antecedents.
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ImplementIng the Common Core State StandardS

Language Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Language 1.i. Form and use 
comparative and superlative adjectives 
and adverbs, and choose between 
them depending on what is to be 
modified .

The program introduces basic adjectives and adverbs. That instruction is followed 
by work with comparative and superlative adjectives and adverbs.

SE 2: 213, 265 

TE 5: 193d, 203f, 213c, 215e, 215q–215r, 247d, 257f, 265c, 269d, 269q–269r 

Language 1.j. Use coordinating and 
subordinating conjunctions .

The program includes work with conjunctions. The lessons focus on both 
coordinating (and, but, or) and subordinating (because, therefore) conjunctions. 
The Writing activity on TE 5: 307c–307d explains how to improve student writing 
using conjunctions to combine sentences. See the following representative pages:

SE 2: 299 

TE 5: 273d, 287f, 299c, 303d, 307c–307d 

Language 1.k. Produce simple, 
compound, and complex sentences .

SE 1: 105, 162–163; 2: 383

TE 1: 29d, 55d, 55p–55q, 85d, 105c, 111d, 123e, 143d, 153f, 167d, 171c–171d; 
6: 365d, 375f, 383c, 385e, 385q–385r

The program’s Conventions strand provides explicit instruction in identifying and 
forming simple declarative, imperative, exclamatory, and interrogative sentences 
and compound sentences. 

Story selections contain numerous examples of simple, compound, and complex 
sentences. Use them to discuss sentence structure. Choose sentences from 
selections for use as models. For example, use the selection My Rows and Piles 
of Coins. Select sentences from the story, such as ”My heart beat excitedly.” 
“I wanted to buy everything, but I clutched my coins tightly in my pocket.” “I turned 
and bumped into a skinny man, who laughed at my confusion.” Identify the two 
independent clauses in compound sentences and the dependent and independent 
clauses in complex sentences. Model writing simple, complex, and compound 
sentences, and encourage students to use varying structures as they complete 
writing activities in the program.

Language 2. Demonstrate command 
of the conventions of standard English 
capitalization, punctuation, and spelling 
when writing .

SE 1: 51, 105; 2: 185, 241, 299, 329, 411

TE 1: 29d, 41e, 51c, 55p–55q, 85d, 95f, 105c, 107e, 107q–107r; 2: 203d, 213f, 
221c, 225d, 225p–225q, CR20, CR32; 3: 315d, 325f, 369d, 387q–387r, 429f, 437c; 
4: 39f, 45c, 51e, 81d, 89e, 97c, 101d, 101p–101q, CR32, CR44; 5: 219d, 231e, 
241c, 243e, 243q–243r, CR32, CR44; 6: 313d, 323f, 329c, 331e, 331q–331r, 389d, 
401e, 411c, 413e, 413q–413r, CR20, CR56

In the Student Edition, capitalization and punctuation are taught in conjunction 
with the weekly Writing lesson. In the Teacher’s Edition, capitalization and 
punctuation, along with grammar and usage, comprise Conventions, a main 
component of the Language Arts strand that appears in all lessons. The topic also 
appears in the Cumulative Review (CR) week at the end of the unit. Spelling is a 
separate main component of the Language Arts strand.
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Language Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Language 2.a. Capitalize appropriate 
words in titles .

In the Student Edition, capitalization is taught in conjunction with writing. In the 
Teacher’s Edition, capitalization, along with grammar and usage and punctuation, 
is presented in Conventions, a main component of the Language Arts strand that 
appears in all lessons. The Conventions rubric for the Writing activity focuses on 
the featured trait. Titles for people and abbreviations of the titles are included in 
TE 6: 313d.

Use the following routine with each selection title when Prereading Strategies are 
presented at the beginning of each lesson.

•	 As	the	selection	title	is	identified,	call	attention	to	the	use	of	capitalization	to	
identify important words in the title.

•	 Discuss	the	difference	between	important	and	less	important	words	in	the	title.

•	 Ask	students	to	identify	the	capitalized	words	in	the	title.

Language 2.b. Use commas in 
addresses .

The program’s Conventions strand provides explicit instruction and practice in 
recognizing and using commas in addresses. See the following representative pages:

TE 6: 389d, 401e, 411c, 413e, 413q–413r

Language 2.c. Use commas and 
quotation marks in dialogue .

