Program Overview

Love what you teach.

Hello & Welcome

Teach with love and confidence.
Teaching children to read is a job of love, patience, skill, and fortitude.
Reading Street Common Core brings out the best in you. It helps
you implement the Common Core State Standards and raise student
achievement. Reading Street Common Core will validate your current
practices, spark new insights, and nurture your love of teaching.

Love What You Teach
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Nurture the Love of Reading

2

Build a Foundation for Reading

3
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Common Core State Standards

A new standard of reading,
writing, and thinking.
The Common Core raises the level of expectations.
Reading Street Common Core makes these expectations
attainable. It aligns instruction to the Common Core State
Standards and meets the goals of the Publishers’ Criteria.

Built by a team of experts!

Peter Afflerbach, Ph.D.
Common Core State Standards and National
Governors Association, Feedback Group

P. David Pearson, Ph.D.
Council of Chief State School Officers Validation
Committee and National Governors Association

Karen K. Wixson, Ph.D.
Common Core State Standards
English Language Arts Work Team
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Resources to make you an expert, too!

Close Reading
Why Is Close Reading Important?

“Motivation is the heart of what we do as reading
teachers. We know that kids become real readers when

The CCSS expect the level of text complexity to increase every year of a child’s
schooling. As students become more adept at close reading, their knowledge
about a topic grows and they are able to integrate new knowledge with
previously learned ideas and concepts. This is a skill that will serve them as they
progress toward college and career readiness.

they are excited by their reading, choosing from a broad
range of texts. Providing positive reading role models is a
great way of showing young readers, rather than telling
them, that all kinds of reading are worthwhile.”

How Does Reading Street Help You Engage
Your Students in Close Reading?

— Jon Scieszka
Teacher’s
Edition

What Is Close Reading?

Day 1 Teachers model the strategy of close reading.
Students read or listen to the text and then apply the strategy
to better understand the text.
Days 2–3 Using the Read for Understanding Routine,
students read the main selection multiple times. Close
Reading notes guide students to use higher order thinking
skills to draw more knowledge from the text.

In order for students to gain a broader, more coherent understanding of a
subject, the Common Core State Standards (CCSS) emphasize the need to read
texts closely. Close reading involves focused, sustained reading and rereading
of a text for the purpose of understanding key points, gathering evidence,
and building knowledge. When students read closely, they give the time and
attention needed to fully understand the information in a text and are able to cite
specific evidence from it.

Day 4 Higher-order questions return students to the
paired selection to analyze, evaluate, synthesize, and make
inferences. Students cite evidence from the text.

Instructional materials play an important role in close reading. Students will
be motivated if the materials are of high interest and entice them to read
inquisitively and carefully. Text-based discussion questions that ask students to
draw evidence from the text should prompt them to use higher order thinking
skills, so students analyze and evaluate what they are reading.

Make Sense of the Common
Core State Standards
Understand Complex Text

At times, temporary scaffolding may be needed to enable some students to read
at the level required by the CCSS, but all students should experience the level of
text complexity that the Common Core requires.

See Research Put into Practice:
A Lesson Walk-Through

Independent
Reading

The suggested independent reading activities provide
opportunities for students to practice close reading on
their own.

The College and Career Readiness Anchor Standards for Reading call on
students throughout Grades K–12 to
■■

analyze the individuals, events, and ideas in a selection

■■

analyze the central ideas or themes of a text

■■

evaluate the arguments and specific claims in a text

Common Core
101 answers
all your
questions.
Zoom in on Common Core 13

Common Core 101

RDG13_ANC01_CC101_ZS2.indd 12
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DAYS 2 & 3

4/21/12 7:38 PM

DAYS 2 & 3
If children need help, then…

CONNECT TO CONCEPT Look at the pictures

1St ReAd

During small-group time, teachers use short, engaging,
grade-level complex texts that guide close reading at
students’ individual levels.

Anchor Standards for Reading
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Access text

Reading
Street Sleuth

Common Core
State Standards

AUTHOR’S PURPOSE

on page 147. Look at the chipmunk. Describe
what it looks like. Encourage children to answer
the question in complete sentences. Yes, the
chipmunk is light brown with dark brown stripes.
I think it is eating something. Ask children to
describe the ant, raccoon, and bird.

Informational Text 1. Ask and answer
questions about key details in a
text. Informational Text 3. Describe
the connection between two
individuals, events, ideas, or pieces of
information in a text. Informational
Text 8. Identify the reasons an author
gives to support points in a text. Also
Informational Text 7.

What is the author’s purpose for
writing this selection? How do you
know? (The author’s purpose is to
give information about animals and
plants in a forest. These pages tell
facts about bugs and leaves.)

Standards
embedded
in Student
and Teacher’s
Editions.

We can find life in the forest.
It is a busy place!

Sun shines on the leaves
and helps them grow . Bugs like
munching on them. Yum, yum!
Bugs can eat lots and lots.

by Claire Daniel

Sun helped
these leaves get
wide and flat.

Question of the Week

How are plant and
animal communities
important to each other?

Expository text tells facts about
real places. Next you will read about
the plants and animals in a forest.

148

147

146

Student Edition, pp. 146–147
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146–147
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Student Edition, pp. 148–149
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Close Reading
INFERENCE • TEXT EVIDENCE Look at the
pictures on page 147. How can you tell what
kinds of animals and plants you are going to read
about? Point to the pictures where you found this
information.

SYNTHESIS What if the sun never

CONNECT TO SCIENCE

shined on leaves? How would this
change the community? (If the sun
never shined, the leaves would
never grow. There would be no
leaves for the bugs to munch on.)

Different parts of a plant
help it get what it needs to live.
Roots take in water from the soil.
Leaves use sunlight and a green
pigment called chlorophyll to make
food.

Life in the Forest 148–149

Communities • Unit 2 • Week 5
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Academic Language Have pairs
find other things in their environment
that are wide and flat, like the leaf on
page 148.
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Literature

A wealth of lovable literary
and informational texts.

Carl the

Complainer
Written by Michelle Knudsen
Illustrated by Maryann Cocca-Leffler

Question of the Week

How can we be responsible
community members?

Realistic fiction tells about made-up
events that could happen in real life.
In this story you will read about a boy
helping his community.

230

231
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Anchor Texts
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Ants

and Their

Nests
by Linda Tagliaferro

Gail Saunders-Smith, PhD, Consulting Editor

Ants Cover.indd 3

Big Books
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Nurture the Love of Reading

Trade Books

11/6/07 11:26:55 PM

Digital Resources
Leveled Text Search
Decodable Reader eText
Main Selection eText

Follow the path to close reading
using the Super Sleuth Tips . . .

e reading
Tips . . .

■

Look for Clues

■

Ask Questions

■

Make Your Case

■

Prove It!

close reading
Follow the path to
h Tips . . .
using the Super Sleut
■
■

Follow the path to close reading
using the Super Sleuth Tips . . .

■
■

Gather Evidence
Ask Questions
Make Your Case

Follow the path to close reading
using the Super Sleuth Tips . . .

Prove It!

■

Gather Evidence

Gather Evidence
Ask Questions

■

Ask Questions

■

Make Your Case

■

Make Your Case

■

Prove It!

■

Prove It!

■
■

close reading
Follow the path to
h Tips . . .
using the Super Sleut
■
■
■
■

SLEUTH_COVERS.indd 2

Gather Evidence
Ask Questions
Make Your Case
Prove It!
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Reading Street Sleuth

2/28/12 2:22 PM
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SLEUTH_COVERS.indd

A balanced
ratio of fiction
and nonfiction.

Decodable Readers

Read Aloud Anthologies

Trucktown Get Set, Roll! Readers

Leveled Readers
Nurture the Love of Reading
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Technology

An amazing way to learn,
an incredible way to teach.
Reading Street Common Core—anywhere, any time,
on any device!
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Nurture the Love of Reading

Donald Leu
Author, New Literacies and 21st Century Learning

eTexts
Read, take notes, listen to narration.

Videos, Games, and Animations
Practice, watch, sing, play!

Leveled Text Search
Search by Lexile, Guided Reading,
and DRA levels.

Online Assessment
Assess online, access instant reports,
inform instruction.

See more online!
ReadingStreet.com

Digital Workspace
Interact directly through typing, writing,
or drawing. Build a digital portfolio.
Nurture the Love of Reading
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Kindergarten

Everything to welcome
everyone to learning.

Common Core
begins in
Kindergarten.

Kindergarten Package
It’s all here and ready to go. Build foundational
skills and build knowledge from text.
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Nurture the Love of Reading

Digital Resources
My Skills Buddy eText

“Every child
needs a buddy.”
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Hello, buddy! Kindergarten Student Handbooks
let children practice newly acquired skills.

Start Your Engines!
Begin each day with Jack Truck and all
his truck friends. Vroom-vroom.
• Teach the alphabet
• Develop phonological awareness
• Practice the weekly phonics skill

Nurture the Love of Reading
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Foundational Skills

A clear pathway to
phonics success.
Reading Street Common Core systematically builds skills
and establishes a foundation for reading.

Hear Sounds

Build Words

Phonological Awareness

Phonics/Word Recognition

English

Nn
Bb

Español

nest
© Pearson Education

FSD Proof Stage
SIGN

bebé
© Pearson Education

FSD Proof Stage
SIGN
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Build a Foundation for Reading

DATE

DATE

Digital Resources
Letter Tile Drag-n-Drop
Decodable Reader eText
Digital Sound Spelling Cards

Practice

Read

Apply Skills

Apply Phonics and Word Analysis

Decodable
text through
Grade 3!

Integrate hands-on
practice with
word sorts.

Build a Foundation for Reading
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Speaking, Listening, and Language

Develop collaborators
and communicators.

Share ideas,
present strong
arguments,
ask questions.

DAY 4
at a Glance

Content Knowledge
Plant and Animal Communities

Content Knowledge
Oral Vocabulary
Phonemic Awareness
Distinguish Long u
Phonics
Review Long o Spelled o_e
Review Contractions n’t, ’m, ’ll
High-Frequency Words
Review
Spelling
Words with Long u
Science in Reading
Magazine Article
Fluency
Appropriate Phrasing
Conventions
Singular and Plural Nouns
Writing
Description: Revise
Research and Inquiry
Synthesize

Materials
•
•
•
•
•

Student Edition
Sing with Me Big Book
Read Aloud Anthology
Decodable Reader 11C
Reader’s and Writer’s Notebook

Common Core
State Standards
Speaking/Listening 2. Ask and
answer questions about key details
in a text read aloud or information
presented orally or through other
media. Language 5.c. Identify reallife connections between words and
their use (e.g., note places at home
that are cozy). Also Language 6.

164a

EXPAND THE CONCEPT To reinforce concepts and to focus children’s

attention, have children sing “A Good Environment” from the Sing with Me
Big Book. According to the song, what can thrive in a good environment?
(all living things)

Build Oral Language
REVIEW GENRE: EXPOSITORY TEXT

Have children tell the key features of expository text: it gives true information about
real things, real events, real people, or real
places. Explain that today you will read
about animals that need other animals in
“Why Beavers Love Wolves” by Gerry Bishop.
MONITOR LISTENING COMPREHENSION

Recall that animals and plants in the forest
need each other, such as bugs that eat
plants, or birds that live in trees. Have
children listen to “Why Beavers Love
Wolves.”

