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TEXAS 
Program Overview
GRADES 6-8



myPerspectives Texas is a TEKS-driven English Language Arts program that 
includes a flexible instructional model; multi-genre texts; integrated reading, 
writing, speaking, listening, and comprehension skills instruction;  
and collaborative activities.

Literacy Experts and Researchers

Jim Cummins, Ph.D. 
Professor Emeritus, University of Toronto 
Expertise: English Language Learners and 
English Language Development

Kelly Gallagher, M.Ed.
Teacher, Magnolia High School, 
 Anaheim, California
Expertise: Writing, Close Reading,  
and the Role of the Teacher

myPerspectives Texas Authors 
Built on collaborative research and best practices, myPerspectives Texas prepares students  
to become lifelong readers, writers, and thinkers.

Part of a 
Comprehensive 

K-8 Literacy  
Solution



•  Inspire Learning through relevant content that engages readers  
and writers with purpose and passion. 

•  Reach All Students with activities and support that promote  
learning and independence. 

•  Teach Your Way with flexible resources and purposeful assessments 
that prepare students for TEKS tests and college and career.

Create Your Story

Elfrieda “Freddy” H. Hiebert, Ph.D.  
CEO/President, TextProject 
Expertise: Vocabulary, Text  
Complexity, and Assessment

Ernest Morrell, Ph.D.  
Coyle Professor of Literacy Education  
and Director of the Center for Literacy  
Education at the University of Notre Dame 
Expertise: Assessment, Writing  
and Research, Student Engagement,  
and Collaborative Learning
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SCIENCE-FICTION FANTASY

Dark They Were, and 
Golden-Eyed
Ray Bradbury

POETRY COLLECTION

Science-Fiction 
Cradlesong
C. S. Lewis

First Men on the 
Moon
J. Patrick Lewis

NEWS ARTICLE

Future of Space 
Exploration Could 
See Humans on Mars, 
Alien Planets
Nola Taylor Redd

 MEDIA CONNECTION
Video: 100-Year Starship

PERSUASIVE ESSAY

Mars Can Wait. 
Oceans Can’t.
Amitai Etzioni

SCIENCE-FICTION ADVENTURE

The Last Dog
Katherine Paterson

PERSUASIVE ESSAY

from Packing for 
Mars
Mary Roach

INTERVIEW

Neil deGrasse Tyson 
on the Future of U.S. 
Space Exploration 
After Curiosity
Neil deGrasse Tyson  
and Keith Wagstaff

MEDIA: VIDEO BIOGRAPHY

Ellen Ochoa:  
Director, Johnson 
Space Center
Ellen Ochoa

MAGAZINE ARTICLE

Danger! This Mission 
to Mars Could Bore 
You to Death!
Maggie Koerth-Baker

MEDIA: RADIO PLAY

Dark They Were, and 
Golden-Eyed
Ray Bradbury and Michael 
McDonough
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PERFORMANCE-BASED ASSESSMENT

INDEPENDENT 
LEARNING

WHOLE-CLASS 
LEARNING

UNIT INTRODUCTION
MENTOR TEXT:
ARGUMENT
Leaving Main Street

PEER-GROUP 
LEARNING

PERFORMANCE TASK

Share Independent Learning

PERFORMANCE TASK

SPEAKING AND LISTENING 
Present an Argument

PERFORMANCE TASK 

WRITING PROCESS 
Write an Argument

Argumentative Essay

You will write an argumentative essay in response to the Essential Question for the unit.

COMPARE ACROSS GENRES

Should humanity’s future lie among the stars?
Essential Question

UNIT 2

COMPARE WITHIN GENRE

SHARE INDEPENDENT LEARNING

Share • Learn • Reflect

Goals • Texts • 
Essential Question

UNIT REFLECTION

Title 125 125
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myPerspectives Digital

AUDIO

DOWNLOAD

VIDEO DISCUSSION BOARD

Peer-Group 
Learning 
Introduction

Unit 
Test

Current Perspectives 
Listenwise offers current events that are 
updated daily, as well as public-radio audio 
articles aligned to the unit theme.

Additional Perspectives
Teachers can search online for stories about 
space exploration or invite students to 
recommend stories they find. Always preview 
content before sharing it with your class.

• Article: NASA’s Next Horizon in Space 
(The New York Times) This article 
features the opinions of several experts 
concerning the next place in the solar 
system that humans should explore.

• Video: Bill Nye Talks Aliens on Mars 
(HuffPost Live) Bill Nye discusses the 
possibility of establishing a human colony 
on Mars.

 Essential Question

Should humanity’s future lie 
among the stars?
Introduce the Essential Question and point out 
that students will respond to related prompts.

• Whole-Class Learning Is space exploration 
important?

• Peer-Group Learning Critique a selection 
from the unit.

• Performance-Based Assessment Should 
humanity’s future lie among the stars?

Science-Fiction 
Cradlesong • First 
Men on the Moon The Last Dog

Mars Can Wait. 
Oceans Can’t.

from Packing 
for Mars

Performance 
Task

Independent 
Learning

Independent Learning 
Introduction

Performance-Based 
Assessment

3 days  4 days  3 days  3 days  2 days  2 days  2 days  1 day

125Unit Introduction

LIT20_TE07_TX_U02_UO.indd   125 2/28/18   5:06 PM
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Dog Receives Prosthetic Legs 
Made by 3-D Printer

ANNOTATE

NOTEBOOK

VIDEO

INTERACTIVITY

DOWNLOAD

RESEARCH

AUDIO

Go ONLINE for 
all lessons

Technology 
and Society

 DISCUSS IT  How does modern technology help 
us solve problems in new ways?

