
         CCSS Curriculum Guide 

Disclaimer: All data, including student, teacher, school names, location, grades and scores, and associated data 
are fictional and are modeled for sample purposes only; any form of familiarity is coincidental. 

 070913 

 

 

 

A Guide to WriteToLearn and the Common Core State Standards for English Language Arts & Literacy in 
History/Social Studies, Science, and Technical Subjects 
 
What is WriteToLearn? 
 
WriteToLearn is a complete online tool for building writing skills and developing reading comprehension. Using 
WriteToLearn, students develop a skill that good readers naturally possess - the ability to summarize what they 
read. They practice essay writing and summarizing, building both writing and reading comprehension skills across 
the curriculum.  
 
Students are assigned specific summary or essay writing activities.  After they submit each draft, they receive 
instant feedback (Figures 1 and 2) and the opportunity to revise until they are successful. 
 
 

 
Figure 1: Example of Feedback on a Summary Assignment 
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Figure 2: Example of Feedback on an Essay Assignment 

 
 
How does WriteToLearn address the CCSS? 
WriteToLearn supports the Common Core State Standards for English language arts and literacy in history/social 
studies, science, and technical subjects by: 

• Supporting the production of student writing. 
• Developing reading comprehension through summarization. 
• Providing practice reading with texts of appropriately increasing complexity. 
• Offering CCSS-specific text types and purposes of writing. 
• Reinforcing language skills through the use of technology. 

 
WriteToLearn is an engaging and motivational environment that makes students excited about practicing and 
refining their writing and reading comprehension skills. It places a strong emphasis on comprehension and 
analysis of informational texts while building reading, writing, and vocabulary skills across genres. WriteToLearn 
serves the needs of all students, including those in programs for Title I, Response to Intervention, learning 
disabled, English Language Learners, and at-risk learners. 
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Production and Distribution of Writing 

Frequent classroom and out-of-class use of WriteToLearn helps promote each of the CCSS for English 
Language Arts that address production and distribution of writing, as noted below in the College and Career 
Readiness standards.  
 

W.CCR.4:  Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience. 
W.CCR.5:  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach. 
W.CCR.6:  Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others. 

 
Additionally, these elements of the CCSS also include scaffolding by grade level. In grades 4-8, Standard 5 is 
prefaced with the qualification that students may receive “guidance and support from peers and adults” as they 
work to develop and strengthen their writing.  For all grade levels, WriteToLearn allows you to insert personalized 
comments directly into the context of any submitted student essay in the Portfolio report (see Figure 17 for more 
details).  
 
In grades 7 and 8, standard 5 is expanded to include a specific focus “on how well purpose and audience have 
been addressed.” In grades 9-12, students are required to be able to address “what is most significant for a 
specific purpose and audience.” WriteToLearn addresses these important elements through the expanded trait-
specific feedback. For example, the rubric for the Ideas trait looks for supporting details that are well chosen and 
effective for purpose and audience, and hold the reader’s interest. The Voice trait looks for a tone that is 
appropriate to topic, audience, and purpose.  
 
The grade level standards also emphasize the importance of students having sufficient command of keyboarding 
skills. In grade 4 they are asked to type a minimum of one page in a single sitting; in grade 5 that becomes two 
pages; and in grade 6 and beyond they should be able to type at least three pages. In addition to formal 
keyboarding instruction in the early grades, these standards clearly require students to have sufficient ongoing 
practice at using a computer to compose longer and longer pieces of writing, which they will naturally get as a 
result of using WriteToLearn for regular writing practice. 

Summary Writing as a Measure of True Reading Comprehension 

The ability to summarize text is highlighted within the CCSS at every grade level, for both literature and 
informational texts, as shown in the table below.  
 

Reading Standard for Literature Reading Standard for Informational Texts 
RL.4.2 Determine a theme of a story, drama, 
or poem from details in the text; summarize 
the text. 

RI.4.2 Determine the main idea of a text and 
explain how it is supported by key details; 
summarize the text. 

RL.5.2 Determine a theme of a story, drama, 
or poem from details in the text, including how 
characters in a story or drama respond to 
challenges or how the speaker in a poem 
reflects upon a topic; summarize the text. 

RI.5.2 Determine two or more main ideas of a 
text and explain how they are supported by 
key details; summarize the text. 