“Why Beavers Love Wolves”

Team Talk TALK ABOUT PLANT AND ANIMAL COMMUNITIES Read
aloud the second paragraph of “Why Beavers Love Wolves.” Display it on the
board if possible, and track the print as you read.
• Have pairs of children generate questions for each other about the
environment they visualize when they hear this paragraph.
• Add words generated in the discussion to the concept map.

Communities • Unit 2 • Week 5

RDG13_TE01_U2W5D4_P1.indd 1

Let’s Learn It!

Build Oral Language

Weekly lessons focus on listening,
speaking, vocabulary, and fluency.

Team Talk builds language through
instructional conversations.

Camille Blachowicz
Author, Vocabulary

Vocabulary Games
12

Build a Foundation for Reading

Practice with weekly vocabulary
through lively, hands-on games.

13/01/12
RDG

Digital Resources
Sing with Me Animations
Envision It! Picture
Vocabulary Cards
Vocabulary Games

DAY 5

DAY 4

Common Core
State Standards
Speaking/Listening 1. Participate
in collaborative conversations with
diverse partners about grade 1 topics
and texts with peers and adults in
small and larger groups. Speaking/
Listening 5. Add drawings or other
visual displays to descriptions when
appropriate to clarify ideas, thoughts,
and feelings.

Interactive Sing with Me
Big Book

Build Oral Vocabulary

DAY 5

Sing with Me Big Book Audio

Robust Vocabulary Routine
1. Introduce the Word Relate the word creature to the story. When the
wolves returned, there were many creatures of different kinds. Supply a
child-friendly definition. A creature is a living animal. Have children say
the word.
2. Demonstrate Provide examples to show meaning. Many creatures live in
the ocean. Each child drew a creature in art class.
3. Apply Have children demonstrate their understanding. Name some
creatures you might see at a farm or in a zoo.

Research and Inquiry
Step 5 Communicate

environment
require
thrive
inhale

slimy
sludge
capture
creature

ON THEIR OWN Have children choose the fact they would like to share with
MODEL Display the questions and answers on the chart and this
the class and make a drawing of it on a sheet of paper. Have children share
week’s
map.
will review
their drawings in small groups. Remind
themconcept
how to be
goodI speakers
andmy facts and pick the one I think is
the most interesting. That will be the fact I will make my drawing
listeners:

Strategic Intrvention

ADD TO THE CONCEPT MAP Discuss how

animals and plants are important to each other.

Concept Map

in the forest. Their drawing will show how plants and animals are important to
each other. They will share their drawings with others.

Common Core MODEL Display the questions and answers on the chart and this
week’s concept map. I will review my facts and pick the one I think is
State Standards

Access for All

Routines Flip Chart

Step 5 Communicate
TEACH Tell children that today they will make a drawing of a plant and animal

the most interesting. That will be the fact I will make my drawing
Speaking/Listening 1. Participate
about. Thewith
fact I think is most interesting is “Birds, animals, and insects live in
in collaborative conversations
diverse partners about
grade
topics I am going to make a drawing of a bird living in a tree.
trees
and1plants.”
and texts with peers and adults in
small and larger groups. Speaking/
TEACH
Tellconcept
children
that
today
they will
make a drawing of a plant and animal
GUIDE or
PRACTICE
Review
the week’s
map
and
the answers
in the
Listening 5. Add drawings
other
in the forest.
Their
drawing
willideas
show
visual displays to descriptions
chart that when
the children researched.
Work with
them
to create
for how
draw-plants and animals are important to
appropriate to clarifyings
ideas,
thoughts,
based
on the information.
each other. They will share their drawings with others.
and feelings.

4. Display the Word Run your hand under the chunks crea-ture. Have
children identify the sounds for cr /k/ /r/.
See p. OV•5 to teach capture.

Research and Inquiry

Amazing Words Have children draw
a picture of their favorite creature.
The creature can be real or pretend,
realistic, or silly. Have children share
their creature drawings with the class.

about.
fact
I think
is mostorinteresting
• Good speakers speak clearly
andThe
don’t
speak
too quickly
too slowly. is “Birds, animals, and insects live in
trees
plants.”
I am
to make
• Good listeners share their
ideasand
about
what was
justgoing
said with
brief a drawing of a bird living in a tree.
comments.

• What did you learn about how plants are important
to animals in “Why Beavers Love Wolves”? (Bushes
and trees are food for elk. Beavers use branches to
build dams and lodges.) Let’s add these to our map.

GUIDE PRACTICE Review the week’s concept map and the answers in the
chart that the children researched. Work with them to create ideas for drawings based on the information.

• What other ways do plants help animals around beaver ponds? (Bushes
and trees around the pond are good homes to other wildlife.) Let’s add this
information to our map.

ON THEIR OWN Have children choose the fact they would like to share with
the class and make a drawing of it on a sheet of paper. Have children share
their drawings in small groups. Remind them how to be good speakers and
listeners:
Produce Oral Language Use the
Day 4 instruction on ELL Poster 11 to
extend and enrich language.
Word Meaning Explain that creatures
include all kinds of animals—both
wild animals and those that live with
people. Have children name some
wild creatures that live outdoors. (elk,
wolves, beavers) Then have them
name creatures that live with people.
(cats, dogs, birds)
Life in the Forest

G13_TE01_U2W5D4_P1.indd
10:11 AM
2

• Good speakers speak clearly and don’t speak too quickly or too slowly.
• Good listeners share their ideas about what was just said with brief
comments.

164b

13/01/12 10:11 AM
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Build Oral Vocabulary

Research and Inquiry

Vocabulary routines and concept
maps help students talk about ideas.

Daily activities guide students through the
research process with the opportunity to
present their work.
169j Communities • Unit 2 • Week 5
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Build Vocabulary Every Day
Amazing Words
Build oral vocabulary
each week through
Amazing Words routines.

Academic
Vocabulary

Selection
Vocabulary

High-Frequency
Words

Focus on content-area
vocabulary common in
complex texts.

See, say, hear, define,
and connect to weekly
selection vocabulary.

Develop fluency with
instruction on frequently
appearing words.

Build a Foundation for Reading

13

Content Knowledge

Integrate science and
social studies knowledge.
UNIT 2

•

WEEK 5

Preview Your Week

How are plant and animal communities important to each other?
Common Core State Standards
Informational Text 5. Know and use
various text features (e.g., headings, tables
of contents, glossaries, electronic menus,
icons) to locate key facts or information in
a text. Also Informational Text 7., 9.

Fish
Have you watched fish swim
under a tree?

Science in Reading
Genre

These trees grow in salt water.

A magazine article is
expository text that
tells about a topic.

Table of Contents

The article has facts
about the topic.

Fish .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . p . 165

The article may have
pictures. They help us
understand the topic.

Save the Forests  .  .  .  .  .  .  .  . p . 167

Find the Table of
Contents. How can
you use it to find
information in this
article?
Magazine Article

Fish swim under the trees.

Animals  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . p . 164
How can you use
the title “Fish” in the
Table of Contents to
find information?
Magazine Article

Food  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . p . 166

The article may
also have a Table
of Contents. The
Table of Contents,
including titles and
page numbers, can
help us locate specific
information in the
article.

by Claire Daniel

Read “A Mangrove
Forest.” As you read,
look for elements of a
magazine article.

Animals
Lots of animals live here.

Question of the Week

146

Some live out of the water.
They are all around this forest.
147

Main Selection, pp. 146–159
11/12/11 RDG13_SE01_CCSS_U02_W05_SEL01.indd
9:22:39 AM
147

Build Content
Knowledge
Every week,
every unit,
every grade!

What clues can you
use from the picture
or the words to find
out who lives in the
forest?
Magazine Article

Some live in the water.

How are plant and
animal communities
important to each other?

Expository text tells facts about
real places. Next you will read about
the plants and animals in a forest.

RDG13_SE01_CCSS_U02_W05_SEL01.indd 146

You can find fish in this forest.

by Terry Lynk
illustrated by Russell Farrell

Magazine
Article

164

11/12/11 9:23:02 AM

165

Paired Selection, pp. 164–167
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Genre: Expository Text

Science in Reading

Phonics: Inflected Ending -ed, Long u: u_e, Long e: e_e

Genre: Magazine Article

10/23/11 9:26:25 AM

Text-Based Comprehension: Author’s Purpose

Build Content Knowledge
KNOWLEDGE GOALS
Children will understand
that:
• animals eat plants
• animals use plants for shelter
• plants grow when animals bury
seeds
• plants thrive when animals
transport pollen

THIS WEEK’S CONCEPT MAP
Develop a concept-related graphic
organizer like the one below over the
course of this week.

BUILD ORAL VOCABULARY
This week, children will
acquire the following academic
vocabulary/domain-specific
words.

How are plant and
animal communities
important to each other?

Plants need
soil, water,
and plant
food.

In the
Forest

Animals need
food, water,
and a place
to live.

environment
thrive
slimy

Plants and
animals live
together in
the forest.

Earth Science

Reader

Earth Science

People
Help the

Forest

by Emma Casey

Concept
Literacy

Around the
Forest

Build Background

Access Content

Extend Language

• Animal
Communities
• Food Chains

• Labels in
Pictures
• Patterned
Text

• Opposites
(Antonyms)

Preview Your Week
Genre

Fiction

Scott Foresman Reading Street 1.2.5

Access Content

Extend Language

• Animal
Communities
• Food Chains
• Plants and
Animals

• Labels
• Picture-Text
Match

• Future Tense

ISBN-13: 978-0-328-39073-1
ISBN-10:
0-328-39073-9

9 0 0 0 0
9

On Level

Build Background

Scott Foresman Reading Street 1.2.4

ISBN-13: 978-0-328-49619-8
ISBN-10:
0-328-49619-7

by Rita Crosby

Below Level

ELD Reader

All

About

Genre

OPTIONAL CONCEPT-BASED
READING Use the Digital Path
to access readers offering different
levels of text complexity.

capture
creature

Food Chains

Fiction

by Rita Crosby

Life Science

require
inhale
sludge

780328 496198

Advanced

by Irene Lotito
9

9 0 0 0 0

by Irene Lotito

780328 390731

ELL

ELD

Students integrate ideas
and knowledge as they
access multiple texts.

138b Communities • Unit 2 • Week 5

RDG13_TE01_U2W5FM_FPDR.indd 2

Karen Wixson
Author, Content Area Knowledge

14

Grow Student Capacity

13/01/12 7:47 PM

T 2

•

Digital Resources

WEEK 5

Paired Selection eText
Leveled Reader eText

review Your Week

w are plant and animal communities important to each other?
Informational Text 5. Know and use
various text features (e.g., headings, tables
of contents, glossaries, electronic menus,
icons) to locate key facts or information in
a text. Also Informational Text 7., 9.