Write your response before sharing your ideas.

WATCH THE VIDEO

UNIT 3

234 

LIT20_SE06_TX_U03_UOP.indd   234 1/31/18   7:25 AM

INTRODUCE

Pacing Plan

Technology and Society
Ask students what the words technology and 
society suggest to them. Point out that as they 
work through this unit, they will read about 
many examples of technology and will consider 
whether they have helped or harmed society.

Watch the Video
Project the introduction video in class, or ask 
students to open the video in their digital 
textbooks. 

DISCUSS IT  To have students use the 
Discussion Board to complete this activity, go 
into Pearson Realize, and assign the Unit 3 
Introduction: Discussion Board Activity. 
Alternatively, students can share their responses 
in a class discussion. 

RESOURCES

 Unit 3 Answer Key

 Home Connection Letter (English)

 Home Connection Letter (Spanish)

 Unit 3 Lesson Planner

Motivate and Engage
Ask the students what their favorite 
technology is and why it’s important to 
them. Engage them in a discussion about the 
positives and negatives of technology.

4 days

Performance Task

2 days

Unit Introduction

3 days

Feathered Friend

3 days

Biometrics Are  
Not BetterThe Biometric Body

Whole-Class 
Learning 
Introduction

4 days 2 days

The Internet  
of Things

234 UNIT 3 • TECHNOLOGY AND SOCIETY

LIT20_TE06_TX_U03_UO.indd   234 2/28/18   12:42 AM

Thematic Units and  
Multi-genre Texts

Each thematic unit in myPerspectives Texas is aligned to an Essential  
Question and includes texts of multiple genres, including multimodal  

selections. Students read and explore different views on the unit theme,  
listen to the ideas of others, and share their own perspectives.

Thematic Units allow students  
to make connections to real-life, 
helping them to cultivate their  
views and voices.

Unit Videos set the stage for learning as they 
provide background. Discuss It prompts engage 
students as they share what they already know.

The Essential Question pulls the unit  
together as students read related texts,  
write about their learning, and discuss  
their perspectives with their peers. 
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SCIENCE-FICTION FANTASY

Dark They Were, and 
Golden-Eyed
Ray Bradbury

POETRY COLLECTION

Science-Fiction 
Cradlesong
C. S. Lewis

First Men on the 
Moon
J. Patrick Lewis

NEWS ARTICLE

Future of Space 
Exploration Could 
See Humans on Mars, 
Alien Planets
Nola Taylor Redd

 MEDIA CONNECTION
Video: 100-Year Starship

PERSUASIVE ESSAY

Mars Can Wait. 
Oceans Can’t.
Amitai Etzioni

SCIENCE-FICTION ADVENTURE

The Last Dog
Katherine Paterson

PERSUASIVE ESSAY

from Packing for 
Mars
Mary Roach

INTERVIEW

Neil deGrasse Tyson 
on the Future of U.S. 
Space Exploration 
After Curiosity
Neil deGrasse Tyson  
and Keith Wagstaff

MEDIA: VIDEO BIOGRAPHY

Ellen Ochoa:  
Director, Johnson 
Space Center
Ellen Ochoa

MAGAZINE ARTICLE

Danger! This Mission 
to Mars Could Bore 
You to Death!
Maggie Koerth-Baker

MEDIA: RADIO PLAY

Dark They Were, and 
Golden-Eyed
Ray Bradbury and Michael 
McDonough
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WRITING PROCESS 
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Argumentative Essay

You will write an argumentative essay in response to the Essential Question for the unit.
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Essential Question
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Share • Learn • Reflect

Goals • Texts • 
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Title 125 125
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Comparing Texts  
within AND across  
genres prepares  
students for the 
STAAR®.

Multimodal Texts  
include graphic  
novels, video, audio, 
and photo galleries.

Multi-genre Texts  
are read within  
the thematic unit. 

•  Science Fiction  

•  Realistic Fiction 

•  Fantasy

• Short Stories 

• Humor 

• Poetry

•  News and Magazine  
Articles 

• Drama 

• Biography

• Myth 

• Blog Post

• Informational Essay

• Argument

 ncludes Engaging Genres Such As:
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Unit Learning Experience

Students become self-directed learners as they move from Whole-Class 
to Peer-Group to Independent Learning.   

Unit Introduction 
Students set goals and  
develop responsibility  
for their learning.

Teachers lead a shared  
reading experience as  
they model close reading  
and provide skills instruction.

Performance-Based Assessment 
Students use EQ Notes, Word Network,  
and information learned to complete a  
culminating unit writing assignment.

Unit Reflection 
Students reflect on their goals, the texts 
they read, and their perspective on the 
Essential Question.

Students collaborate on  
activities as they work in  
small groups.

Students choose a text to  
read independently and  
implement close reading  
strategies.
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Learning Strategies set  
expectations and guide students  
as they work as a whole class,  
collaboratively, or independently.  
Instruction and activities are  
designed specifically for each  
of these learning environments.

Whether working together or alone, students will develop  
real-world skills, such as:

• Setting Goals

• Building Relationships

• Responsible Behavior

• Problem Solving

• Making Decisions

• Self-Motivation

• Reflecting

Social and Emotional Learning

5



Unit Reflection

Writing Performance Task/
Writing Process

Text Selections  
with Activities

Mentor Text

Integrated Reading  
and Writing

Reading and writing are integrated within myPerspectives Texas. Students  
analyze texts through the eyes of a reader and writer, create their own  

compositions, and complete the Performance-Based Assessment—all while 
exploring the Essential Question.