RL.6.2 Determine a theme or central idea of a 
text and how it is conveyed through particular 
details; provide a summary of the text 
distinct from personal opinions or 
judgments. 

RI.6.2 Determine a central idea of a text and 
how it is conveyed through particular details; 
provide a summary of the text distinct from 
personal opinions or judgments. 

RL.7.2 Determine a theme or central idea of a 
text and analyze its development over the 
course of the text; provide an objective 
summary of the text. 

RI.7.2 Determine two or more central ideas in 
a text and analyze their development over the 
course of the text; provide an objective 
summary of the text. 
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RL.8.2 Determine a theme or central idea of a 
text and analyze its development over the 
course of the text, including its relationship to 
the characters, setting, and plot; provide an 
objective summary of the text. 

RI.8.2 Determine a central idea of a text and 
analyze its development over the course of the 
text, including its relationship to supporting 
ideas; provide an objective summary of the 
text. 

RL.9-10.2 Determine a theme or central idea 
of a text and analyze in detail its development 
over the course of the text, including how it 
emerges and is shaped and refined by specific 
details; provide an objective summary of 
the text. 

RI.9-10.2 Determine a central idea of a text 
and analyze its development over the course 
of the text, including how it emerges and is 
shaped and refined by specific details; 
provide an objective summary of the text. 

RL.11-12.2 Determine two or more themes or 
central ideas of a text and analyze their 
development over the course of the text, 
including how they interact and build on one 
another to produce a complex account; 
provide an objective summary of the text. 

RI.11-12.2 Determine two or more central 
ideas of a text and analyze their development 
over the course of the text, including how they 
interact and build on one another to provide a 
complex analysis; provide an objective 
summary of the text. 

 
When students are assigned a Summary Writing Activity in WriteToLearn, they are required to read a grade-
level appropriate passage and then summarize it in their own words. The Knowledge Analysis Technologies 
(KAT) engine, a patented technology based on over twenty years of research and development, automatically 
compares the student's writing to the reading passage, evaluating it for content. The KAT engine is based on the 
mathematical approach known as Latent Semantic Analysis (LSA), which provides a sophisticated computer 
analysis of text.  
 
Using the KAT engine, WriteToLearn provides immediate feedback about the content coverage of the student’s 
summary on a section-by-section basis. Students then use that feedback to return to the reading, review the 
sections in which their summaries were lacking, and revise their work until they have covered all of the key ideas. 
This review and revision cycle requires repeated close reading, another important skill that the CCSS demands of 
students.  
 
By grade 6, the CCSS also place particular emphasis on the summary being objective. This differentiation 
between opinion about a text and summary of a text can be challenging for many students.  Use of WriteToLearn 
for summary writing practice helps students fine tune their objective summarizing ability.  The Unimportant 
Content tool flags irrelevant content, including opinions about the text, as shown in Figure 3. 
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Figure 3: Example of Content Check 
 
Passages available to assign as Summary Writing Activities are primarily from informational texts, satisfying the 
CCSS emphasis on this text type. Additionally, many come from texts used in science, social studies, and other 
curricular areas, making WriteToLearn an excellent tool for addressing the CCSS for literacy in history/social 
studies, science, and technical subjects. 

Teaching Tip: Set the stage 

For students to have quick success with the Summary Writing Activities, it is crucial that they understand 
summaries and what is expected of them in this type of assignment. Begin by introducing the concept of 
summarization in the classroom, before students encounter it in WriteToLearn. Particularly for younger students, 
you may wish to select the assignment your students will begin with and print out copies of the text for each 
student so they can read it ahead of time, perhaps making highlights and notes on the paper copy. Later, when 
you introduce the program to the students, show them how to use the built-in digital highlighting tools in a similar 
manner. 
 
If feasible, use an interactive whiteboard or computer with LCD projector to model the use of WriteToLearn. 
Show students how to use the built-in language support tools to have the text read out loud to them or look up 
words they don’t know. Show them how to use the highlighting tools to indicate main and supporting ideas within 
the passage. Students can use one color for the main ideas and then a second color for the supporting ideas, as 
seen below in Figure 4. 
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Figure 4: Student Use of Built-In Highlighting Tool 

 
Make sure students know that summary writing is not a memorization activity and that they can refer back to the 
reading as they are writing their summary by clicking on the name of the reading as shown in Figure 5.  The 
passage will appear in a new window so that students can see both the passage and their summaries at the same 
time.  
 