Fish
Have you watched fish swim
under a tree?

Science in Reading

Magazine
Article

The article has facts
about the topic.
The article may have
pictures. They help us
understand the topic.
The article may
also have a Table
of Contents. The
Table of Contents,
including titles and
page numbers, can
help us locate specific
information in the
article.

“I love books
about bugs.”

Read “A Mangrove
Forest.” As you read,
look for elements of a
magazine article.

Question of the Week

How are plant and
animal communities
important to each other?

Expository text tells facts about
real places. Next you will read about
the plants and animals in a forest.

147

Main Selection, pp. 146–159
11/12/11 RDG13_SE01_CCSS_U02_W05_SEL01.indd
9:22:39 AM
147

You can find fish in this forest.
These trees grow in salt water.

Informational Text 5. Know and use
Table of Contents
various text
features (e.g., headings,
Animals  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . p . 164
tables ofFish .
contents,
glossaries,
 .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . p . 165
electronic
menus,
locate key
Food
 .  .  .  .  .  .  .  .  . icons)
 .  .  .  .  .  .  .  .  .to
p . 166
facts or Save
information
the Forests  . in
 .  .  . a
 .  .  .text.
 . p . 167
Informational Text 7. Use the
illustrations and details in a text to
describe its key ideas. Informational
Text 9. Identify basic similarities in
and differences between two texts on
the same topic (e.g., in illustrations,
descriptions, or procedures). Also
Informational Text 8.
Animals
Lots of animals live here.
Some live in the water.
Some live out of the water.
They are all around this forest.

A magazine article is
expository text that
tells about a topic.

Fish swim under the trees.

Magazine Article

Magazine Article

texts this week about how plants and animals need each other to live. (Some
animals eat plants or use them for homes. Some animals help keep plants
safe from other animals that might eat them.)
PREVIEW AND PREDICT Have children turn to page 164 in their Student

Edition. Read the title and the author’s name. Have children look through the
selection and predict what they might learn. (We might learn what a mangrove
forest is and what animals live there.) Ask them what clues helped them make
their predictions. (The title and the pictures of animals helped.)
What clues can you
use from the picture
or the words to find
out who lives in the
forest?
Magazine Article

READ A MAGAZINE ARTICLE Tell children that they will read a magazine
165

article. Review the key features of a magazine article: A magazine article

tells 164–167
facts about a topic. The article may have pictures that will help you
Paired Selection, pp.

RDG13_SE01_CCSS_U02_W05_SEL02.indd 164

e: Expository Text

12/14/11RDG13_SE01_CCSS_U02_W05_SEL02.indd
4:31:58 AM
165

10/23/11 9:26:25 AM

understand the topic. There also might be a Table of Contents. A Table
of Contents helps you find specific facts in the article.

Science in Reading

cs: Inflected Ending -ed, Long u: u_e, Long e: e_e

How can you use
the title “Fish” in the
Table of Contents to

find information? Ask children what they learned from other
ACTIVATE PRIOR KNOWLEDGE

164

11/12/11 9:23:02 AM

Find the Table of
Contents. How can
you use it to find
information in this
article?
Magazine Article

Science in Reading

Common
Core
by Terry Lynk
illustratedStandards
by Russell Farrell
State

Genre

Claire Daniel

ndd 146

DAY 4

Common Core State Standards

Genre: Magazine Article

Genre

Based Comprehension: Author’s Purpose

LET’S THINK ABOUT… As you read “A Mangrove Forest” together, use
Let’s Think About in the Student Edition to help children focus on the features
of a magazine article.

I use the Table of Contents to see on which page I will find certain
information.

d Content Knowledge

I look at the Table of Contents for the title “Fish.” I see p. 165 next to it. I
know I’ll find out about this topic on p. 165.
The picture shows me that birds, fish, and monkeys live in the forest. The

KNOWLEDGE GOALS
Children will understand
that:

THIS WEEK’S CONCEPT MAP
Develop a concept-related graphic
organizer like the one below over the
course of this week.

mals eat plants
mals use plants for shelter
ts grow when animals bury
ds
Paired Selection
ts thrive when animals
sport pollen A weekly paired text

Plants need
connects reading to soil, water,
and plant
science and social studies.
food.

AL CONCEPT-BASED
G Use the Digital Path
s readers offering different
ext complexity.

munities • Unit 2 • Week 5

R.indd 2

tell me that animals and fish live there.
BUILDwords
ORAL
VOCABULARY
This week,
children
willpages 164–165 of the Student Edition. Have
COMPARE
TEXTS Display
children identify the factual information shown in the text. Then have them tell
acquire
the
following
academic
about the selection Life in the Forest. Remind children that this selection is an
expository text that also tells facts. Have children work in groups and make a
vocabulary/domain-specific
list of some of the facts they learned from the two selections. Have them tell
words.
how the information presented in each selection is alike and different.

How are plant and
animal communities
important to each other?
164i

Animals need
food, water,
and a place
to live.

Communities • Unit 2 • Week 5

Earth Science

In the
Forest

environment
thrive
slimy

Plants and
animals live
together in
the forest.

RDG13_TE01_U2W5D4_P1.indd 9

Reader

Earth Science

People
Help the

Forest

by Emma Casey

Concept
Literacy

Below Level

ELD Reader

Food Chains

Build Background

Access Content

Extend Language

• Animal
Communities
• Food Chains

• Labels in
Pictures
• Patterned
Text

• Opposites
(Antonyms)

Genre

Fiction

Scott Foresman Reading Street 1.2.5

Access Content

Extend Language

• Animal
Communities
• Food Chains
• Plants and
Animals

• Labels
• Picture-Text
Match

• Future Tense

ISBN-13: 978-0-328-39073-1
ISBN-10:
0-328-39073-9

9 0 0 0 0
9

On Level

Build Background

Scott Foresman Reading Street 1.2.4

ISBN-13: 978-0-328-49619-8
ISBN-10:
0-328-49619-7

by Rita Crosby

13/01/12 10:11 AM

All

Genre

by Rita Crosby

capture
creature

About

Fiction

Around the
Forest

Life Science

require
inhale
sludge

780328 496198

Advanced

by Irene Lotito
9

9 0 0 0 0

by Irene Lotito

780328 390731

ELL

ELD

Leveled Readers
Build content knowledge at
varying levels of complexity.
13/01/12 7:47 PM
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Text-based Comprehension

Let text be the springboard
to deep comprehension.
DAYS 2 & 3
Access text

DAYS 2 & 3
If children need help, then…

1

St ReAd

CONNECT TO CONCEPT Look at the pictures

Common Core
State Standards

AUTHOR’S PURPOSE

on page 147. Look at the chipmunk. Describe
what it looks like. Encourage children to answer
the question in complete sentences. Yes, the
chipmunk is light brown with dark brown stripes.
I think it is eating something. Ask children to
describe the ant, raccoon, and bird.

Informational Text 1. Ask and answer
questions about key details in a
text. Informational Text 3. Describe
the connection between two
individuals, events, ideas, or pieces of
information in a text. Informational
Text 8. Identify the reasons an author
gives to support points in a text. Also
Informational Text 7.

What is the author’s purpose for
writing this selection? How do you
know? (The author’s purpose is to
give information about animals and
plants in a forest. These pages tell
facts about bugs and leaves.)

Access Main Selection

READER AND TASK SUGGESTIONS
can Read
find life in the
the forest.
PreparingWeto
Text

Leveled Tasks

It is a busy place!

• Levels of Meaning • Evaluation If
children have difficulty with key
ideas and details, have them name
the animals
in the photographs and
Sun shines on the leaves
identifyandthe
and differences
helpssimilarities
them grow . Bugs like
• Discuss text features an author
amongmunching
them.on them. Yum, yum!
might use to organize information
Bugs can eat lots and lots.
• Structure The complex structure
in an expository text.
of this text may pose a problem for
• Remind children that thisSunselechelped
these leaves get
some children. Point out to children
tion is nonfiction. They may
wide andneed
flat.
that they must read the captions as
to read more slowly to better
well to gain a deeper understanding
148
149
understand
the text.
Student Edition,
148–149
ofpp.the
text.
• Review strategies for understanding context clues. Refer to
the vocabulary strategy lesson
on p. 146a.

by Claire Daniel

Question of the Week

How are plant and
animal communities
important to each other?

Expository text tells facts about
real places. Next you will read about
the plants and animals in a forest.

147

146

Student Edition, pp. 146–147
RDG13_SE01_CCSS_U02_W05_SEL01.indd
147
11/12/11
9:22:39 AM

2

Nd ReAd

RDG13_SE01_CCSS_U02_W05_SEL01.indd 146

Close Reading
INFERENCE • TEXT EVIDENCE Look at the
pictures on page 147. How can you tell what
kinds of animals and plants you are going to read
about? Point to the pictures where you found this
information.

11/12/11 9:23:02 AM

RDG13_SE01_CCSS_U02_W05_SEL01.indd 148

11/11/11 6:04:55 PM
RDG13_SE01_CCSS_U02_W05_SEL01.indd 149

See Text Complexity Measures for Life in the Forest on the tab at the beginSYNTHESIS What if the sun never
CONNECT TO SCIENCE
shined
on leaves? How would this
Different parts of a plant
ning of this
week.
change the community? (If the sun
never shined, the leaves would
never grow. There would be no
leaves for the bugs to munch on.)

help it get what it needs to live.
Roots take in water from the soil.
Leaves use sunlight and a green
pigment called chlorophyll to make
food.

READ Tell children that today they will read Life in the Forest
first time.
find otherfor
things the
in their environment

Use the Read for Understanding routine.
146–147

10/19/11 8:33:11 PM

Academic Language Have pairs

that are wide and flat, like the leaf on
page 148.
Life in the Forest

Communities • Unit 2 • Week 5

Routine
RDG13_TE01_U2W5D2_P2.indd 147

13/01/12 9:20 AM

148–149

Read for Understanding

RDG13_TE01_U2W5D2_P2.indd 149

13/01/12 9:20 AM

Read for Understanding

Deepen understanding by reading the selection multiple times.

Weekly routines guide students through close
reads and build comprehension through textbased questions and higher-order thinking skills.

1. First Read—If children need support, then use the Access Text notes to
help them clarify understanding.
2. Second Read—Use the Close Reading notes to help children draw
knowledge from the text.

P. David Pearson
Author, Text-based Comprehension
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Digital Resources
Story Sort

(Digital Retelling Activity)

Main Selection eText
Sleuth eText

Text-Based Comprehension
Text Complexity Measures
Use the rubric to familiarize yourself with the text complexity of Life in the Forest.

e
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Qu
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tit

at

ive

Reader and Task

Bridge to Complex Knowledge

Text Complexity
Rubrics

Quantitative
Measures

Weekly rubrics from
Pearson author Elfrieda
“Freddy” Hiebert help
teachers assess text
complexity at a glance.