Students gather vocabulary 
words and use these words  
in discussions and writing.

Students record their thinking 
and use their notes to inform 
their discussions and writing.

Performance-Based  
Assessment

Essential Question/ 
Unit Writing Mode

Read Like a Writer, Write Like a Reader

EQ
Notes

EQ
Notes

EQ
Notes

EQ
Notes

WORD 
NETWORK

WORD 
NETWORK

WORD 
NETWORK

WORD 
NETWORK

EQ
Notes

WORD 
NETWORK

6
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myPerspectives Digital

AUDIO

DOWNLOAD

VIDEO DISCUSSION BOARD

Peer-Group 
Learning 
Introduction

Unit 
Test

Current Perspectives 
Listenwise offers current events that are 
updated daily, as well as public-radio audio 
articles aligned to the unit theme.

Additional Perspectives
Teachers can search online for stories about 
space exploration or invite students to 
recommend stories they find. Always preview 
content before sharing it with your class.

• Article: NASA’s Next Horizon in Space 
(The New York Times) This article 
features the opinions of several experts 
concerning the next place in the solar 
system that humans should explore.

• Video: Bill Nye Talks Aliens on Mars 
(HuffPost Live) Bill Nye discusses the 
possibility of establishing a human colony 
on Mars.

 Essential Question

Should humanity’s future lie 
among the stars?
Introduce the Essential Question and point out 
that students will respond to related prompts.

• Whole-Class Learning Is space exploration 
important?

• Peer-Group Learning Critique a selection 
from the unit.

• Performance-Based Assessment Should 
humanity’s future lie among the stars?

Science-Fiction 
Cradlesong • First 
Men on the Moon The Last Dog

Mars Can Wait. 
Oceans Can’t.

from Packing 
for Mars

Performance 
Task

Independent 
Learning

Independent Learning 
Introduction

Performance-Based 
Assessment

3 days
 

4 days
 

3 days
 

3 days
 

2 days
 

2 days
 

2 days
 

1 day

125Unit Introduction
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Writing  
Process! 

Essential Question/ 
Unit Writing Mode 
Each unit focuses on a writing  
mode and an Essential Question. 

Mentor Text 
The Mentor Text is a model of the  
unit’s writing mode. Students complete  
a QuickWrite and Summary to engage  
them in the theme.

Text Selections 
Instructional activities allow students to  
read, write, and develop their own craft.

Writing Performance Task 
Students are guided through the writing  
process to complete an assignment in the 
unit’s writing mode.

Performance-Based Assessment 
Students share their perspective 
on the Essential Question through  
a final writing assignment. 

Unit Reflection 
Students reflect on their goals, the texts  
they read, the Essential Question,  
and their perspective on the unit theme. 

7



Integrated Reading  
and Writing

Text selection activities allow students to build confidence as they  
develop their skills as readers and writers.

Close Read 
Students study the effects of an author’s choice of 
specific words, sentence structures, and how they 
influence and communicate meaning through 
their craft.

Genre/Text Elements 
Students study genre elements and text types  
to enhance their ability to write across genres.

Author’s Craft/Conventions 
Students study ways in which authors use  
language to craft setting, mood, suspense,  
point of view, and voice. 

Composition 
Short writing opportunities allow students to  
develop their skills, using the texts as models  
and sources. 

8
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Multiple Choice 

TEST PRACTICE

NOTEBOOK

F Etzioni wants entertainment companies to pay for robotic missions 
in space, but Roach wants them to pay for manned missions.

G Etzioni thinks human space exploration is dangerous, but Roach 
isn’t worried about safety.

H Roach thinks entertainment companies would fund manned 
missions to Mars, but Etzioni thinks they won’t be interested.

J Roach thinks that entertainment companies would fund manned 
space missions. Etzioni thinks there are cheaper ways to explore 
space.

3. Which question do the two authors answer in opposite ways?

A Are manned missions to Mars possible?

B Are manned missions to Mars worth the expense and effort?

C Is ocean exploration more important than space exploration?

D Is space exploration dangerous to human beings?

from Packing for Mars

It might not be that hard to raise the 
funds. If the nations involved were to 
approach their respective entertainment 
conglomerates, an impressive hunk of 
funding could be raised.

from “Mars Can Wait. Oceans Can’t.”

Actually, there are very good reasons 
to stop spending billions of dollars on 
manned space missions, to explore 
space in ways that are safer and much 
less costly…

These questions are based on “Mars Can Wait. Oceans Can’t.” and the 
essay from Packing for Mars. Choose the best answer to each question.

1. Which answer choice BEST states the main disagreement between 
these two authors?

A Etzioni does not think human space exploration is worth the cost 
and effort, but Roach thinks it is.

B Roach sees no value in ocean exploration, but Etzioni does.

C Etzioni does not trust scientists to spend money wisely, but  
Roach does.

D Roach wants to collect more Martian rocks, but Etzioni does not 
find rocks interesting.

2. Read the passage from each essay. Then, choose the answer that BEST 
summarizes the difference between the two authors’ points of view.

Compare Within Genre: Argument

from PACKING FOR MARS

MARS CAN WAIT.  
OCEANS CAN’T.

 TEKS
5.F. Make inferences and use 
evidence to support understanding.

6.B. Write responses that 
demonstrate understanding of texts, 
including comparing sources within 
and across genres.