 
Figure 5: Student Summary in Progress 
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Show students how to submit their summary by clicking the Get Feedback button. Make sure they understand 
that they are to use that feedback to improve their summary and that they can get feedback only a set number of 
times, as shown to the student with the Tries left indicator. 
 
Feedback is presented to the student via an intuitive scoreboard that most students understand quickly, but it may 
be worthwhile to discuss the scoreboard with students ahead of time by sharing the help information shown in 
Figure 6. Note that students can access this information themselves by clicking the help question mark symbol on 
the scoreboard after they receive their feedback.  
 
Clearly the demonstration process will vary depending upon the grade level of the students and their prior 
experience using WriteToLearn or other instructional technology. As the teacher, you will be best able to judge 
this. 
 

 
 

Figure 6: A Guide to Understanding Feedback on Summaries 
 
 
After the stage has been set, continue emphasizing reading comprehension through summary writing in 
classroom lessons and activities throughout the school year. For specific lessons and ideas, see the 
WriteToLearn Curriculum Guide for Summary Writing. 
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Teaching Tip: Share the Wealth 

In most schools, WriteToLearn is first introduced in the context of an English Language Arts (ELA) class. 
However, it should not stop there! As mentioned earlier, many of the summary assignments are from content area 
texts. The CCSS emphasize that literacy is the domain of not just the ELA teachers and include literacy standards 
for history/social studies, science, and technical subjects. 
 
Students can be enrolled in an unlimited number of classes, with each teacher having access to the records for 
only their own class. Introduce the program to your colleagues in other subject areas and encourage them to 
explore the activities that are available.  Or ask your Pearson professional about training or workshops to expand 
your school’s WriteToLearn implementation. 
 

Text Complexity 

One of the key requirements of the Common Core State Standards for Reading is that all students must be able 
to comprehend texts of steadily increasing complexity as they progress through school. By the time they complete 
the core, students must be able to read and comprehend independently and proficiently the kinds of complex 
texts commonly found in college and careers (CCSSO & NGA, 2010, Appendix A, p. 2) 
 
Apart from the limited list of text exemplars for each grade level found in Appendix B of the CCSS, how do 
teachers know whether or not they are providing comprehension exercises to students that reflect the “steadily 
increasing complexity” required by the CCSS? WriteToLearn addresses this concern by providing a variety of 
different measures of texts including the traditional grade level and the Pearson Reading Maturity Metric (RMM) 
with correlated Common Core Grade Band for each Summary Writing Activity passage (Table 1).  
 

Grade Band Reading Maturity Metric (RMM) 
K-1 1.0-3.5 
2-3 3.6-5.4 
2-5 5.5-6.1 
4-5 6.2-7.0 
4-8 7.1-7.9 
6-8 8.0-8.4 
6-10 8.5-9.6 
9-CCR 9.7-10.8 
11-CCR 10.9-11.2 
CCR 11.3-13.1 

Table 1: Grade Band and RMM Correlation 
 

How is RMM different than other readability measures? 

Traditional readability measures only compute superficial aspects of text such as sentence length and word 
frequency. According to an independent study sponsored by the Gates Foundation and executed by Student 
Achievement Partners, RMM goes beyond superficial aspects to measure semantic, structural, and vocabulary 
aspects of text, providing 30% greater accuracy compared to traditional measures.  
 
RMM is a computer-based, next generation readability metric that was developed by scientists at Pearson’s 
Knowledge Technologies group to measure how an individual student’s reading abilities compare to the skills he 
or she will need for college and career success. RMM uses Latent Semantic Analysis, a widely used 
mathematical model of how human language works. Latent Semantic Analysis has been applied to text 
complexity to simulate how each individual word gradually develops its unique meaning by being encountered in 
paragraphs where the words a reader already knows implicitly define unknown words.  

http://www.pearsonassessments.com/hai/images/tmrs/PearsonsTextComplexity.pdf�
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RMM utilizes a newly developed Word Maturity (WM) metric to measure how the meanings of words and 
passages change as learners develop in literacy skills, though the spelled "word forms" remain the same. For 
example, consider the word “turkey. ”  Young students know this word refers to a bird or a type of food.  Around 
Junior High, students learn that Turkey is also a country in Western Asia. By 10th grade, a student called a 
"turkey" would know to be mildly offended.   RMM captures how these different word meanings develop over time, 
and uses that information to accurately measure text readability based on grade level. 
 