Qualitative
Measures

Reader and Task
Suggestions

Lexile

370L

Average Sentence Length

697

Word Frequency

3.27

Word Count

216

Levels of Meaning

identify factual information in expository
text

Structure

captions; text is placed in a variety of
locations

Language Conventionality
and Clarity

clear language; close alignment of images
and text

Theme and Knowledge
Demands

text assumes no prior knowledge

FORMATIVE ASSESSMENT Based on assessment results, use the Reader
and Task Suggestions in Access Main Selection to scaffold the selection or
support independence for children as they read Life in the Forest.

ReADeR AnD TASK SuggeSTionS
Preparing to Read the Text

Leveled Tasks

• Review strategies for
understanding context clues. Refer
to the vocabulary strategy lesson
on p. 146a.
• Discuss text features an author
might use to organize information
in an expository text.
• Remind children that this selection
is nonfiction. They may need
to read more slowly to better
understand the text.

• Levels of Meaning • evaluation If
children have difficulty with key
ideas and details, have them name
the animals in the photographs
and identify the similarities and
differences among them.
• Structure The complex structure
of this text may pose a problem for
some children. Point out to children
that they must read the captions as
well to gain a deeper understanding
of the text.

Recommended Placement This text is appropriate for placement at this level due to both the
quantitative and qualitative elements of the selection.

Reader
and Task
Suggestions
scaffold
each selection.

RDG13_TE01_U2W5_WKTab.indd 10

1/4/12 8:39 AM

Freddy Hiebert
Pearson Author, Text Complexity
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Writing

Connect reading and writing
to power understanding.
Daily and Weekly Writing

Writing Mini-Lessons

Let’s Write It!

Daily 10-minute mini-lessons teach
the traits and craft of good writing.

Read like a writer! Weekly model
text showcases effective writing.

Jeff Anderson
Author, Writing Instruction

Interactive Notebook
Build an online writing portfolio.

18

Grow Student Capacity

Digital Resources
Online Essay Scorer
Online Journals
21st Century Writing
Process Projects

Unit Writing

Focus on
3 Modes of Writing
•E
 qual balance of instruction in
argument/opinion, informative/
explanatory, and, narrative writing.
•W
 rite in response to multiple texts
and cite text-based evidence.
•C
 onnect weekly and unit writing
projects and encourage collaboration
through performance tasks.

Writing Workshop
Unit writing projects guide students
through the writing process.

EssayScorer
Provide online writing practice, instant
feedback, scoring, and reports.

Grow Student Capacity
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Customized Instruction

Reading Street Common Core—
Make It Your Own
The best thing we can do to improve learning is to
shape it around you. Reading Street Common Core
provides flexible resources for a classroom that is
personalized and uniquely your own.

UNIT 1

•

WEEK 1

Build Content Knowledge
Amazing Words (Oral Vocabulary)
• first
• second
• third
• fourth
• fifth
• sixth

High-Frequency Words
•I
• am
Practice high-frequency words in
context with Decodable Readers 1.

Vocabulary/High-Frequency
Word Resources
• Student Edition My Skills Buddy
• Routines Flip Chart
• Reader’s and Writer’s Notebook
• Talk with Me/Sing with Me Chart

Balanced Literacy
Teacher’s Guide

Additional (Optional) Resources
•
•
•
•
•
•
•

Independent Practice Stations
Sing with Me Big Book
Vocabulary Activities
Decodable Readers
ELL Handbook
Amazing Word Cards
High-Frequency Word Cards

An entire year of instruction
in one streamlined volume!

Vocabulary

Vocabulary

DAY 1 Oral Vocabulary (Amazing Words) and High-Frequency Words

DAY 3 Oral Vocabulary

DAY 4 Oral Vocabulary and Vocabulary

Oral Vocabulary (Amazing Words)

Oral Vocabulary (Amazing Words)

Oral Vocabulary (Amazing Words)

INTRODUCE THE WORDS Display Talk with Me Chart 1A. This week we will learn about how
people cooperate while living, working, and playing together. One way we cooperate is by taking
turns. The chart shows the six children standing in order. The numbers tell the order of the children.
Let’s point to the child with the number 1. We are going to learn six Amazing Words that will help us
talk about taking turns. Listen as I say each word: first, second, third, fourth, fifth, sixth. Point to the
child who is first. Continue with the other Amazing Words. Have children say each Amazing Word as
you point to the picture.

LISTEN FOR AMAZING WORDS Display Sing with Me Chart 1B.
Today we are going to listen for the words third and fourth. Sing
the song several times to the tune of “Mary Had a Little Lamb.”
Have groups of six children make lines to act out the song.

LISTEN FOR AMAZING WORDS We are going to sing this song
again. Listen for the Amazing Words fifth and sixth. Sing the
song several times with children to the tune of “Mary Had a Little
Lamb.” Have them hop when they hear fifth and sixth.

Amazing Words, Robust Vocabulary Routine

Amazing Words, Robust Vocabulary Routine

1. Introduce the Word The child that gets on the bus after the
second child is the third child. Say it with me: third.
2. Demonstrate Provide examples to show meaning. Imagine
you are in line for lunch. If Kim is standing right behind the
second person, she is third in line.
Repeat steps 1 and 2 for the word fourth.
3. Apply Tell children to use third and fourth in complete
sentences. Have them arrange books, pencils, or crayons in a
line and identify the objects that are third and fourth.
4. Display the Words Point to and name the beginning letters in
third and fourth. Have children repeat the letter names. Then
ask them if they see the letter t in fourth.

1. Introduce the Word The child that gets on the bus after the
fourth child is the fifth child. Say it with me: fifth.
2. Demonstrate If there is a line of people and you are right
behind the fourth person, you are fifth in line.
Repeat steps 1 and 2 for the word sixth.
3. Apply Have children use fifth and sixth in complete sentences.
Have them arrange books, pencils, or crayons in a line and
identify the objects that are fifth and sixth.
4. Display the Words Point to and name the beginning letters in
fifth and sixth. Have children repeat the letter names. Then ask
them what they notice about the last two letters in both words.

USE AMAZING WORDS Have children supply the appropriate
Amazing Word for each sentence.
The person after the second person is
. (third)
The person after the third person is
. (fourth)

TEACH/MODEL Write the words bus, car, van, and bike on the
board. Point to each word as you read it. These words show
ways we can go places. Have children turn to p. 28 of My Skills
Buddy. Use the second Vocabulary bullet in the discussion.

LISTEN FOR AMAZING WORDS Display Sing with Me Chart 1B. Today we are going to sing a song
about how people get to school. Listen for the Amazing Words first, second, third, fourth, fifth, and
sixth as we sing. Read the title. Have children describe the pictures. Sing the song several times to
the tune of “Mary Had a Little Lamb.” Have children stand up and sing along with you.

High-Frequency Words
ROUTINE Use the following routine to teach the high-frequency words on Student Edition p. 17.
1. Say and Spell Some words we have to learn by remembering the letters rather than saying the
sounds. We will say and spell the words to help learn them. Write I on the board. This is the word I.
It has one letter: uppercase I. Have children say and spell the word with you.
2. Show Meaning I can use the word I in lots of sentences. Here is one sentence: I like the color
red. Now you use the word in a sentence. Repeat the routine with the word am. Add I and am to
the Word Wall.

DAY 2 Oral Vocabulary (Amazing Words), High-Frequency Words, Vocabulary

Vocabulary: Words for Transportation

Team Talk Pair children and have them take turns describing
the bus, car, van, and bike on p. 28.

Oral Vocabulary (Amazing Words)
LISTEN FOR AMAZING WORDS The Amazing Words first and second are in the song “How We
Get to School.” Read the title and have children describe the children in the picture. Sing the song
several times to the tune of “Mary Had a Little Lamb” until children become familiar with the words
and can sing along. Have children clap when they hear the Amazing Words first and second.

DAY 5 Review Amazing Words and High-Frequency Words

Amazing Words, Robust Vocabulary Routine

Review Amazing Words

1. Introduce the Word The child who gets on the bus before all other children is the first child. The
word first tells that something happens or someone does something before all others. Say it with
me: first.
2. Demonstrate Provide examples to show meaning.
Repeat steps 1 and 2.
3. Apply Have children line up in groups facing the front of the classroom. Have the first and second
children in line state their position (first, second) and then move to the back of the line. Continue
until every child has had a chance to be first or second in line.
4. Display the Words Point to and name the beginning letters in first and second. Have children
repeat the letter names. Then ask them if they see the letter s in first.

High-Frequency Words

LISTEN FOR AMAZING WORDS Display Sing with Me Chart 1B.
Let’s sing “How We Get to School.” I want you to listen for the
Amazing Words we learned this week. Say them with me: first,
second, third, fourth, fifth, sixth. Sing the song several times to the
tune of “Mary Had a Little Lamb.” Have the children sing with you.
REVIEW AMAZING WORDS Display Talk with Me Chart 1A.
Point to each child on the chart and say his or her position. Then
have six children form a line. Have children use an Amazing Word
to answer questions about each child’s position.
MONITOR
PROGRESS

ON THEIR OWN Use Reader’s and Writer’s Notebook, p. 7.

Vocabulary: Words for Transportation

If… children have difficulty using the Amazing Words,
then… reteach the words using an Oral Vocabulary Routine.

Team Talk Pair children and have them take turns reading each of the sentences aloud.

TEACH Have children turn to p. 28 of My Skills Buddy. Use the first Vocabulary bullet to guide the
discussion of the transportation words bus, car, van, and bike.

HIGH-FREQUENCY WORDS Write the word am on the board.
This is the word am. Let’s say it together. What is this word?
Repeat with I.

Small Group Plan for Vocabulary
DIFFERENTIATE VOCABULARY For additional small group
lessons, see SG•1–SG•18 in the online Teacher’s Edition.

On-Level
• Develop Vocabulary Practice Words for Transportation

Check Oral Vocabulary

FORMATIVE ASSESSMENT Demonstrate Word Knowledge
Encourage children to use the Amazing Words in their
answers. Put six different objects in a line on a desk or table.
• What is sixth in line? • What is second in line?
• What is third in line?
• What is fifth in line?
• What is first in line?
• What is fourth in line?

READ WORDS Have children turn to p. 17 of My Skills Buddy. Read the high-frequency words I and
am together. Then have children point to each word and read it themselves. Read the sentences on
the My Skills Buddy page together to read the high-frequency words in context.

Review High-Frequency Words

Strategic Intervention
• Develop Vocabulary Reteach Words for Transportation

Advanced
• Develop Vocabulary More Words for Transportation

READ Kindergarten Student Reader K.1.1 Cat and Dog at School
If… children need more practice with vocabulary,
then… use the ELL activities on p. DI•14 in the Teacher
Resources section of the Digital Path.

GUIDE PRACTICE Write the words bus, car, van, and bike on the board. Point to each word as you
read it. Give children clues and have them guess the word.

6

Vocabulary

Unit 1 • Week 1 Go to pearsonrealize.com for more practice.

RDG15_TEK_BALTG_U1_W1.indd Page 6 5/3/14 8:33 PM user
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Consistent, streamlined instruction
Explicit mini-lessons and routines ensure that you have
the resources to teach critical content, and the flexibility
to incorporate your own ideas and materials.