226 UNIT 2 • IMAGINING THE FUTURE

LIT20_SE07_TX_U02_B4_APP.indd   226 1/27/18   12:16 PM

FACILITATE

Multiple Choice
See correct answers on student page.

EXPLANATIONS: 

1. Correct: A: This answer choice correctly 
describes the difference between the authors' 
claims. 
Incorrect: B: Roach does not address ocean 
exploration. C: Etzioni does not address 
whether he trusts scientists to spend wisely; 
Roach alludes to the fact that money is usually 
squandered. D: Neither author mentions 
anything about collecting Martian rocks. 

2. Correct: J: Roach thinks money could be raised 
via the entertainment industry to fund Mars 
exploration since it would be the ultimate 
reality TV. Etzioni argues that sending robots to 
space is cheaper.  
Incorrect: F: Etzioni does not mention anything 
about entertainment companies funding space 
exploration. G: Danger is not a main focus of 
Etzioni’s argument, and Roach doesn’t mention 
it at all. H: Etzioni does not address whether 
entertainment companies would be interested 
in funding Mars exploration.

3. Correct: B: Both essays answer the question of 
whether manned missions to Mars are worth it. 
Incorrect: A: Both authors operate under the 
premise that crewed missions to Mars are 
possible. C: Roach does not address ocean 
exploration. D: Neither author addresses 
danger in a serious way.

UNIT 2 • IMAGINING THE FUTURE226
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Timed Writing

5-MINUTE PLANNER

NOTEBOOK

Short Response

ASSIGNMENT

1. Read the assignment carefully and completely.

2. Decide what you want way to say—your claim, or position.

3. Choose supporting evidence from both essays.

4. Organize your ideas, keeping these points in mind:

• Summarize each author’s view of exploration and the  
future.

• Clearly connect the evidence you cite from each essay  
to your own ideas.

Write a persuasive essay in which you compare the two essays 
and explain which argument you find more inspiring. Which essay 
presents a view of exploration that you prefer? State a clear claim 
and support your position with evidence from both essays.

A persuasive essay is a brief work of nonfiction in which the writer tries 
to convince readers to do something specific or to think a certain way 
about a situation or an idea.

1. (a) Analyze What practical benefits does Etzioni think we might gain 
through ocean exploration? Explain. (b) Analyze Does Roach care 
whether human space exploration has practical benefits? Explain. 
(c) Make Inferences How might Etzioni react to Roach’s ideas about 
the value of “frivolity” or “play”? Explain.

2. (a) Analyze What main benefits does Etzioni see in having robots 
explore space? (b) Contrast Why does Roach feel robotic exploration 
is not enough?

3. (a) Interpret Etzioni dismisses the argument for manned space 
missions as a matter of “public relations.” What does he mean by that? 
(b) Speculate How might Roach respond to that argument? Explain.

Answer the 
questions in your 
notebook. Use text 
evidence to support 
your responses.

Before moving 
on to a new 

selection, go to your 
Essential Question 
Notes and record any 
additional thoughts 
and observations you 
may have about “Mars 
Can Wait. Oceans 
Can’t” and the essay 
from Packing for Mars.

EQ
Notes

 Essential Question: Should humanity’s future lie among the stars?

Test Practice 227
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myPerspectives Digital

NOTEBOOK

Short Response
POSSIBLE RESPONSES:

1. (a) Etzioni argues that marine life can provide 
cures for diseases, help alleviate a water 
shortage, and help us regulate the climate. (b) 
Roach is not as interested in whether space 
exploration will yield practical benefits. She 
focuses on the idea that it can serve as a uniting 
and inspiring human endeavor. (c) Student 
responses will vary, but most will probably say 
that Etzioni would see little value in sending 
people to Mars for fun when the money could 
be spent in better ways.

2. (a) According to Etzioni, the main benefits of 
using robots to explore space are that they’re 
less expensive than humans, safer, and more 
practical. (b) Roach feels that simulation cannot 
completely replicate real hands-on experience.

3. (a) Etzioni means that he thinks the main reason 
we continue to pursue crewed missions to space 
is to best other countries and inspire awe in the 
public eye. (b) Roach would probably argue that 
crewed missions to space are awe-inspiring, and 
this is reason enough to pursue them.

Timed Writing
Students should write a persuasive essay in which 
they explain which essay they agree with. They 
should provide reasons and evidence to support 
their position and should include details from both 
essays.

POSSIBLE RESPONSES:

Students’ essays should include an introduction, 
body, and conclusion. They should present their 
claim—which essay they agree with more and 
why—in the introduction. They should then 
support the claim throughout the body of the 
essay by providing evidence from the texts. They 
should also include other types of evidence, 
such as facts, examples, anecdotes, or personal 
observations. 

227Mars Can Wait. Oceans Can't. • from Packing to Mars
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STAAR® 
 Test Prep!

Timed Writing 
Students develop strategies to efficiently organize the writing process  
and produce effective results.

Revising and Editing 
Students practice revising and  
editing skills as found on the STAAR®. 

Writing is not simply a tool for having students repeat 
what they already know. Writing is often generative—
that is, it can create new thinking.

”
“

— Kelly Gallagher
9
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Test format.

Go ONLINE for 
all lessons

ANNOTATE
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INTERACTIVITY

DOWNLOAD
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The novels below 
align to this unit.

