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Overview``````````      Overview 

Pearson strongly believes that its programs should be 
proven through scientific research to increase student 
achievement. As such, it conducted a one year summative 
field test of its ReadyGEN English language arts program.  
This study was conducted in first and fourth grade 
classrooms during the 2015-2016 school year. This report 
summary presents an excerpt of findings from the final 
report, including the evaluation design and methods, a 
description of program usage and implementation, student 
performance results, and a discussion of the findings. The 
full results of the report is available upon request. 
 

  

Study Design and  Research Questions 

The purpose of this study is to assess the effectiveness of 
the ReadyGEN program in helping students attain critical 
reading skills and to document usage and implementation of 
the ReadyGEN program. The study employed a summative 
field test research design.  That is, teachers used the 
ReadyGEN program with their students for reading for the 
entire school year.  
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The study addressed the following overarching evaluation questions: 
 

1. Is there a relationship between ReadyGEN and improvements in student reading 
skills? What reading gains, if any, are observed and how large are these gains?  
Does growth vary by subpopulations and contexts? 
 

2. What other potential impacts does ReadyGEN have on students and teachers? 
 

3. What do teachers think about ReadyGEN? How do the teachers rate the 
perceived usefulness and quality of program features?  

 

 

Participants and Setting 

A total of two schools were recruited to participate in the study located in North 
Carolina. The study schools were members of public school districts located in 
suburban and rural areas.  The final study sample included 291 students from 12 
classes with 11 teachers.  The study sample demonstrated considerable variation in 
ethnicity and socioeconomic status as evidenced by eligibility for free or reduced lunch 
status. Figure 1 presents the sample demographics. 
 

Figure 1: Site Demographics 

 
 School Name 

School A School B Total 

Count Column 
% 

Count Column % Count Column % 

Grade 1 144 100.0% 72 47.1% 216 72.7% 

4 0 0.0% 81 52.9% 81 27.3% 

Gender Female 73 53.7% 65 42.5% 138 47.8% 

Male 63 46.3% 88 57.5% 151 52.2% 

Ethnicity White 88 64.7% 94 61.4% 182 63.0% 

Hispanic 22 16.2% 29 19.0% 51 17.6% 

African 
American 

20 14.7% 27 17.6% 47 16.3% 

Asian/Pacific 
Islander 

2 1.5% 0 0.0% 2 0.7% 

Other/Multi 4 2.9% 3 2.0% 7 2.4% 

ELL Yes 21 15.4% 28 18.3% 49 17.0% 

Special Ed. Yes 16 11.8% 33 21.6% 49 17.0% 

 

 

 

 

 

 



 

 

Measures 

Multiple measures were used to assess student achievement, program implementation, 
and student attitudes as well as teacher percepts of the ReadyGEN program. 
 
The TerraNova 3 (for 1st graders1) and Terranova 3 Common Core edition (for 4th 
graders) features innovative items that deliver an authentic measure of the higher order 
thinking skills and increased depth of knowledge highlighted by the Common Core. This 
assessment offers constructed-response, extended constructed- response, and 
performance task items in the same test, on the same scale. As part of the field study, 
students were administered the Reading portion of the test. At the first grade, students 
were administered 40 reading test items measuring 6 objectives: Oral Comprehension, 
Basic Understanding, Analyze Text, Evaluate/Extend Meaning, Reading and Writing 
Strategies, and Introduction to Print. At the fourth grade, students were administered 45 
reading test items measuring 4 objectives: Basic Understanding, Analyze Text, 
Evaluate/Extend Meaning, and Reading and Writing Strategies. The reading test 
produces a single scale score which was the primary measure for outcome analyses. 
For presentation and interpretability purposes, scores were also converted to percentile 
ranks. 
 
In order to measure program implementation and teacher perceptions, evaluators 
collected data through observations, surveys, and interviews with reading teachers. 
Reading teachers also completed weekly implementation logs. This information 
provided researchers with a detailed data source on what was occurring in classrooms 
in terms of reading instruction. The biannual classroom observations and interviews with 
classroom teachers provided critical insight into the nature of use and the effectiveness 
of the reading materials used with students. 
 
Additionally, student academic attitude surveys were administered in the fall and spring 
of the study year. Students completed the Elementary Reading Attitude Survey2 that 
was designed to measure student attitudes toward academic and recreational reading. 
 

Student Performance Results  

Results for ReadyGEN Students 

Student testing analyses on the Terranova was completed by an external independent 
evaluator, JEM & R LLC. 

                                                 

 

 
1 The Common Core edition is unavailable for 1st graders 
2 McKenna, M. C. & Kear, D. J. (1990). Measuring attitude toward reading: A new tool for teachers. The 
Reading Teacher, 43(9), 626-639. 



Students using ReadyGEN achieved statistically significant gains in reading 
achievement on the Terranova after one year of program implementation.  Improvement 
among ReadyGEN students can be seen in growth of percentile ranks3, see Figure 2. It 
is a general rule of thumb that if a student makes a year’s growth for a year of 
instruction, then the percentile rank will remain the same. For the study sample, the 
percentile rank grew more than what would be expected in a typical academic year -- 
ReadyGEN students grew by 12 percentile points. 
 