20

Inspire Confidence

7
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Realize gives you the power to create
• Add favorite web links and your own content directly to your lessons.
• Develop your own tests.

Realize gives you the power to customize
• Select your homepage background and icons.
• Search for content by standard, keyword, and more.
• Edit daily lessons—add, delete, rearrange.

Inspire Confidence
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Small Group

What do I do in small groups?
Follow 3 easy steps.
Teacher-Led Small Groups

Small Group Lesson Plan
The Small Group Plan helps you differentiate
instruction through daily lesson plans.

Reading Street Sleuth
Differentiated lesson plans provide access for all to
grade level text.
Follow the path to close reading
using the Super Sleuth Tips . . .
■

Look for Clues

■

Ask Questions

■

Make Your Case

■

Prove It!

• Written for the Common Core
• Weekly short, high-interest selections
• Conceptually related fiction and nonfiction
• Close reading routines
• Performance tasks to demonstrate knowledge

SLEUTH_COVERS.indd 2

2/28/12 2:21 PM

Follow the path to close reading
using the Super Sleuth Tips . . .
Follow the path to close reading
using the Super Sleuth Tips . . .
■

■

Gather Evidence

■

Ask Questions

■

Make Your Case

■

Prove It!

Follow the path to close reading
using the Super Sleuth Tips . . .

Follow the path to close reading
using the Super Sleuth Tips . . .

■

Gather Evidence
Ask Questions

■

■

Gather Evidence

Make Your Case

Make Your Case

■

■

Ask Questions

Prove It!

Prove It!

■

■

Make Your Case

■

Prove It!

Gather Evidence

■

Ask Questions

■
■

SLEUTH_COVERS.indd 4

3
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Inspire Confidence
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Digital Resources
Leveled Text Search
Small Group Support for
English Language Learners
Sleuth eText

Independent Stations

Concept
Literacy

Below-Level

On-Level

Advanced

Leveled Practice
Independent activities make it easy to
manage your Practice Stations.

ELD Oral
proficiency
levels 1–2

Independent Reading

ELL Oral
proficiency
levels 3–5
Teaching Guide

Activities and Trade Books
Independent Reading routines include
Book Talk tips and text suggestions.
Inspire Confidence
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RT I

Accelerate learning with
aligned intervention.
Tier 2 Intervention: RTI Kit
Easy-to-manage resources provide additional scaffolding for struggling readers.
• Placement Test and Implementation Guide

• Comprehension

• Phonemic Awareness

• Write-on/Wipe-off Boards

• Phonics and Decoding

• Letter Tiles

• Fluency

• Routines Flip Chart

• Vocabulary
Each lesson
contains three
scaffolded
mini-lessons

Sharon Vaughn
Author, RTI

24

Inspire Confidence

Digital Resources
My Sidewalks Reader eText
My Sidewalks Progress
Monitoring and Reporting

Tier 3 Intervention:
My Sidewalks
Intensive intervention rapidly accelerates progress
toward grade-level text.
• 30 weeks of intervention
• 30–45 minutes of daily instruction
• Targeted focus on foundational reading skills
• Extensive practice
• Progress monitoring and feedback
• Student texts online for anytime, anywhere access
• Digital data entry and progress graphing

Four short, weekly texts support Reading Street concepts.

Inspire Confidence
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Common Core
State Standards

Assessment

Foundational Skills 3. Know and
apply grade-level phonics and word
analysis skills in decoding words.
Foundational Skills 3.b. Decode
regularly spelled one-syllable words.
Foundational Skills 3.f. Read words
with inflectional endings.

Spelling Pattern

Apply

DECODE WORDS IN

filled

Le

Te

and blend the words, ask them to read the words naturally.
Words I Can Blend

•R

c aHave
l children
l e read
d each of the sentences.
DECODE WORDS IN CONTEXT
Have them identify the words in the sentences that have the ending -ed.
t a l k e d
ending
-ed and have them take turns reading each of the
Pair children
Team Talk
sentences aloud.
m u n ch e d
jumped

A simple and thorough
assessment plan.

-ed The ending -ed can stand for the
sounds /t/, /d/, or /ed/.

•S

Inflected
Ending
-ed can successfully segment
ISOLATION
After children

Sounds
to Know

Name

Pick a word from th
Add -ed to each wo

a and
d Writer’s
d e Notebook,
d
ON THEIR OWN Use Reader’s
p. 285.
p

r

i

n

t

e

call

d

ending -ed

Sentences I Can Read

twisted

Begin the Year

© Pearson Education, Inc., 1

1. Vic called Lill and talked as
he munched on lunch.
2. Jon printed his name and
added six and nine.

Every Day

ending -ed

1. They

jump

2. Pam

call

3. They

walk

4. They

rest

5. They

snif

Home Activity Your
each word and use it

Reading StReet OnLine
SOund-SpeLLing caRdS
www.ReadingStreet.com

Reader’s and
p. 285
032848475X_G1_RWN_285.indd 285

144

Student Edition, p. 144
RDG13_SE01_CCSS_U02_W05_PHF.indd 144

MONITOR
PROGRESS

10/19/11 7:40:45 PM

Phonics

Inflected Ending -ed

FORMATIVE ASSESSMENT Write the following words and have the class

read them. Notice which children miss words during the group reading. Call
on those individuals to read some of the words.

Guide
Practice
melted called
asked
added

walked

Spiral Review

looked

Row 3 reviews high-frequency

BLEND
WORDS
Have children turn
to page
144 in their
Edition.
Look
RowsStudent
2 and 3 contrast
inflected
runs
camping helped
hops
spelled
endings -ed, -ing, and -s.
at the pictures on this page. I see a picture that shows
jumped, a picture that
eating

wants

worked

going

shows filled, and a picture that shows twisted. All of these
words. words have the ending -ed. The ending -ed can be pronounced in three different ways. In jumped,
If… children cannot blend words with inflected endings,
the sound is /t/. In filled, the sound is /d/. And in twisted, the sound is /ed/.
then… use the Small Group Time Strategic Intervention lesson, p. SG•76, to
reteach
inflected endings.
monitorI Can
children’s
progress
using
GROUP
PRACTICE
For eachContinue
word into
“Words
Blend,”
ask for
the other
final
opportunities
the week.
the Skills
on p.identify
144c.
soundinstructional
of each word
ending in during
-ed. Make
sure See
children
can Trace
correctly

each of the three ways that the ending -ed can be pronounced.

Verb Ending
to review that
past tense us
-ed. Write so
on the board
Then have ch
tense forms b
ending -ed. L
Begin with th
walk, lock, sp

Corrective If... children have difficulty blending a word,
feedback then... model blending the word, and ask children to blend it
RDG13_TE01_U2W5D2_P1.indd 1

with you.

144 Communities • Unit 2 • Week 5

Baseline Group Tests

Monitor Progress

Make grouping decisions for instruction.

Check understanding daily.

RDG13_TE01_U2W5D2_P1.indd 144

Formative
Assessment

Corrective Feedback
Provide reteaching and support right away.

Peter Afflerbach
Author, Assessment
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Digital Resources
Online Assessment on
Pearson Realize

Every Week

Every Unit and End of Year

GRADE 1

COMMON CORE

COMMON CORE

FRESH READS FOR FLUENCY AND COMPREHENSION • TEACHER’S MANUAL

A comprehensive
approach to integrating the
Common Core State Standards
into your program

1

Key Features
Formative assessment of
Common Core State Standards
• Leveled passages—strategic
intervention, on-level, and
advanced
• Practice and application of
weekly comprehension skills
• Fluency checks
• Answer key for all practice pages

Weekly Tests

Unit Benchmark Tests

ISBN-13: 978-0-328-72635-6
ISBN-10:
0-328-72635-4

9

RS_G1_FR_TM_CVR.indd 1

780328 726356

Assess target skills
for the week.

Assess mastery of unit skills.
2/23/12 1:41 PM

Fresh Reads

Reading Street Sleuth

End-of-Year Benchmark Test

Check fluency and
comprehension as children
read a new passage.

Demonstrate understanding through
performance tasks.

Measure mastery of skills in all six units.

Prepare Students for Upcoming CCSS Tests
Provide students regular practice in responding to multipart questions, citing text evidence,
and writing constructed and extended response essays.

Weekly Tests for College
and Career Readiness
9/23/13 7:51 PM

RDG14_ANC01_TE_BMKT_cs1.indd 2

1

Key Features
• Assess Common Core State
Standards
• Assess text-based comprehension
skills and vocabulary
• Prepare students for question types
like those on College and Career
Readiness assessments
• Assess writing with ConstructedResponse and Extended-Response
prompts

Unit and End-of-Year
Benchmark Tests for College
and Career Readiness
RDG14_ANC04_TE_BALWKT_cs1.indd Page 2 11/13/13 7:59 PM s-w-018

9/23/13 9:17 PM

4

A comprehensive
approach to integrating
the Common Core State
Standards and new
assessment formats into
your program
Key Features
• Assess Common Core State
Standards
• Assess text-based
comprehension skills and
vocabulary
• Prepare students for question
types like those on summative
assessments that are part of a
balanced assessment system
• Assess writing with
Constructed-Response and
Extended-Response prompts

Weekly Tests for Balanced
Assessment
/129/PE01592/RDG14_BAL_BNCHMRK_TSTS_10PK/NA/TE/Weekly_Test_TM/G4/0328799777/Layou ...

RDG14_ANC04_TE_BALBMKT_cs1.indd Page 2 11/13/13 7:45 PM s-w-018

4

UNIT AND END-OF-YEAR BENCHMARK TESTS FOR BALANCED ASSESSMENT • TEACHER’S MANUAL

• Assess writing with ConstructedResponse and Extended-Response
prompts

GRADE 4

• Prepare students for question types
like those on College and Career
Readiness assessments

A comprehensive
approach to integrating the
Common Core State Standards
and new assessment formats
into your program

WEEKLY TESTS FOR BALANCED ASSESSMENT • TEACHER’S MANUAL

• Assess text-based comprehension
skills and vocabulary

UNIT AND END-OF-YEAR BENCHMARK TESTS FOR COLLEGE AND CAREER READINESS • TEACHER’S MANUAL

WEEKLY TESTS FOR COLLEGE AND CAREER READINESS

Key Features
• Assess Common Core State
Standards

GRADE 4

GRADE 1

GRADE 1

1

A comprehensive
approach to integrating the
Common Core State Standards
and new assessment formats
into your program

A comprehensive
approach to integrating
the Common Core State
Standards and new
assessment formats into
your program
Key Features
• Assess Common Core State
Standards
• Assess text-based
comprehension skills and
vocabulary
• Prepare students for question
types like those on summative
assessments that are part of a
balanced assessment system
• Assess writing with
Constructed-Response and
Extended-Response prompts

Unit and End-of-Year
Benchmark Tests for
Balanced Assessment

/129/PE01592/RDG14_BAL_BNCHMRK_TSTS_10PK/NA/TE/Benchmark_Test_TM/G4/032879984X/La ...
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ELL
DAY 2

Build Oral Vocabulary

Teaching support for English
Language Learners.
Interactive Sing with Me
Big Book

Sing with Me Big Book Audio

Robust Vocabulary Routine
1. Introduce the Word Relate the word inhale to the book. The frog gobbles
up the snails so fast it is as if he inhales them. Supply a child-friendly
definition. To inhale something is to breathe it in, like air. Have children say
the word.
at a Glance

DAY 2

DAY 2

Content Knowledge

2. Demonstrate Provide examples to show meaning. Before jumping into a
pool, I inhale some air. Don’t stand too close to the campfire or you might
Plant and Animal Communities
inhale some smoke.
EXPAND THE CONCEPT To reinforce concepts and to focus children’s
Content Knowledge
Oral Vocabulary

Build
environment
require
thrive
inhale

attention, have children sing “A Good Environment” from the Sing with Me
Big Book. Why is a good environment important to animals? (Animals get
food and shelter from plants.)