HISTORICAL 
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Differentiated Instruction

      

  from Packing for Mars

SELECTION OVERVIEW

Selection Test Use this test to assess students’:
• comprehension of the selection
• acquisition of concept vocabulary

Exit Tickets Use these to assess students’ progress toward mastery of:
• fact and opinion
• diction and tone
• the Latin root word novus

Connection to Performance Tasks
Whole-Class Performance Task Students will write editorials in response to the 
prompt “Is space exploration important?” In the excerpt from Packing for Mars, 
the author argues that we should pursue space exploration because it is exciting 
and potentially rewarding. Students can draw directly on the author’s main 
argument and supportive evidence to either build or defend their position in their 
editorial.

Unit Performance-Based Assessment Students will write an argumentative 
essay on the Essential Question. The excerpt from Packing for Mars directly 
addresses this same question, using the same form of argumentative writing. 
Students can draw upon the claims and evidence in the essay to develop their 
own essay. They may also build on the author’s argument. 

RELATED ASSESSMENTS

Differentiate for Text Complexity
Text Complexity Rubric: from Packing for Mars

Quantitative Measures

Lexile: 870L Text Length: 841 words

Qualitative Measures (1 = least complex; 5 = most complex)

Content Knowledge Demands
1 2 3 4 5

Selection relies on knowledge of topics and situations that are discipline-specific, including 
space travel and the challenges of simulation versus live experience.

Text and Sentence Structure
1 2 3 4 5

Organization of opinion piece is generally clear; connections between all ideas are not always 
imwmediately apparent but are revealed through the entirety of the text.

Language Conventions and Vocabulary
1 2 3 4 5

Language is fairly complex, with some theoretical concepts and figurative language; 
vocabulary is subject-specific; some sentences are complex with multiple clauses.

Ideas and Meaning
1 2 3 4 5

Purpose is explicitly stated, and some examples and anecdotes may make the content more 
accessible to students.

DIFFERENTIATED INSTRUCTION 

Text Structure Provide students with teacher 
and peer support for developing grasp of 
language structures needed to comprehend 
increasingly challenging language.

Beginning After introducing the selection, 
have students listen to the audio summary 
and audio support for the selection. Then, 
read the selection aloud, pausing after each 
paragraph to briefly summarize the main point 
of the paragraph and describe its structure. 
For example, point out that the first paragraph 
describes the issue as a question (“Is Mars 

worth it?”), then breaks that question down 
into related questions, before ending with a 
quotation that expresses an opinion that is 
shared by the author. 

Intermediate Have students listen to the audio 
support for the selection. Then, have them read 
the selection in small groups. After students 
have read each paragraph, pause to ask them 
how the paragraph is organized. Support or 
correct their responses as needed.

Advanced Have partners read the selection 
together and pause after each paragraph to 

discuss its structure. Encourage them to ask for 
your support as needed.

Advanced High Have students read the 
selection independently and then work with 
another student to examine the text structure of 
each paragraph and identify how each paragraph 
fits into the overall structure of the selection.

EL  ENGLISH LANGUAGE LEARNERS  ELPS 4.F.9

Additional ELPS support is available on the 
pages that follow, as well as on Pearson 
Realize in The Language Awareness 
Handbook: A Guide to the ELPS. 

BL  BELOW LEVEL
Vocabulary If students are likely to 
struggle with vocabulary in the selection, 
then preteach unfamiliar words and terms. 
Identify words and terms that are likely to 
be new to students. Examples of words to 
select include academic vocabulary words 
such as justify, defer, and comparable, and 
content-based terms such as aerospace and 
robotic lander. Have students create a bank 
of definitions that they can rely on as they 
read the selection. 

OL  ON LEVEL
Content Knowledge Demands If students 
are unfamiliar with the history of U.S. 
space exploration, then prepare a short 
presentation on a major event in U.S. space 
exploration, for example, the Moon landing 
and walk in 1969. Have students use this 
information to connect to the selection. For 
example, they could connect the excitement 
of Americans as they crowded around TVs 
to watch Neil Armstrong walk on the Moon 
with the anecdote in the selection about 
watching television coverage of the Phoenix 
robotic lander.

AL  ABOVE LEVEL
Content Knowledge Demands If 
students have an interest in space, then 
have them research organizations and 
places that are mentioned in the selection. 
These include the planet Mars; the Jet 
Propulsion Laboratory; the Johnson Space 
Center; and the International Space Station. 
If students have an interest in computer-
based simulations, then have them make 
virtual visits to places mentioned in the 
selection, such as the Taj Mahal and the Sea 
of Tranquility.

Summary
In this persuasive essay from Packing for Mars, Mary Roach examines how 
much it would cost to get to Mars. She argues for going, giving accounts from 
the past and from her own experience to explain why it’s a good idea. Roach 
discusses how exciting it was to watch the buildup to a Mars probe landing. 
She also argues that there is a very important difference between looking at 
remote images and being there in person. No matter how good a simulation 
is, it can’t fully capture reality. The difference comes in the emotion of 
knowing that something is real. Roach closes by saying the government should 
spend money to continue to grow the human spirit.

Insight
In this persuasive essay, the author argues for the value of space exploration. 
Its ending twist is an interesting rebuttal to many arguments against space 
exploration: Yes, the money could be spent on high priorities on Earth, but it 
probably wouldn’t be.

Connection to the  
Essential Question

Should humanity’s 
future lie among 
the stars?

156A SELECTION OVERVIEW: from Packing for Mars 156BUNIT 2 • A STARRY HOME

BELOW LEVEL, ON 
LEVEL, AND ABOVE 
LEVEL SUPPORT

Practical and easy-to-
implement differentiation  
suggestions related to the 
Text Complexity Rubric are 
available before the lesson.