SE 2: 411, 438–439

TE 6: 417d, 429e, 439c, 443d, 447c–447d, CR68

In the Student Edition, punctuation, including commas and quotation marks, is 
taught in conjunction with writing. In the Teacher’s Edition, punctuation, including 
commas and quotation marks, along with grammar and usage and capitalization, 
is presented in Conventions, a main component of the Language Arts strand that 
appears in all lessons. The Conventions rubric for the Writing activity focuses on the 
featured trait.

Use any selection in the program that includes dialogue to point out the use of 
commas and quotation marks to set off the speaker’s words. For example, as 
students read What About Me?, point out the opening and closing quotation 
marks that enclose the spoken words and the commas that separate those words 
from the speech tags. Also point out the speech tags that identify the speaker of 
the words. 

Language 2.d. Form and use 
possessives .

The program’s Conventions strand provides explicit instruction and practice in 
recognizing and forming possessives. See the following representative pages:

SE 1: 279, 301

TE 2: 257d, 269e, 279c, 281e, 281q–281r, 285d, 295f, 301c, 305d, 309c–309d, 
CR56, CR68

Language 2.e. Use conventional 
spelling for high-frequency and other 
studied words and for adding suffixes 
to base words (e .g ., sitting, smiled, 
cries, happiness) .

TE 1: 26l, 26q, 30d, 42c, 52d, 55k, CR13; 2: 174l, 174q, 178d, 188c, 196d, 199k, 
CR13; 3: 312l, 312q, 316d, 326c, 334d, 337k, CR13; 4: 102l, 102q, 106d, 116c, 
126d, 129k, CR49; 5: 270l, 270q, 274d, 288c, 300d, 303k, CR61; 6: 414l, 414q, 
418d, 430c, 440d, 443k, CR61

Each week in the Teacher’s Edition, a Spelling concept is pretested on Day 1; practiced 
on Days 2, 3, and 4 using activities, strategies, and workbook pages; and tested again 
on Day 5. The Spelling concept also appears in the Cumulative Review (CR) week at 
the end of the unit. These lessons focus on spelling patterns and the spelling of  
high-frequency words. The Concept Talk section includes a review of common  
high-frequency words. Students read and then spell each word aloud several times.
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ImplementIng the Common Core State StandardS

Language Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Language 2.f. Use spelling patterns 
and generalizations (e .g ., word 
families, position-based spellings, 
syllable patterns, ending rules, 
meaningful word parts) in writing 
words .

TE 1: 26q, 30d, 42c, 52d, 55k, 55p–55q; 2: 174q, 178d, 188c, 196d, 199k, 
199p–199q, CR13; 3: 312q, 316d, 326c, 334d, 337k, 377p–377q, CR13; 4: 102q, 
106d, 116c, 126d, 129k, 129p–129q, CR49; 5: 270q, 274d, 288c, 300d, 303k, 
307c–307d, CR61; 6: 414q, 418d, 430c, 440d, 443k, 447c–447d, CR61

Every week’s lesson focuses on Spelling concepts, which are pretested, practiced, 
and posttested. The Spelling concept also appears in the Cumulative Review 
(CR) week at the end of the unit. These lessons focus on spelling patterns and 
generalizations. In addition, as part of the writing process, students proofread and 
edit for spelling, capitalization, punctuation, and grammar. 

Language 2.g. Consult reference 
materials, including beginning 
dictionaries, as needed to check and 
correct spellings .

Spelling lessons encourage students to use print or online dictionaries to check 
spelling. 

TE 1: 52d, 55f, 107g; 2: 196d, 199f, 199s, 250d; 3: 334d, 365f; 4: 46d, 98d; 
5: 186d, 266d; 6: 330d, 358d, 361n

In addition, the Research Skills strand identifies the structure, organization, and 
purpose of reference sources including dictionaries and glossaries (see, for example, 
TE 2: 51t).

Provide multiple copies of reference sources for students’ use. Encourage them 
to use the sources to check and correct spelling as they proofread and edit their 
writing on Day 5 of the weekly Writing lessons (see, for example, TE 1: 55p) and 
as the fifth step of the writing process in Cumulative Review (see, for example,  
TE 1: CR66–CR67). 

Knowledge of Language

Language 3. Use knowledge of language 
and its conventions when writing, 
speaking, reading, or listening .