3. Apply Have children demonstrate their understanding. Show me what you
would do if aPhonics/Spelling
doctor
told you to inhale.
Long u: u_e; Long e: e_e
Phonemic Awareness
Segment and Blend Phonemes

Inflected Ending -ed

See p. OV•5 to teach
slimy.
Text-Based Comprehension
Author’s Purpose
Background Knowledge

Routines Flip ChartConventions

Singular and Plural Nouns

pool, I inhale some air. Don’t stand too close to the campfire or you might
Access for
All
inhale
some smoke.
3. Apply
Have children demonstrate their understanding. Show me what you
Strategic
Intervention
would do if a doctor told you to inhale.

TALK ABOUT SENTENCES AND WORDS

Reread this sentence from the Big Book.

ISBN 0-328-16181-0

Writing
Description
Handwriting

ì<(sk$m)=bgbibc< +^-ÄU-ÄU

He inhales FIVE snails from their heads to
FrogBog.indd Sec1:2-Sec1:3

Research and Inquiry
Research Skill: Alphabetical Order

and animals are important to each other.
Materials

Big Book

3/10/05 12:11:33 AM

Concept Map

Sentence Production Have children
Display the Word Run your hand under the chunks in-hale as you read
practice the4.Amazing
Words by
the word.
completing these sentences orally:
See p.perfume,
OV•5 to teach
slimy.
When I inhale
it smells
. After
the slimy
Routines touching
Flip Chart
worm, I
.

• Have children repeat the sentence with you. What does He inhales FIVE

ADD TO THE CONCEPT MAP Discuss how plants

snails
mean? (He
eats five snails.)
• What does “A •Good
Environment” say
about
what
Student Edition
• What other word could we use in place of inhales? Have children share their
• Sing with Me Big Book
animals get from
plants? (Birds, deer,suggestions.
bees, and
• Big Book
• Sound-Spelling Cards
• After
childrenadd
have tried other words, ask: Why do you think the author
ants get shelter
and food from plants.)
Let’s
• Decodable Reader 11B
chose the word inhales? (It rhymes with snails and tails.)
• Reader’s and Writer’s Notebook
Birds, deer, bees,
and ants get shelter and food
ONE tick, TWO fleas, THREE flies (Oh, my!), FOUR slugs (Ew, ugh!), and FIVE
from plants to our concept map.
slimy snails in the belly of the frog on the half-sunk log in the middle of the bog.

and animals are important to each other.

RDG13_TE01_U2W5D2_P1.indd 1

Oral Language Development
Daily guided conversations build language
proficiency and content knowledge.

slimy
sludge
capture
creature

Access for All
Strategic Intervention
Sentence Production Have children
practice the Amazing Words by
completing these sentences orally:
When I inhale perfume, it smells
. After touching the slimy
.
worm, I

• In yesterday’s Read Aloud story, “The Life of an Oak Tree,” what does it say
about how insects thrive in oak trees? (Insects eat the leaves of the tree.)
Let’s add Insects eat leaves from trees to the concept map.

Common Core

144a Communities • Unit 2 • Week 5

Concept Map

environment
require
thrive
inhale

• What does “A Good Environment” say about what
animals get from plants? (Birds, deer, bees, and
ants get shelter and food from plants.) Let’s add
Birds, deer, bees, and ants get shelter and food
from plants to our concept map.

State Aloud
Standards
• In yesterday’sSpeaking/Listening
Read
story, “The Life of an Oak Tree,” what does it say
2. Ask and
• Point to the line FIVE slimy snails. What does slimy mean? (sticky and
answer questions about key details
about how insects
in oak trees?
(Insects eat the leaves of the tree.)
slippery)
in a text readthrive
aloud or information
presented orally or through other
• Team Talk Turn to your partner and try some other words in place of slimy.
media. Also
5.c., 6.from trees
Let’s add Insects
eatLanguage
leaves
to the concept map.

• What else did “The Life of an Oak Tree” teach us about how trees help
animals? (Birds and squirrels make homes in trees. Trees provide food for
squirrels.) Let’s add these things to the concept map.

Sing with Me Big Book Audio

2. Demonstrate Provide examples to show meaning. Before jumping into a

title and identify the author. Explain that in
the story, the author uses some Amazing
Words. Read the story and have children
listen for the words inhale and slimy.

ADD TO THE CONCEPT
how plants
Letter Dd/Letter Size MAP Discuss
their tails!

sludge
capture Robust Vocabulary Routine
creature

1. Introduce the Word Relate the word inhale to the book. The frog gobbles
up the snails so fast it is as if he inhales them. Supply a child-friendly
definition. To inhale something is to breathe it in, like air. Have children say
the word.

Build Oral Language

High-Frequency Words
4. Display the Word
your
the chunks in-hale as you read
around, find,Run
food, grow,
under, hand under
INTRODUCE AMAZING WORDS Display
water
the Big Book A Frog in the Bog. Read the
the word.
Selection Vocabulary
bear, forest, hummingbird, leaves,
squirrels, woodpecker
Context Clues

Interactive Sing with Me
Big Book

Oral
slimy Vocabulary

• What else did “The Life of an Oak Tree” teach us about how trees help
animals? (Birds and squirrels make homes in trees. Trees provide food for
squirrels.) Let’s add these things to the concept map.

Reinforce Vocabulary Use the Day 2
instruction on ELL Poster 11 to
reinforce meanings of high-frequency
words.
Adjective Endings Explain that
some words, such as slime, become
adjectives when we add the letter
y to the end: slimy. Provide some
other examples: jump, jumpy; sun,
sunny. Have children recall any other
examples they may know.

17/01/12 11:09 AM

RDG13_TE01_U2W5D2_P1.indd 2

Reinforce Vocabulary Use the Day 2
instruction on ELL Poster 11 to
reinforce meanings of high-frequency
words.
Adjective Endings Explain that
some words, such as slime, become
adjectives when we add the letter
y to the end: slimy. Provide some
other examples: jump, jumpy; sun,
sunny. Have children recall any other
examples they may know.
Life in the Forest 144b

17/01/12 11:09 AM

Life in the Forest 144b

ELL Strategies
Scaffolded instruction
supports progress
through the daily lesson.

RDG13_TE01_U2W5D2_P1.indd 2

17/01/12 11:09 AM

Jim Cummins
Author, English Language Development

More to Explore Activities
Build background in the weekly
concept and vocabulary.
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Digital Resources
ELL and ELD Reader eText
Small Group Support
More to Explore Activities

• Daily integrated

support for increasing
language proficiency

• Best practices:

Vocabulary
Comprehension
Phonics
Writing
Conventions

• Multilingual

vocabulary and
summaries

ELL Handbook
• Full weekly support for every lesson
• Professional development and best practices
• Multilingual selection summaries and vocabulary
• Week-at-a-glance planners
• Language transfer charts
• ELL workshops and teaching routines

ELD Reader and ELL Reader
Two additional texts every week:
• Same title
• Same concept
• Same illustrations
Different language proficiency levels!

Inspire Confidence
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Professional Development

Become a Common Core expert.

Common Core 101
Everyone loves simplicity! Common Core
101 is your road map for everything you
need to know. Simple, compact, and
informative, you’ll teach the new standards
with utmost confidence.

DAY 1

• Zoom in on Common Core
• Understand complex text

• Walk through an annotated lesson

Teacher Read Aloud

• Focus on important research
• Common Core glossary

The Life of an Oak Tree
What does an oak tree do besides
grow tall? It does a lot! An oak
tree’s story begins when an acorn
falls to the ground during the late
summer. Leaves fall on top of the
seed, and the seed lies close to
the soil.
During the winter, the seed remains
there on the ground, waiting for
the warmth of spring. When spring
finally comes, the little seed sprouts
roots, and a tree begins to grow.
Many years later, the oak tree
becomes a home for lots of
different animals. Insects eat the
leaves and thrive there. Birds
require safe places for nests, so

mon
Make Sense of the Com
rds
nda
Sta
te
Sta
e
Cor
make them high in the
t
Understand Complex Tex

they
limbs
of the tree. A woodpecker might
ctice:
See Research Put into Pra
peck into
the wood looking for
A Lesson Walk-Through
insects inside. Sometimes squirrels
live inside old holes woodpeckers
have pecked. Other times they
make nests of leaves in the
branches of the oak tree. It’s a busy
environment!
Then, every year in late summer, the
oak tree drops hundreds of acorns
onto the ground. Some of these
seeds will be picked up and hidden
Right in the
away by hungry squirrels. Others
Teacher’s
will lie on the ground waiting
for at all
Edition
the spring day when they, too,the
canright
places!
become a tiny oak tree.

Pearson eText

• Student Edition

Teacher Resources

• Reader’s and Writer’s Notebook

Envision It! Animations

Bridge to Common Core
KEY IDEAS AND DETAILS
When children identify the author’s
purpose, they are making logical
inferences based on what the text
says. Answering questions about
the choices the author made leads
children to analyzing how ideas
are developed in a text. By asking
children these types of questions
about a text, you help them
comprehend as well as critique
what they read.

Bridge to Common Core
Professional development notes illuminate the
standards and inspire your teaching.

30
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Digital Resources
First Stop on Reading Street
MyPearsonTraining.com

The Common Core State Standards signal a new era in literacy instruction.
We promise to be with you each step of the way.

Onsite Professional
Development

Online Professional
Development

Customized professional
development focused on you.

Virtual courses and institutes bring
the expertise to you!

•	Foundational Overview of the
Common Core State Standards
for ELA

• Literacy Essentials in a Common
Core Framework Virtual Institute

•	Digging into the Reading
Standards
•	Digging into the Writing
Standards
• Reading Complex Text

• Writing Essentials in a Common
Core Framework Virtual Institute
• Reading Street Product
Implemental Essentials
Virtual Course

Teacher Compass
Connect online teacher
observations directly to relevant,
on-demand professional
development.
• Searchable library of over 3000
videos and tutorials—including
Reading Street classrooms.
• Peer-to-peer support and ongoing
reflection time
• Connect to district goals and
build professional learning
communities.