For more information on the research behind RMM, visit www.readingmaturity.com.  
 

How do I find class activities at an appropriate complexity level? 

When searching for class activities to assign to classes, make note of the information provided in the Description 
field of the Assignments tool. Summary activities now include the RMM score and the Common Core Band 
(Figure 7).  
 

 
 

Figure 7: Results of Assignment Search Showing RMM in Description 
 
 

How does WriteToLearn help students move to higher levels of complexity? 

As students move to reading texts with higher levels of complexity, they need support and scaffolding.  The 
language support tools that are built in to WriteToLearn provide this scaffolding in a student-directed manner. 
Figure 8 shows how a student would use this support to look up an unfamiliar word (“sanitation”) in a summary 
activity.  
 

http://www.readingmaturity.com/�
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Figure 8: Integrated Text Tools 

 
This student used the built-in dictionary to get definitions of the word; each definition can be read aloud to the 
student. The language support tools also allow the student to have all or part of the passage itself read out loud.  
In addition, the tools include: a spot word translator to have words translated into Spanish, a picture dictionary, 
and highlighting tools. 
 
The default setting is for these language support tools to be turned on, but they can be turned off for individual 
assignments or for the entire class. If your students are not able to use the Text Tools, check in the Settings Tool 
(Figure 9) to make sure text-to-speech is turned on. 
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Figure 9: Teacher Settings Tool, "Text-to-speech" On 

 

Text Types and Purposes of Writing 

The CCSS for English Language Arts ask students to write multiple text types and for a variety of purposes. 
Specifically, they are asked to write opinion/arguments, informative/explanatory texts, and narratives. 
 
Each of these text types includes a number of genres and subgenres that are represented within the 
WriteToLearn essay assignments, as shown in the table below. 
 

CCSS Standard Sample WriteToLearn Essay Assignment 
Genres 

W.CCR.1:  Write opinions (grades 4-5) or 
arguments (grades 6-12) to support claims in 
an analysis of substantive topics or texts, using 
valid reasoning and relevant and sufficient 
evidence. 

Argument 
Problem and solution 
Response to literature 
 

W.CCR.2:  Write informative/explanatory 
texts to examine and convey complex ideas 
and information clearly and accurately through 
the effective selection, organization, and 
analysis of content. 

Cause and effect 
Comparison and contrast 
Descriptive 
Expository 
How-to  
 

W.CCR.3:  Write narratives to develop real or 
imagined experiences or events using effective 
technique, well-chosen details, and well-
structured event sequences. 

Autobiographical 
Narrative  

 
Like the Summary Writing Activities, Essay Writing Activities in WriteToLearn are assessed using the 
Knowledge Analysis Technologies (KAT) engine. The KAT engine assesses both the content of an essay as well 
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as the more mechanical aspects of writing. When a student submits an essay for scoring, the system immediately 
measures the meaning of the essay. It then compares the essay to the essays on which it was trained, and 
assigns a score in part by placing the essay in a category with the most similar training essays.  The process 
occurs in the same way for each of the traits of writing.  
 
WriteToLearn’s approach mirrors the way that teachers grade essays. For example, when teachers evaluate a 
student's essay, they look for characteristics that identify an essay as an A, B, or C paper. Their expectations are 
likely based on their previous experience as a grader and on criteria for the assignment in question. In other 
words, teachers search for a match between the essay itself and the criteria for a particular grade or score. 
WriteToLearn is trained to mimic this process. 
 
All WriteToLearn activities, both Essay and Summary, can be found through an easy-to-use search tool (Figure 
10, below) that allows you to filter the vast WriteToLearn library by type of assignment, grade level, and subject. 
 

 
Figure 10: Teacher Search of Class Activities to Assign 

 
By default, results are returned in alphabetical order by Activity Name. To change the sort results, you can click 
on any of the headings to alphabetize the list by that field. In Figure 11 below, the teacher has clicked on Type 
and so her results are showing essays that are labeled as Argument type first. 
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Figure 11: Assignment Search Results, Sorted by Type 

 
 

Teaching Tip: Writing is a Process 

The CCSS for English Language Arts standards clearly embrace the teaching of writing as a process and 
WriteToLearn functions very effectively as a tool for that. Many highly effective teachers embrace WriteToLearn 
as part of a broader process. They teach their students, beginning with careful reading of the prompt, 
brainstorming and planning, then perhaps outlining or even creating rough drafts. Then the students start using 
WriteToLearn for the drafting, revising, and editing phases of the writing process.  
 