TEXT COMPLEXITY

Text Complexity Rubrics 
provide quantitative and 
qualitative information that 
helps teachers identify 
and plan modifications for 
making texts accessible 
for all students working at 
different levels.

Planning resources, talking points, and instructional strategies provide 
teachers with scaffolding suggestions to help meet the needs of all learners.  

ENGLISH LANGUAGE LEARNERS

ELL notes provide targeted learning strategies and 
scaffolded tasks for language development across the 
Listening, Speaking, Reading, and Writing domains.

Leveled Texts

Audio Summaries in 
English and Spanish

Reteach and Practice 
Worksheets

Interactive Lessons

myPerspectives+

DIfferentiated Instruction
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Differentiated Instruction

      

  from Packing for Mars

SELECTION OVERVIEW

Selection Test Use this test to assess students’:
• comprehension of the selection
• acquisition of concept vocabulary

Exit Tickets Use these to assess students’ progress toward mastery of:
• fact and opinion
• diction and tone
• the Latin root word novus

Connection to Performance Tasks
Whole-Class Performance Task Students will write editorials in response to the 
prompt “Is space exploration important?” In the excerpt from Packing for Mars, 
the author argues that we should pursue space exploration because it is exciting 
and potentially rewarding. Students can draw directly on the author’s main 
argument and supportive evidence to either build or defend their position in their 
editorial.

Unit Performance-Based Assessment Students will write an argumentative 
essay on the Essential Question. The excerpt from Packing for Mars directly 
addresses this same question, using the same form of argumentative writing. 
Students can draw upon the claims and evidence in the essay to develop their 
own essay. They may also build on the author’s argument. 

RELATED ASSESSMENTS

Differentiate for Text Complexity
Text Complexity Rubric: from Packing for Mars

Quantitative Measures

Lexile: 870L Text Length: 841 words

Qualitative Measures (1 = least complex; 5 = most complex)

Content Knowledge Demands
1 2 3 4 5

Selection relies on knowledge of topics and situations that are discipline-specific, including 
space travel and the challenges of simulation versus live experience.

Text and Sentence Structure
1 2 3 4 5

Organization of opinion piece is generally clear; connections between all ideas are not always 
imwmediately apparent but are revealed through the entirety of the text.

Language Conventions and Vocabulary
1 2 3 4 5

Language is fairly complex, with some theoretical concepts and figurative language; 
vocabulary is subject-specific; some sentences are complex with multiple clauses.

Ideas and Meaning
1 2 3 4 5

Purpose is explicitly stated, and some examples and anecdotes may make the content more 
accessible to students.

DIFFERENTIATED INSTRUCTION 

Text Structure Provide students with teacher 
and peer support for developing grasp of 
language structures needed to comprehend 
increasingly challenging language.

Beginning After introducing the selection, 
have students listen to the audio summary 
and audio support for the selection. Then, 
read the selection aloud, pausing after each 
paragraph to briefly summarize the main point 
of the paragraph and describe its structure. 
For example, point out that the first paragraph 
describes the issue as a question (“Is Mars 

worth it?”), then breaks that question down 
into related questions, before ending with a 
quotation that expresses an opinion that is 
shared by the author. 

Intermediate Have students listen to the audio 
support for the selection. Then, have them read 
the selection in small groups. After students 
have read each paragraph, pause to ask them 
how the paragraph is organized. Support or 
correct their responses as needed.

Advanced Have partners read the selection 
together and pause after each paragraph to 

discuss its structure. Encourage them to ask for 
your support as needed.

Advanced High Have students read the 
selection independently and then work with 
another student to examine the text structure of 
each paragraph and identify how each paragraph 
fits into the overall structure of the selection.

EL  ENGLISH LANGUAGE LEARNERS  ELPS 4.F.9

Additional ELPS support is available on the 
pages that follow, as well as on Pearson 
Realize in The Language Awareness 
Handbook: A Guide to the ELPS. 

BL  BELOW LEVEL
Vocabulary If students are likely to 
struggle with vocabulary in the selection, 
then preteach unfamiliar words and terms. 
Identify words and terms that are likely to 
be new to students. Examples of words to 
select include academic vocabulary words 
such as justify, defer, and comparable, and 
content-based terms such as aerospace and 
robotic lander. Have students create a bank 
of definitions that they can rely on as they 
read the selection. 

OL  ON LEVEL
Content Knowledge Demands If students 
are unfamiliar with the history of U.S. 
space exploration, then prepare a short 
presentation on a major event in U.S. space 
exploration, for example, the Moon landing 
and walk in 1969. Have students use this 
information to connect to the selection. For 
example, they could connect the excitement 
of Americans as they crowded around TVs 
to watch Neil Armstrong walk on the Moon 
with the anecdote in the selection about 
watching television coverage of the Phoenix 
robotic lander.

AL  ABOVE LEVEL
Content Knowledge Demands If 
students have an interest in space, then 
have them research organizations and 
places that are mentioned in the selection. 
These include the planet Mars; the Jet 
Propulsion Laboratory; the Johnson Space 
Center; and the International Space Station. 
If students have an interest in computer-
based simulations, then have them make 
virtual visits to places mentioned in the 
selection, such as the Taj Mahal and the Sea 
of Tranquility.