•	Reading Street Product
Implementation Essentials

Inspire Confidence
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Efficacy and Authors

Results to love,
experts to trust.
Common Core experts designed the Reading Street
instructional plan. Independent research proves it works.

Kindergarten GRADE
Total Score

Elementary Reading Attitude
(Garfield) Survey

50

70

48

46

60

44

Comparison

End Of Year Other Program

Reading Street

End Of Year Reading Street

42

50

40

38

40
Baseline

32

End of Year

4th Grade

Early Reading Success

Greater Reading Enjoyment

Reading Street students outperformed their peers by
15 percentile points, even though they started below
the comparison students. Love to learn!

Fourth-grade Reading Street students had more positive
attitudes toward reading. Love to read!

Inspire Confidence

Program Authors
Peter Afflerbach, Ph.D.

Professor; Department of Curriculum and Instruction,
University of Maryland; College Park, Maryland
Areas of Expertise: Assessment, Common Core State Standards
and National Governors Association, Feedback Group

Camille L. Z. Blachowicz, Ph.D.

Professor; National College of Education, National-Louis University;
Skokie, Illinois
Areas of Expertise: Vocabulary and Comprehension

Candy Dawson Boyd, Ph.D.

Sharon Vaughn, Ph.D.

H. E. Hartfelder/The Southland Corporation Regents Professor;
University of Texas; Austin, Texas
Areas of Expertise: Literacy Development, Intervention, Professional
Development, English Language Learners, Vocabulary, and Small
Group Instruction

Karen Kring Wixson, Ph.D.

Dean of Education, University of North Carolina, Greensboro
Areas of Expertise: Common Core State Standards English Language
Arts Work Team, Assessment, Small Group Instruction

Professor, School of Education; Saint Mary’s College; Moraga, California
Areas of Expertise: Children’s Literature and Professional Development

Consulting Authors

Elena Izquierdo, Ph.D.

Author and National Literacy Staff Developer

Associate Professor, University of Texas at El Paso
Area of Expertise: English Language Learners

Connie Juel, Ph.D.

Professor of Education; Stanford University; Stanford, California
Areas of Expertise: Phonics, Oral Vocabulary, and Intervention

Edward J. Kame’enui, Ph.D.

Dean-Knight Professor of Education and Director, Institute for the
Development of Educational Achievement, and the Center on Teaching
and Learning; College of Education; University of Oregon
Areas of Expertise: Assessment, Intervention, and Progress Monitoring

Donald J. Leu, Ph.D.

John and Maria Neag Endowed Chair in Literacy and Technology
Board of Directors, International Reading Association; University of
Connecticut; Storrs, Connecticut
Areas of Expertise: Comprehension, Technology, and New Literacies

Jeanne R. Paratore, Ed.D.

Professor of Literacy, Language, and Cultural Studies; Boston University
School of Education; Boston, Massachusetts
Areas of Expertise: Intervention and Small Group Instruction

P. David Pearson, Ph.D.

Professor of Language, Literacy and Culture, and Human
Development; Graduate School of Education; University of California;
Berkeley, California
Areas of Expertise: Council of Chief State School Officers Validation
Committee and National Governors Association, Comprehension

Sam L. Sebesta, Ph.D.

Jeff Anderson, M.Ed.
Jim Cummins, Ph.D.

Professor; Department of Curriculum, Teaching and Learning;
University of Toronto

Tahira A. DuPree Chase, Ed.D.

Director of Curriculum and Instruction, Mt. Vernon City School District,
New York

Lily Wong Fillmore, Ph.D.

Professor Emerita; Graduate School of Education, University of
California, Berkeley

Georgia Earnest Garcia, Ph.D.

Professor; Language and Literacy Division, Department of Curriculum
and Instruction, University of Illinois at Urbana-Champaign

George A. Gonzalez, Ph.D.

Professor (Retired); School of Education,
University of Texas-Pan American, Edinburg

Adria Klein, Ph.D.

Professor Emeritus; School of Education, California State University,
San Bernadino

Lesley Maxwell, M.S., CCC-SLP

Director of Clinical Education, Clinical Associate Professor;
Department of Communication Sciences and Disorders, MGH
Institute of Health Professions

Valerie Ooka Pang, Ph.D.

Professor; School of Teacher Education, San Diego State University

Professor Emeritus; Curriculum and Instruction College of Education,
University of Washington; Seattle, Washington
Areas of Expertise: Children’s Literature, Reader Response,
and Motivation

Sally M. Reis, Ph.D.

Deborah Simmons, Ph.D.

Children’s Book Author and Founder of GUYS READ, First National
Ambassador for Young People’s Literature 2008

Professor in the Department of Educational Psychology, College of
Education and Human Development, Texas A&M University
Areas of Expertise: Literacy Development, Phonics, and Intervention

Susan Watts Taffe, Ph.D.

Board of Trustees Distinguished Professor; Department of Educational
Psychology, University of Connecticut

Jon Scieszka, M.F.A.

Grant Wiggins, Ed.D.

President of Authentic Education, coauthor of Understanding by Design

Associate Professor and Program Coordinator, Literacy and Second
Language Studies, School of Education; University of Cincinnati;
Cincinnati, Ohio
Areas of Expertise: Vocabulary, Comprehension, and New Literacies

Alfred Tatum, Ph.D.

Associate Professor and Director, UIC Reading Clinic, University
of Illinois at Chicago
Areas of Expertise: Adolescent Literacy, Reader Response,
and Motivation
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Components
UNIT 1

9

780328 724376

2/17/12 10:49 AM

A comprehensive
approach to integrating the
Common Core State Standards
and new assessment formats
into your program

WEEKLY TESTS FOR COLLEGE AND CAREER READINESS

K
UNIT 1
ISBN-13: 978-0-328-72437-6
ISBN-10:
0-328-72437-8

Weekly Tests and Teacher’s Manual (1–6)
• Assessment of weekly high-frequency words,
decoding, and comprehension
• Look Back and Write activities

GRADE 1

My Skills Buddy (K)
• Interactive Practice
• Get ready to read
• Decodable Practice Readers
• 6 volumes
Student Anthology (1–6)
• Grade 1: 6 books
• Grades 2–6: 2 books

Key Features
• Assess Common Core State
Standards
• Assess text-based comprehension
skills and vocabulary
• Prepare students for question types
like those on College and Career
Readiness assessments
• Assess writing with ConstructedResponse and Extended-Response
prompts

1

RDG14_ANC01_SE_WKT_cs1.indd 2

9/23/13 7:51 PM

Unit and End-of-Year Benchmark
Assessments and Teacher’s Manual (K–6)
• Assesses knowledge of unit skills,
comprehension, writing conventions,
decoding, vocabulary, and fluency

Teacher’s Edition Packages (K–6)
Teacher’s Edition
• 6 volumes for each grade
GRADE 1

2/24/12 1:52 PM

Common Core 101
• Professional development
• Annotated lessons
• Common Core glossary

1

RDG14_ANC01_TE_BMKT_cs1.indd 2

Make Sense of the Common
Core State Standards
Understand Complex Text
See Research Put into Practice:
A Lesson Walk-Through

Writing to Sources
• Practice in argument/opinion,
informative/explanatory, and
narrative writing
• Write in response to multiple texts
and cite text-based evidence

Assessment
Assessment Handbook (K–6)
• Ideas and instruction for formative
and summative assessment
• Common Core correlations
• Rubrics, checklists, and other resources

Baseline Group Tests and
Teacher’s Manual (K–6)
• Assessments and guidelines for grouping

GRADE 1

COMMON CORE

FRESH READS FOR FLUENCY AND COMPREHENSION • TEACHER’S MANUAL

1

A comprehensive
approach to integrating the
Common Core State Standards
into your program
Key Features
Formative assessment of
Common Core State Standards
• Leveled passages—strategic
intervention, on-level, and
advanced
• Practice and application of
weekly comprehension skills
• Fluency checks
• Answer key for all practice pages

ISBN-13: 978-0-328-72635-6
ISBN-10:
0-328-72635-4

9

780328 726356
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2/23/12 1:41 PM

Fresh Reads for Fluency and Comprehension
and Teacher’s Manual (1–6)
• Reading passages at below-, on-, and
advanced levels

UNIT AND END-OF-YEAR BENCHMARK TESTS FOR COLLEGE AND CAREER READINESS • TEACHER’S MANUAL

Teacher’s Edition Index
• Index, scope and sequence,
and pacing charts
RS13_TE_G1.2_FR_CVR.indd 1

Weekly Tests and Teachers’s Manual for
College and Career Readiness/Balanced
Assessment (K-6)
• Practice in answering multipart questions,
citing text evidence, and responding to
constructed and extended response essays.

A comprehensive
approach to integrating the
Common Core State Standards
and new assessment formats
into your program
Key Features
• Assess Common Core State
Standards
• Assess text-based comprehension
skills and vocabulary
• Prepare students for question types
like those on College and Career
Readiness assessments
• Assess writing with ConstructedResponse and Extended-Response
prompts

9/23/13 9:17 PM

Unit and End-of-Year Benchmark Tests and
Teacher’s Manual for College and Career
Readiness/Balanced Assessment (K-6)
• Assess progress in vocabulary, text-based
comprehension, and writing while providing
practice in test items like multipart questions.

Leveled Readers
Concept Literacy Leveled Readers
and Teaching Guide (K–6)
• Nonfiction text
• Concept vocabulary
• Lesson plans
• Grades K–1: 36 titles
• Grades 2–6: 30 titles
Leveled Readers (1–6)
• Practice the week’s target skills
• Build content knowledge for science
and social studies
• Below-Level: 30 titles
• On-Level: 30 titles
• Advanced: 30 titles
Leveled Reader Teaching Guides (1–6)
• Lesson plans and practice pages
• Focus on comprehension, fluency,
and vocabulary
Kindergarten Readers (K)
• 36 Listen to Me Readers for
foundational skills
• 36 Kindergarten Student Readers
for on-level reading
• 36 Independent Readers to practice
vocabulary and comprehension skill

Trade Books and Big Books
ABC Rhyme Time Big Book (Grade 1)
• Alphabet book in rhyming format
to teach short vowels and consonant
letter sounds

Phonics / Word Study / Vocabulary
English

Nn

Bb

Español

nest
© Pearson Education

FSD Proof Stage
SIGN

DATE

Alphabet Cards (K)
• Bilingual cards to build letter and
word recognition skills
• Develop understanding of the
alphabetic principle

bebé
© Pearson Education

FSD Proof Stage
SIGN

Big Books (K–2)
• Oversized books for shared reading
• Model fluent reading
• Grade K: 24 books
• Grade 1: 12 books
• Grade 2: 6 books
Little Books (K–1)
• Reduced-size versions of the big books
• Independent reading opportunities
• Grade K: 24 books
• Grade 1: 12 books

Scott Foresman

37915_G2_CVR_BBook.indd 3

DATE

Decodable Readers (K–3)
• Weekly colorful readers that reinforce and
apply the target sound spellings
• Grade 1: 3 volumes
• Grades 2–3: 2 volumes