Figure 2: ReadyGEN First and Fourth Grade Student Performance Results 
 

 
 

The results were analyzed by subpopulations in order to determine whether observed 
growth rates were consistent or accelerated between different types of ReadyGEN 
students. Subpopulations included: gender, ethnicity, Limited English Proficiency (LEP) 
status, Special education status, and grade level. 
 
Results showed significant gains among all subgroups of ReadyGEN students as 
measured by scale scores. That is, females, males, Limited English Proficiency 
students and non-LEP students, Special Education students and non-Special Education 
students, and students of various ethnicities all demonstrated statistically significant 
reading gains from pre- to post-testing on the Terranova. 
 
Specifically, as seen in Figure 3, Caucasian and Hispanic students gained 12 percentile 
points and African-American students gained 13 percentile points.  Figure 4 shows that 
students of Limited English Proficiency gained 8 percentile points and non-Limited 
English Proficiency students gained 13 percentile points. 

                                                 

 

 
3 Percentile ranks indicate the relative standing of a student in comparison with other students in the 
same grade in the norm (reference) groups (in this case, the nation) who took the test at a comparable 
time. Since percentile ranks do not represent equal units, and since their interpretation is limited to the 
reference group from which they were derived, they are best used for reporting scores when position in 
relation to the reference group is of primary interest. 
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Figure 3: ReadyGEN Student Performance Results By Ethnicity 

 

 
 

Figure 4: ReadyGEN Student Performance Results By Limited English Proficiency Status 
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ReadyGEN Implementation 

All the teachers implemented ReadyGEN with moderate fidelity.  An average of 101 
lessons were completed during the school year with an average of 3.09 lessons 
implemented each week.  When the average implementation for each of the key 
routines were analyzed, the majority of teachers implemented Build Understanding, 
Close Read, and Writing.  While small groups were employed by both schools on a daily 
basis, one school utilized ReadyGEN resources much for extensively than the other.   
 
Key routines were also examined more closely to determine on average what teachers 
were implementing.  The majority of teachers utilized the following routines from Build 
Understanding: Set the Purpose, Engage Children, Read and Turn and Talk. Close 
Read routines were more varied with teachers implementing Cite Text Evidence and 
Reading or Language Analysis approximately 50% of the time.  By The Way Words, 
Benchmark Vocabulary, Close Read Practice and Close Read Model were all 
implemented between 24% and 38% of the time. 
 
All teachers met with small reading groups each week.  On average each classroom 
had five small groups.  Low-performing reading groups were met with an average of 3 
times each week for approximately 21 minutes each meeting. On-level performing 
reading groups were met with an average of 2.5 times each week for just under 20 
minutes each meeting. The high performing groups were met with an average of 2 times 
per week for an average of almost 21 minutes per meeting. 
 

Participant Feedback 

Student Attitudes 

In addition to providing evidence of efficacy, other outcomes associated with use of the 
ReadyGEN program were investigated.  Students completed the Elementary Reading 
Attitude Survey in the Fall and Spring to measure changes in their reading attitudes.  
Results showed that fourth grade students demonstrated an increase in their reading 
attitudes but first graders demonstrated a drop in their reading attitudes. 

Teacher Attitudes 

Overwhelmingly, ReadyGEN teachers (91%) reported that their students had learned 
important English Language Arts skills over the course of the study (and this is 
consistent with the Terranova 3 results).  However, while they reported that students 
had learned, approximately only half were satisfied with their students’ progress and felt 
their students had been academically challenged by ReadyGEN.  Teachers reported 
that the biggest impacts of ReadyGEN were on student writing skills (73%), followed by 
vocabulary (55%). 
 



In terms of the program’s impact on teacher practices and preparedness, over half of 
teachers reported that ReadyGEN: 1) provided good ideas for reading and writing 
activities, 2) provided teachers with requisite knowledge to teach each lesson, 3) 
positively impacted their knowledge of the CCSS for Reading, and 4) assisted students 
with limited reading abilities (including LEP students). 
 

 

Conclusion 

This study indicates that ReadyGEN is effective at significantly increasing student 
reading achievement.  Results by ReadyGEN subgroups also showed significant 
learning gains across different types of students including females, males, Limited 
English Proficiency students and non-LEP students, Special Education and non-Special 
Education students, and students of various ethnicities.  ReadyGEN teachers reported 
that students learned important English Language Arts skills over the course of the 
study but only half were satisfied with student progress. Student attitude results were 
mixed in that fourth grade students academic attitude increased with first graders 
decreased.  In sum, scientific research indicates that the ReadyGEN program is an 
effective and useful program for both teachers and students. 
 

About Academic and Product Research at Pearson 

Pearson’s Academic & Product Research team conducts formative and summative 
research that directly informs the development of K-12 instructional programs. This 
mission of this team is to provide Pearson’s product developers with learner-centered 
insights and scientific data to drive the development of effective, industry-leading 
learning solutions.  
 

About JEM E R, LLC 

Research and evaluation firm, JEM & R, LLC, was founded in 2008 by Miriam 
Resendez, President and Senior Researcher. Ms. Resendez has served as a principal 
investigator or senior researcher on numerous large-scale, complex evaluation studies 
involving diverse target populations and multiple agencies and stakeholders.  She has 
over 15 years of experience in evaluation research and possesses expertise in 
database development and management, quantitative/qualitative data analysis, 
interviewing, and large-scale multi-site data collection methods, and project 
management.   
 

 

 

 