Summary
In this persuasive essay from Packing for Mars, Mary Roach examines how 
much it would cost to get to Mars. She argues for going, giving accounts from 
the past and from her own experience to explain why it’s a good idea. Roach 
discusses how exciting it was to watch the buildup to a Mars probe landing. 
She also argues that there is a very important difference between looking at 
remote images and being there in person. No matter how good a simulation 
is, it can’t fully capture reality. The difference comes in the emotion of 
knowing that something is real. Roach closes by saying the government should 
spend money to continue to grow the human spirit.

Insight
In this persuasive essay, the author argues for the value of space exploration. 
Its ending twist is an interesting rebuttal to many arguments against space 
exploration: Yes, the money could be spent on high priorities on Earth, but it 
probably wouldn’t be.

Connection to the  
Essential Question

Should humanity’s 
future lie among 
the stars?

156A SELECTION OVERVIEW: from Packing for Mars 156BUNIT 2 • A STARRY HOME

BELOW LEVEL, ON 
LEVEL, AND ABOVE 
LEVEL SUPPORT

Practical and easy-to-
implement differentiation  
suggestions related to the 
Text Complexity Rubric are 
available before the lesson.

TEXT COMPLEXITY

Text Complexity Rubrics 
provide quantitative and 
qualitative information that 
helps teachers identify 
and plan modifications for 
making texts accessible 
for all students working at 
different levels.

Planning resources, talking points, and instructional strategies provide 
teachers with scaffolding suggestions to help meet the needs of all learners.  

ENGLISH LANGUAGE LEARNERS

ELL notes provide targeted learning strategies and 
scaffolded tasks for language development across the 
Listening, Speaking, Reading, and Writing domains.

Leveled Texts

Audio Summaries in 
English and Spanish

Reteach and Practice 
Worksheets

Interactive Lessons

myPerspectives+

DIfferentiated Instruction
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INTERACTIVITYReflect On the Unit Goals

Review your Unit Goals chart from the beginning of the unit. Then, 
complete the activity and answer the question.

1. In the Unit Goals chart, rate how well you meet each goal now. 

2. In which goals were you most and least successful?

Reflect On the Texts
VOTE!  Which selections in this unit inspire you and which don't? Use 

the ballot to vote for the texts you find most and least inspiring.

Reflect On the

Reading/Viewing List Make a list of texts and media that you would 
recommend to someone who wants to explore the Essential Question: 
Should humanity's future lie among the stars?

• List selections from this unit. Conduct research to find two more.  
In additional to print texts, consider movies, newscasts, and  
websites.

• For each selection you add, briefly explain how it will help students 
explore the Essential Question.

TIP: As you conduct 
research, keep records 
of the websites you 
visit; the dates you 
access them; and the 
titles and authors of 
texts you find.

SELECTION BALLOT

Most Inspiring 
[choose one]

Least Inspiring 
[choose one]Title

UNIT 2  REFLECTION

Reflect on the Unit

Essential Question

Dark They Were, and Golden-Eyed  

(SCIENCE-FICTION FANTASY)

Dark They Were, and Golden-Eyed  

(RADIO PLAY ADAPTATION)

Science-Fiction Cradlesong / First Men on the Moon

The Last Dog

Mars Can Wait. Oceans Can’t.

from Packing for Mars

Your Independent Reading Selection: 

NOTEBOOK

RESEARCH

 TEKS
10.C.  Revise drafts for clarity, development, organization, style, word choice, and sentence variety; 10.D.ii. Edit drafts using standard English 
conventions, including consistent, appropriate use of verb tenses; 10.D.vi. Edit drafts using standard English conventions, including subordinating 
conjunctions to form complex sentences and correlative conjunctions such as either/or and neither/nor; 10.D.viii. Edit drafts using standard English 
conventions, including punctuation, including commas to set off words, phrases, and clauses, and semicolons.

Unit Reflection 237
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RESEARCH ASSESSMENT

DOWNLOADDISCUSSION BOARD

Reflect on the Unit
Have students watch the video on Reflecting on 
Your Learning. 

Reflect on the Unit Goals
SEL  SOCIAL-EMOTIONAL LEARNING 

Students should reevaluate how well they meet 
the unit goals now that they have completed the 
unit. They should also indicate the goals in which 
they were most and least successful. You might 
ask them to justify their responses.

Reflect on the Texts
VOTE!  Lead a class discussion about students’ 
favorite and least favorite selections. Alternatively, 
if you want to make this a digital activity, go 
online and navigate to the Unit 2 Reflection: 
Discussion Board Activity. 

Reflect on the Essential Question

Allow students time to conduct their research. 
Remind them to summarize and explain each 
selection they add to their lists. Consider having 
students share their recommendations with 
one another.

REMEDIATION Based on students’ 
performance on the test, assign the 
resources as indicated on the Unit 2 Test 
Interpretation Guide to remediate. 
Students who take the test online will be 
automatically assigned remediation, as 
warranted by test results. 

After students have completed the 
Performance-Based Assessment, administer 
the Unit 2 Test. 

ASSESSMENT

237Performance-Based Assessment • Unit Reflection
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Writing Resources

Reading and writing is integrated within myPerspectives. Through exploration of 
a unit's multi-genre texts, students read like a writer and write like a reader. 
Students learn to see the text through the author's eyes as they develop and 
grow their writing and communication skills.

Students collect and generate theme-related  
vocabulary words and use these words in their writing.

EQ Notes

Word Network

EssayScorer

Plagiarism Checker

Digital Grammar Lessons

Writing Skills Video

Students record their evolving thinking about 
the Essential Question.

Digital Writing Lessons

Rubrics

Quick Conference Questions

Writing Models

UNIT INTRODUCTION

Each unit is focused on a 
writing mode.