In the Conventions section as well as in both the Literary Analysis and Writing 
Trait strands, the program includes lessons that discuss using the conventions of 
language and making language choices for effective communication. In addition, 
Think, Talk, and Write questions in the Teacher’s Edition may focus on the effect 
of words used in the selections. This provides the opportunity to identify effective 
choices and to apply them to students’ own writing.

TE 1: 49a, 105b, 107n, 139m; 2: 195b, 219b, 301b, 305m; 3: 315d, 341d, 357b; 
4: 29d, 73b, 105d, 151b; 5: 167d, 213b, 299b; 6: 313d, 361m, 365d, 411b

In the weekly Writing strand, the Writing Revising Strategy pages provide 
opportunities for students to check their writing for effective language.

TE 1: 55b–55c, 81b–81c, 107c–107d; 2: 199b–199c, 253b–253c; 3: 365b–365c, 
415b–415c; 4: 51c–51d, 101b–101c, 157c–157d; 5: 215c–215d, 269b–269c; 
6: 331c–331d, 385c–385d

Language 3.a. Choose words and 
phrases for effect .

In the Literary Analysis and Writing Trait strands, the program includes lessons that 
discuss effective communication through use of words and phrases. In addition, 
Think, Talk, and Write questions in the Teacher’s Edition may focus on the effect of 
words or phrases used in the selections. This provides the opportunity for students 
to identify effective choices and to apply them to their own writing.

TE 1: 49a, 51b, 103a, 105b; 2: 247a, 279b, 301b, 305m; 3: 409b; 4: 73b, 77m, 
95a, 125b, 151b; 5: 211a, 241b; 6: 411b 

In the weekly Writing strand, the Writing Revising Strategy pages provide 
opportunities for students to check their writing for effective language choices. 
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Language Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Language 3.b. Recognize and observe 
differences between the conventions 
of spoken and written standard 
English .

In the Speaking and Listening sections of the program, students develop oral 
language skills based on the conventions of standard English. The same is true in 
the Conventions and Writing sections, where students focus on using conventions 
of standard English.

Vocabulary Acquisition and Use

Language 4. Determine or clarify the 
meaning of unknown and multiple-
meaning word and phrases based on 
grade 3 reading and content, choosing 
flexibly from a range of strategies .

SE 1: 28–29, 50, 84–85, 110–111, 176–177, 202–203, 256–257, 340–341, 
368–369, 384; 2: 28–29, 54–55, 80–81, 166–167, 246–247, 334–335, 364–365, 
416–417

TE 1: 27c, 49a, 83c, 109c; 2: 175c, 201c, 255c; 3: 339c, 367c, 383b; 4: 27c, 51g, 
53c, 79c; 5: 165c, 245c; 6: 333c, 363c, 415c

The program offers numerous instructional opportunities to help students learn 
how to determine or clarify word meanings through Build Vocabulary activities. 

Language 4.a. Use sentence-level 
context as a clue to the meaning of a 
word or phrase .

The program’s Vocabulary strand provides explicit instruction and practice in 
recognizing and using context clues to acquire meanings of words and phrases.

SE 1: 28–29, 84–85, 110–111, 176–177, 202–203, 256–257, 340–341, 368–369; 
2: 28-29, 54–55, 80–81, 166–167, 246–247, 334–335, 364–365, 416–417

TE 1: 27c, 83c, 109c; 2: 175c, 201c, 255c; 3: 339c, 367c, 383b; 4: 27c, 53c, 79c; 
5: 165c, 245c; 6: 333c, 363c, 415c

Language 4.b. Determine the meaning 
of the new word formed when a 
known affix is added to a known word 
(e .g ., agreeable/disagreeable, 
comfortable/uncomfortable, 
care/careless, heat/preheat ) .

SE 1: 418–419; 2: 312–313, 388–389

TE 3: 338n–338o, 342c, 388n–388o, 392c, 417c; 6: 311c, 386n–386o, 387c, 390c

The program focuses on the meanings of words with prefixes and suffixes in Word 
Analysis and Vocabulary lessons. Students learn to combine the meaning of the known 
word with the meaning of the affix to determine the meaning of the new word.

Language 4.c. Use a known root 
word as a clue to the meaning of an 
unknown word with the same root 
(e .g ., company, companion) .