Envision It! Picture Vocabulary Cards (2–6)
• Pictures and text develop vocabulary
• Build content knowledge

Read Aloud Trade Books (K)
• Illustrated stories by well-known authors
• 12 titles

Get Set, Roll! Readers (K)
• 36 action-packed Trucktown readers
• Apply phonics skills and read high-frequency
words in connected text
• Spiral review of phonics

Sing with Me Big Book (1–2) and
Little Book (Grade 1)
• Weekly songs to build oral vocabulary and
concepts

Letter Tiles (K)
• Lowercase letter tiles for phonics and
decoding instruction

Truckery Rhymes Big Book
and Little Book (K)
• Classic nursery rhymes updated
by Jon Scieszka

Phonics Songs and Rhymes Flip Charts (K)
• A new song each week
• Connect sounds to letters

Phonics Activities Mats (K)
• English and Spanish alphabet
• Word work and letter tile activities

12/5/07 8:35:39 AM

Trucktown ABCs Big Book and Little Book (K)
• Big book for shared reading
and modeling
Picture Cards (K)
• For phonemic awareness activities
and phoneme sorting
Trade Book Classroom Set (1-6)
• 25 copies each of 3 titles
• Opportunity for independent reading
and extended novel study

Sound Spelling Cards (1–3)
• Two-sided cards include a photograph and
a list of spelling for each sound
• Blending routines help introduce sounds and
spellings in the phonics lessons
Tactile Cards (K)
• Interactive cards feature D’Nealian
letter on one side with ball-and-stick
letter on the other
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Components
Practice and Additional Resources (continued)

English Language Learners (ELL)
ELL Handbook (K–6)
• ELL professional development
• Instructional support for each lesson

Graphic Organizer Flip Charts (K–1)
• Write-on wipe-off charts
• Organize thinking and learning

ELL Posters (K–6)
• Weekly visuals for ELLs
• Daily oral language activities

High-Frequency Word Cards (K–2) and
Tested Vocabulary Cards (3–6)
• Practice high-frequency words
• Reinforce weekly vocabulary

duckling

pond
brave

Leveled Practice Stations (K–6)
• Independent leveled activities
• Management handbook
• 6 charts per grade

English Language Development (ELD)
Readers and ELL Readers (1–6)
• ELD readers for beginning and
intermediate proficiency levels
• ELL readers for intermediate and
advanced proficiency levels
• Grade 1: 36 titles
• Grades 2–6: 30 titles

Read Aloud Anthology (K–2)
• Variety of genres
• Vocabulary and concept development

ELL and ELD Reader Teaching Guides (1–6)
• Differentiated lesson plans
• Scaffolded leveled support

Response to Intervention Kit

(K–2) (3–6)

• Tier 2 instruction and practice for
struggling readers
• Target foundational skills
• Practice worksheets, letter tiles,
teaching guides

Readers’ Theater Anthology (K–6)
• Drama and poetry for performance
• Build reading fluency
• Collaboration and communication skills

Practice and Additional Resources
AlphaBuddy Bear Puppet (K)
• Plush hand puppet makes learning
engaging, effective, and fun

Family Talk (K–6)
• Letters and projects encourage
family involvement
• Vocabulary development

SCOTT FORESMAN READING STREET

GRADE 1

COMMON CORE EDITION

COMMON CORE EDITION

Balanced Literacy Teacher’s Guide (K-6)
• Comprehensive set of mini-lessons to
guide instruction
1
• Mini-lessons and routines include
phonics/word analysis, spelling,
vocabulary, comprehension, conventions,
writing, research, communication and
collaboration

A comprehensive
approach to integrating the
Common Core State Standards
into your program
Key Features
• Family letters to launch the Unit
theme
• Discussion Starters around Reading
Street concepts and themes
• Weekly word lists to build and
reinforce vocabulary
• Family projects connected to
classroom concept development

ISBN-13: 978-0-328-68636-0
ISBN-10:
0-328-68636-0

9

9 0 0 0 0

780328 686360

RS_GK-G6_NA_Family Talk.indd 7

2/4/11 2:07 PM

Focus on Common Core State Standards
Unit Big Question
How can we work together?
Question of the Week
How can we work together to solve problems?
One Good Turn
Deserves Another Mexico

Objectives

Folk Tale is a story that has been
handed down over many years.
Now you will read
about how a coyote
helps a mouse.

Told by Judy Sierra
Illustrated by Will Terry

• Identify themes in well-known
fables, legends, myths, or stories.
• Compare the characters, settings,
and plots in traditional and
contemporary folktales.

The
Lion
and
The
Lion
and
the
Mouse
the
Mouse

Genre

retold by Claire Daniel
illustrated by Dan Andreasen

Folk Tale/Fable
A fable is a kind
of folk tale. It is a
very short story that
teaches a lesson.

The characters in
fables are often
animals.
Read “The Lion and
the Mouse.” Look for
elements that make
this story a fable.
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The next day Lion fell into a hunter’s
trap. He was covered with a net. Lion’s
roars shook the ground.
Other animals heard Lion, but no
one wanted to come near an angry
lion. Only Mouse ran toward Lion.
Mouse said, “I will help you.”
Lion roared, “You are too small to
help me!”

Social Studies in Reading

A fable usually states
its lesson, or theme, at
the end of the story.

Reading Street Sleuth (1–6)
• Weekly text passages
• Access for all to appropriately
complex text
• Guide close reading routines
• Performance tasks

Focus on Common Core
Weekly Posters (K–6)
• Your week at glance
• Showcase the week’s skills, vocabulary,
and concepts along with the Common
Core State Standards

Grade 2 • Unit 2 • Week 5

One day Mouse bumped into
Lion by mistake and woke him
up. Lion caught Mouse and
dangled him by his tail.
“Do not eat me!” Mouse cried.
“One day I will return the favor.”
Lion laughed so hard that he
dropped Mouse. Lion said, “How
can a tiny mouse ever help a
mighty lion like me?”

Why do you think
Mouse goes near
the “angry lion”?
Folk Tale/Fable

Question of the Week

How can we work together
to solve problems?
320

2/4/09
0328455601_321
10:44:04 AM 321

Comprehension

2/4/09 10:44:08 AM

341

340

321

0328455601_320 320

Main Selection
One Good Turn Deserves Another

0328455601_340-343;12.indd 340

0328455601_340-343.indd
341
2/2/10 10:16:04
AM

Oral Vocabulary

Phonics and Spelling

Skill: Compare and Contrast

Skill: Vowel Patterns a, ai, ay

CCSS Literature 2., CCSS Literature 9.

Strategy: Inferring
CCSS Literature 5.

10/26/09 1:39:47 PM

Paired Selection
The Lion and the Mouse

CCSS Foundational Skills 3.a.,

conflict
resolve
mope
ramp

CCSS Foundational Skills 3.c.

pursue
deserve
coax
startle

main
away
brain
today

wait
play
paint
tray

say
raise
stay
tail

Fluency
• Accuracy

CCSS Language 6.

CCSS Foundational Skills 4.b.

Listening and Speaking
High-Frequency Words

• Give and Follow Instructions
CCSS Speaking/Listening 3.

Writing and Grammar
• Trait: Sentences

behind
everybody
promise

brought
minute
sorry

door

Independent Reading
Suggestions

CCSS Language 1.f.

Babymouse 2, Our Hero by Jennifer
L. & Matthew Holm

• Writing Mini-Lesson: Folk Tale
CCSS Writing 3.

* The Old House by Pamela
Duncan Edwards

• Conventions: Possessive Nouns
CCSS Language 2.c.
CCSS Foundational Skills 3.f.

RDG11_CCS02_U02_WK5_Poster.indd 5

*This book and lesson plan are part of the Pearson Trade Book Library.

1/4/11 12:53 PM

SCOTT FORESMAN READING STREET

GRADE 3

COMMON CORE EDITION
A comprehensive
approach to integrating the
Common Core State Standards
into your program
Key Features
• Practice in argument, narrative and
expository writing
• Structured writing process lessons
• Guidance for self-evaluation
• Publishing and extension activities

Writing and Research Handbook (2–6)
• Writing process lessons provide
practice in argument/opinion,
informative/explanatory, and
narrative writing

Digital Courseware

3
ISBN-13: 978-0-328-68631-5
ISBN-10:
0-328-68631-X

9 0 0 0 0

9

780328 686315

2/4/11 2:20 PM

GRADE 1

COMMON CORE EDITION
Key Features
• Reading and strategy response logs
• Practice for phonics, vocabulary,
and comprehension
READER’S & WRITER’S NOTEBOOK TEACHER’S MANUAL

• Grammar and writing process
lessons, with cumulative reviews
• Spelling practice with resources
and reviews
• Research practice pages
• Answer key for all practice pages

Reader’s & Writer’s Notebook and
Teacher’s Manual (K–6)
• Interactive weekly practice for
comprehension, writing, vocabulary,
grammar, spelling, and phonics

1
ISBN-13: 978-0-328-48475-1
ISBN-10:
0-328-48475-X

9

9 0 0 0 0

780328 484751

1/11/12 1:43 PM

Retelling Cards (K–6)
• Visuals from each Reading Street main
selection to develop comprehension

Pearson Realize™ (K–6)
• Anytime, anywhere access...on any device!
• eTexts with audio and note-taking tools
• Videos, games, animations, and activities
• Searchable Leveled Text by Lexile, Guided Reading,
and DRA levels
• Online assessment with data reports

CDs / CD-ROMs / DVD-ROMs
AudioText CDs (K–6)

Routines Flip Charts (K–6)
• Classroom instructional routines in
easy-to-use flip chart format

Background Building Audio CDs (K–6)
Digital Path Assets DVD-ROM (K–6)
ExamView® Test Generator CD-ROM (1–6)
Modeled Pronunciation Audio CD (K–6)
Phonics Songs and Rhymes Audio CD (K)
Reading Street Readers DVD-ROM (K–6)

Talk with Me, Sing with Me Chart (K)
• Two illustrated charts per week to develop
oral vocabulary and build background

Sing with Me Audio CDs (K–2)
Teacher Resource DVD-ROM (K–6)

Writing Rubrics and Anchor Papers (1–6)
• Rubrics for each weekly lesson
• Anchor papers with student models

Envision It! Handbook (1–6)
• Visual student resource for key
comprehension and vocabulary skills,
strategies, and genres
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Literacy Solutions
P E A R S O N

CAMINO a
la LECTURA
Tier 3 intensive reading
intervention conceptually
related to Reading Street.

Develop English language
proficiency with Reading
Street-aligned instruction.

Tier 3 Spanish reading
intervention conceptually
related to Calle de la Lectura.

Spanish reading instruction
designed to parallel
Reading Street.

Integrate word study activities
and reinforce Common Core
foundational skills.

ReadingStreet.com
PearsonSchool.com
800-848-9500
ADV: 978-0-328-73985-1 (FOR REP ORDERS)
SAM: 978-0-328-74240-0
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