Once students have completed the essay to the passing standard, you should review their final attempt yourself 
before marking it complete in your own records or assigning a grade to it. You may also want to conduct individual 
formal or informal conferences, or utilize the integrated comment feature to provide feedback directly on the 
student’s work. 
 
Here is how one expert teacher uses WriteToLearn in his middle school English Language Arts classroom: 
 
 

WriteToLearn is just one of many tools in my classroom. I spend Mondays and Tuesdays teaching grammar 
using the textbook and workbook, which are still very useful. On Wednesdays, I give students a writing prompt, 
and they do their prewriting by hand. By Thursday, they need to have finished a draft, by hand, of their essay. Our 
state writing assessment for eighth grade is still handwritten so they need that practice. Then, during the second 
half of Thursday and Friday, the students type their essays into WriteToLearn and use the editing tools to 
improve them. 

We also use online typing or online blog tools where the students read articles written by other students or news 
agencies. They make comments about them and they come back through me, and I decide whether they get 
posted. We also do other writing activities, such as putting together newspapers or flyers, so the writing that we 



WriteToLearn™ CCSS Curriculum Guide 
Page 14 of 21 

 Copyright © 2013 Pearson Education, Inc. or its affiliates. All Rights Reserved 

do is quite varied. WriteToLearn is a major part of what we do because it gives students the ability to type in an 
essay and get immediate, accurate, consistent feedback at the push of a button. Literally, in three seconds, they 
have their essay back and it has been assessed. 

… 
 
It’s amazing how students respond to the feedback from WriteToLearn. If I say, “Your subject and verb do not 
agree,” they’ll often say, “Yes, they do.” It’s an interesting cultural thing, but they don’t argue with the computer. 
As they’re writing these essays – typing drafts or editing them – I’m walking around the classroom, reading over 
their shoulders. So, by the time they finish their essays on Friday, I’ve already read them. I often hear, “Mr. 
Pence, do you really read these?” and I’ll say, “I just did.” WriteToLearn allows me to be present in the 
classroom. I’m not sitting in the corner trying to grade papers for the next class. I’ve already read their essays, 
and they’re assessed and ready to go. 
 
- Jeff Pence, interviewed by Sarah Cargill for Getting Smart, blog post September 4, 2012 
<http://gettingsmart.com/blog/2012/09/qa-writetolearn-enriches-students-understanding-writing/> 

 
 

Teaching Tip: Revise, Revise, Revise! 

Traditionally, students resist their teachers’ requests to revise their work. They sometimes claim to be happy with 
their initial attempts, but usually the real problem is that other than correcting some surface level errors they really 
don’t know where to begin or how to make real revisions. Using the computer they can easily experiment with 
changes and WriteToLearn’s targeted feedback, particularly on specific traits, helps them focus their efforts. 
Knowing that they can always revert to an earlier draft if they don’t like the results of a change also comforts 
them. If you find that students are making too many feedback requests for small changes, or regularly running out 
of attempts before they successfully complete the essay, then use the tool to help them learn how to make more 
meaningful changes. WriteToLearn tracks and stores all of the essays and summaries that a student has 
submitted for feedback, so it is easy for you to go back and see what sorts of changes they’ve made after each 
feedback request. 
 
There is no right or wrong way to incorporate WriteToLearn into your classroom and the writing process you 
teach your students, as long as students are using the program regularly and have enough time to write, revise, 
and edit their assignments.  

Teaching Language Skills with WriteToLearn 

The authors of the CCSS take great pains to emphasize that even though they have created a separate set of 
language standards, skills related to conventions, effective language use, and vocabulary are in reality 
inseparable from their natural contexts of reading, writing, speaking, and listening. This is true in WriteToLearn 
as well. Rather than encountering isolated lessons on skills out of context, students are given feedback on grade 
level-appropriate aspects of writing. The embedded trait-level assessment in Essay Writing Activities and other 
provided tools help students find and correct their own usage errors for both summaries and essays. 
 