TE 1: 82n–82o, 86c, CR36; 6: 414n–414o, 414p, 418c, 443j, CR60

The program focuses on root words in Word Analysis lessons on related words. 
Students decode and determine the meaning of an unfamiliar word based on 
knowledge of words with the same root. 

Language 4.d. Use glossaries or 
beginning dictionaries, both print 
and digital, to determine or clarify 
the precise meaning of key words and 
phrases in all content areas. 

The program’s Vocabulary strand provides explicit instruction and practice in using 
glossaries and dictionaries to find word meanings in a variety of content areas, such 
as fiction and geography.

SE 1: 84–85, 314–315, 340–341; 2: 54–55, 132–133, 364–365

TE 1: 83c; 3: 339c; 4: 53c, 131c; 6: 363c

Language 5. Demonstrate understanding 
of word relationships and nuances in 
word meanings .

Word relationships, including words related by meaning, such as synonyms; by 
phonics, such as homophones; by symbols, such as homographs; and by base 
words and affixes are a focus of the program’s Vocabulary and Word Analysis 
strands. See the following representative pages:

SE 1: 28–29, 110–111; 2: 192–193, 312–313

TE 1: 27c, 82n–82p, 86c, 109c; 4: 78n–78o, 79c, 82c, 102n–102p; 6: 311c, 
386n–386o, 387c, 415c
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ImplementIng the Common Core State StandardS

Language Standards
Common Core State Standards Meeting the Common Core State Standards with Scott Foresman 

California Reading Street: Correlations with Teacher’s Notes

Language 5.a. Distinguish the literal 
and nonliteral meanings of words and 
phrases in context (e .g ., take steps ) . 

TE 1: 107n; 2: 306–307, 308–309; 3: 442–443, 444–445; 4: 77m; 6: 361m, 
444–445, 446–447

Explicit instruction in identifying and differentiating figurative language, including 
idioms, similes, and metaphors, is provided in Teacher’s Edition Literary Analysis 
lessons and in the Poetry strand. Students are then asked to analyze the meanings of 
these figures of speech that appear in selections, thus distinguishing them from literal 
meanings of words.

Language 5.b. Identify real-life 
connections between words and their 
use (e .g ., describe people who are 
friendly or helpful ) .

Each selection lesson plan includes Oral Vocabulary, which introduces vocabulary 
words and connects them to the real world and students’ experiences. See the 
following representative pages:

TE 1: 26m, 30b, 42b, 52b; 3: 416m, 420b, 430b, 438b; 6: 414m, 418b, 430b, 440b

Language 5.c. Distinguish shades of 
meaning among related words that 
describe states of mind or degrees 
of certainty (e .g ., knew, believed, 
suspected, heard, wondered) .

SE 1: 176–177; 2: 166–167

TE 2: 175c; 5: 165c

To foster the use of specific words, Vocabulary lessons in the Read and 
Comprehend section in the Teacher’s Edition focus on defining and identifying 
synonyms and using them to understand the meanings of words with related 
meanings. 

For an additional activity, choose related words from a story, such as A Symphony 
of Whales, and discuss their meanings in relation to state of mind and degree of 
certainty. This story includes such speech-related words as said, shouted, called, 
cried, and whispered. List the words on the board. Discuss the differences in the 
meanings of the words, using reference sources if necessary. During the discussion, 
talk about how the words help convey what is taking place in the story.

Language 6. Acquire and use accurately 
grade-appropriate conversational, 
general academic, and domain-specific 
words and phrases, including those that 
signal spatial and temporal relationships 
(e .g ., After dinner that night we went 
looking for them ) .

Each selection lesson plan contains Amazing Words, which are content words 
related to the unit theme and the specific selection. The words are presented 
in a variety of contexts and are then used by students in daily activities to help 
them master the use and meanings of the words. Each lesson plan also contains 
Academic Vocabulary to help students learn the meanings of general academic 
words and use them correctly. See the following representative pages for the first 
three selections in Unit 1:

TE 1: 26m, 26r, 27c, 29a, 29b, 30b, 30–31, 31b, 31c, 41b, 52b, 55h, 55u 56m, 
57c, 69c, 70b, 81i, 82m, 83c, 85b, 86b, 87b, 87c, 106b, 107j, 107v

The program’s Build Comprehension strand provides explicit instruction and 
practice in using words that signal relationships.

SE 1: 60–61, 86–87

TE 1: 60e, 70d, 80–81, 86e, 96d
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