The CCSS emphasize that students should be able to independently use context clues, word parts, and 
specialized reference works to learn new words. Additionally, L.CCR.6 also makes a case for direct instruction for 
specialized vocabulary (“Acquire and use accurately a range of general academic and domain-specific words and 
phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level”).  In 
WriteToLearn, vocabulary exercises are presented within the context of summary passages and not as isolated 
word lists. The important vocabulary words from the passage are taught by exposure to and assessment of the 
words in self-defining sentence contexts, as shown in Figure 16. Important words taught in context are easier to 
learn than studying dictionary definitions, which are known to produce little vocabulary growth.  Seeing a word in 
revealing contexts mimics the way language is acquired naturally. 
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Figure 12: Vocabulary Activity 
 
WriteToLearn seamlessly integrates the language skills required by the CCSS for each student, as he or she 
needs them, in an individualized way that a single classroom teacher with 20-30 students cannot possibly do. 
 

Teaching Tip: Teach Students to Survive Spell Check 

Adults who use computers regularly in their work and personal lives know that an overreliance on spell check 
(and grammar check to a degree) can lead to false corrections that range from innocuous to comical to 
embarrassing! Students need to be taught how to use such tools and WriteToLearn is an ideal tool to do that. 
When first introducing your students to the program, give them some explicit instruction on how to best use the 
spelling and grammar tools and be prepared to reinforce this as they continue. This instruction may best be 
accomplished via a projector for whole class instruction, or during individual conference time. 

Teaching Tip: Use the Settings Tool to Adjust Scoring and Focus Revision 

The default setting for passing an essay assignment is 4 on a 6-point scale or 3 on a 4-point scale. However, you 
can adjust this for each assignment. For example, you might have a lower threshold at the beginning of the year 
and a higher one at the end. Or you might have higher expectations for traits that you have spent a lot of time 
working on and lower expectations for ones that are newer to the student. Use the Settings Tool to adjust these 
thresholds. 
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Additionally, some students will be overwhelmed by getting feedback on so many different things at once and not 
know where to focus their revision efforts, particularly in writing essays. Consider using the Settings Tool to hide 
some of the traits from the students and then reintroduce those traits in later assignments. 
 

 
Figure 13: Example of Settings Tool with Customized Passing Thresholds 

 

Teaching Tip: Assign Summary Writing Activities with Vocabulary Exercises 

To aid in the acquisition of vocabulary, be sure to assign students some of the summary activities that include 
pre-reading activities for some of the specialized vocabulary they will encounter. Whether or not an activity 
includes vocabulary is indicated in the Description field of the Assignments tool. 
 

Preparation and Practice for Assessment 

The CCSS changes WriteToLearn’s essay writing component in important ways.  For a 5th grader, the ability to 
express an opinion suffices; for a 6th grader supporting evidence must be in the essay, whereas an 8th grader 
must be able to analyze a source document and produce claims based on the source document.  The tasks focus 
on evidence-based writing to authentic texts and are designed to evoke critical thinking strategies. Some samples 
of new Common Core-aligned prompts currently in WriteToLearn are shown below: 
 

Grade 4:  Agree or Disagree 
Your parents came to the colonies looking for freedom and better opportunities. They own a shop 
and make many goods which are shipped around the world. The English King has ordered the 
port in your city closed until the tea from the Boston Tea Party is paid for. Write an essay in which 
you explain whether you agree or disagree with the King's order. Provide at least three reasons to 
support your opinion. Be sure to explain your reasons with facts and details. 
 
Grade 7.  Pick an argument for a position and provide evidence. 
A decision has been made to equip each classroom in your school with a camera. The rationale 
for the placement of cameras throughout the building is student safety. Some argue this is an 
invasion of privacy. Think about whether you think this is a safety issue or a privacy issue. Write 
an essay in which you create an argument for one of these positions. Provide clear reasons and 
relevant evidence to support your argument.  
 
Grade 9:  Responding to an original source document. 
Elie Wiesel, a Holocaust survivor, gave a speech entitled The Perils of Indifference, in April of 

http://www.historyplace.com/speeches/wiesel.htm�
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1999. Click the link and read the text of the speech. Write an essay in which you agree or 
disagree with Elie Wiesel's position on indifference. Provide valid reasons and cite relevant 
evidence from the text to support your argument. 

 

Teaching Tip: Use It or Lose It! 

As with any other program, whether text or technology-based, students need regular access to WriteToLearn in 
order for it to have a demonstrable positive affect. Best practices for WriteToLearn are for students to use the 
program two or more times a week, for a minimum of 30 minutes each session. Depending on program goals and 
access to technology, this time may be split between in-class work and homework assignments. Remember that 
WriteToLearn lives “in the cloud,” so students can use the program at home, at after school programs, in their 
public library or anywhere they have access to a computer with an Internet connection. It is also compatible with 
Netbooks, iPads and other tablet devices. 

Monitoring Student Progress 

One of the hallmarks of WriteToLearn is its easy-to-understand reporting system. Students get instant feedback, 
and you have a wealth of information about their progress at your fingertips. The reports will help you fine-tune 
your assignments, guide whole class instruction, and inform individual or small group writing conferences. 
 
Students receive easy-to-understand essay feedback through an intuitive scoreboard for both essays and 
summaries. Figure 14 shows what the scoreboard would look like for an essay that includes six-trait scoring, after 
the student has submitted more than one draft. The blue bar indicates the scores for this most recent submission, 
while the triangle shows how they scored on the previous attempt. The green line indicates the passing threshold. 
When all of the bars have reached or surpassed the green line, the essay will be marked as passed.  
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Figure 14: Student Scoreboard Showing Progress on An Essay Assignment. 
 
You can find the scoreboard for each draft submitted by the student in the student portfolio report, along with the 
actual student submissions. This allows you to have a complete picture of what students are doing within the 
program and how it is helping them improve their writing. 
 
Teachers who want to see a condensed view of student progress over a series of drafts will find the Progress and 
Student Reports helpful for both Essay and Summary Writing Activities. These reports show a line graph 
marking each attempt by the student, as in Figure 15. 
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Figure 15: Student Report: Shows Student Progress Over Multiple Essay Submissions 
 
All teacher reports can be accessed through the Teacher Tools Menu (Figure 16). Each report is described below, 
as well as a recommended frequency for reviewing the data. 
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Figure 16: Available Reports for Monitoring Student Progress 

 
 

Class Scoreboard 

This report shows the average class performance for a selected assignment. This will give you a good idea as to 
how the class as a whole is progressing on an assignment. Recommended frequency: after every session. 

Overview 

This report lets you view details of each student’s performance within the class in an easy-to-understand color-
coded chart similar to a grade book. This can help you quickly note strengths and weaknesses at the student and 
class level and guide your class instruction or perhaps create flexible groupings to supplement WriteToLearn. 
Recommended frequency: weekly. 

Progress 

This report highlights students’ most recent activity and shows their progress on that activity over multiple 
submissions. This will help you keep tabs on what students are currently working on and how close they are to 
meeting the passing criteria for their current activity. Recommended frequency: weekly, or more often as needed. 
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Students 

This report lets you zero in on a particular student and see his or her progress on all activities he or she has been 
assigned. This can be helpful for individualized instruction and preparation for parent-teacher conferences, IEP 
meetings, or other times when you need student-specific information. Recommended frequency: as needed. 

Portfolio 

This report allows you to see all drafts of an activity for a particular student, along with the feedback the student 
received in response to each submission. You can also add your own comments (as shown in Figure 17) for the 
students to view the next time they log in or refresh their screen. Recommended frequency: view this report when 
students have completed an assignment, either successfully meeting the passing criteria or by using up all of their 
attempts.  
 

 
Figure 17: Teachers Can Insert Comments Via the Portfolio Report. 

 

Conclusion 

WriteToLearn works because students practice relevant literacy skills—reading, writing, and vocabulary.  And the 
feedback they receive is immediate and relevant to the task.  Immediacy of feedback is a strong motivator for 
spending additional time improving the final written product.  As with computer games, WriteToLearn makes 
students want to spend more time on literacy tasks, and receive immediate gratification for their efforts.  Achieving 
a passing threshold within the application can become a goal in itself.  And the student understands that he or she 
controls the learning outcome. 
 
The CCSS will change the focus of students’ efforts and will demand more evidence of conceptual and linguistic 
competency. The learning target moves from writing something cogent that often fails to tap deep stores of 
knowledge to new tasks that require students to entertain and actively weigh competing hypotheses based on 
data.  Writing is a mirror into the mind and the CCSS are asking the student to exercise that mind; to read 
materials that grow their vocabulary and conceptual knowledge, and to learn faster, better, and deeper than 
before.   With WriteToLearn, students can achieve those goals. 
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