A Mentor Text provides 
a writing model for 
the Performance-Based 
Assessment.

Students write their initial 
response to the Essential 
Question in a QuickWrite.

Reading-Writing Connection

Program OverviewT22
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Each unit is focused on a 
writing mode.
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the Performance-Based 
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INTERACTIVITYReflect On the Unit Goals

Review your Unit Goals chart from the beginning of the unit. Then, 
complete the activity and answer the question.

1. In the Unit Goals chart, rate how well you meet each goal now. 

2. In which goals were you most and least successful?

Reflect On the Texts
VOTE!  Which selections in this unit inspire you and which don't? Use 

the ballot to vote for the texts you find most and least inspiring.

Reflect On the

Reading/Viewing List Make a list of texts and media that you would 
recommend to someone who wants to explore the Essential Question: 
Should humanity's future lie among the stars?

• List selections from this unit. Conduct research to find two more.  
In additional to print texts, consider movies, newscasts, and  
websites.

• For each selection you add, briefly explain how it will help students 
explore the Essential Question.

TIP: As you conduct 
research, keep records 
of the websites you 
visit; the dates you 
access them; and the 
titles and authors of 
texts you find.

SELECTION BALLOT

Most Inspiring 
[choose one]

Least Inspiring 
[choose one]Title

UNIT 2  REFLECTION

Reflect on the Unit

Essential Question

Dark They Were, and Golden-Eyed  

(SCIENCE-FICTION FANTASY)

Dark They Were, and Golden-Eyed  

(RADIO PLAY ADAPTATION)

Science-Fiction Cradlesong / First Men on the Moon

The Last Dog

Mars Can Wait. Oceans Can’t.

from Packing for Mars

Your Independent Reading Selection: 

NOTEBOOK

RESEARCH

 TEKS
10.C.  Revise drafts for clarity, development, organization, style, word choice, and sentence variety; 10.D.ii. Edit drafts using standard English 
conventions, including consistent, appropriate use of verb tenses; 10.D.vi. Edit drafts using standard English conventions, including subordinating 
conjunctions to form complex sentences and correlative conjunctions such as either/or and neither/nor; 10.D.viii. Edit drafts using standard English 
conventions, including punctuation, including commas to set off words, phrases, and clauses, and semicolons.
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Reflect on the Unit
Have students watch the video on Reflecting on 
Your Learning. 

Reflect on the Unit Goals
SEL  SOCIAL-EMOTIONAL LEARNING 

Students should reevaluate how well they meet 
the unit goals now that they have completed the 
unit. They should also indicate the goals in which 
they were most and least successful. You might 
ask them to justify their responses.

Reflect on the Texts
VOTE!  Lead a class discussion about students’ 
favorite and least favorite selections. Alternatively, 
if you want to make this a digital activity, go 
online and navigate to the Unit 2 Reflection: 
Discussion Board Activity. 

Reflect on the Essential Question

Allow students time to conduct their research. 
Remind them to summarize and explain each 
selection they add to their lists. Consider having 
students share their recommendations with 
one another.

REMEDIATION Based on students’ 
performance on the test, assign the 
resources as indicated on the Unit 2 Test 
Interpretation Guide to remediate. 
Students who take the test online will be 
automatically assigned remediation, as 
warranted by test results. 

After students have completed the 
Performance-Based Assessment, administer 
the Unit 2 Test. 

ASSESSMENT
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INTERACTIVITYReflect On the Unit Goals

Review your Unit Goals chart from the beginning of the unit. Then, 
complete the activity and answer the question.

1. In the Unit Goals chart, rate how well you meet each goal now. 

2. In which goals were you most and least successful?

Reflect On the Texts
VOTE!  Which selections in this unit inspire you and which don't? Use 

the ballot to vote for the texts you find most and least inspiring.

Reflect On the

Reading/Viewing List Make a list of texts and media that you would 
recommend to someone who wants to explore the Essential Question: 
Should humanity's future lie among the stars?

• List selections from this unit. Conduct research to find two more.  
In additional to print texts, consider movies, newscasts, and  
websites.

• For each selection you add, briefly explain how it will help students 
explore the Essential Question.

TIP: As you conduct 
research, keep records 
of the websites you 
visit; the dates you 
access them; and the 
titles and authors of 
texts you find.

SELECTION BALLOT

Most Inspiring 
[choose one]

Least Inspiring 
[choose one]Title

UNIT 2  REFLECTION

Reflect on the Unit

Essential Question

Dark They Were, and Golden-Eyed  

(SCIENCE-FICTION FANTASY)

Dark They Were, and Golden-Eyed  

(RADIO PLAY ADAPTATION)

Science-Fiction Cradlesong / First Men on the Moon

The Last Dog

Mars Can Wait. Oceans Can’t.

from Packing for Mars

Your Independent Reading Selection: 

NOTEBOOK

RESEARCH

 TEKS
10.C.  Revise drafts for clarity, development, organization, style, word choice, and sentence variety; 10.D.ii. Edit drafts using standard English 
conventions, including consistent, appropriate use of verb tenses; 10.D.vi. Edit drafts using standard English conventions, including subordinating 
conjunctions to form complex sentences and correlative conjunctions such as either/or and neither/nor; 10.D.viii. Edit drafts using standard English 
conventions, including punctuation, including commas to set off words, phrases, and clauses, and semicolons.
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Reflect on the Unit
Have students watch the video on Reflecting on 
Your Learning. 

Reflect on the Unit Goals
SEL  SOCIAL-EMOTIONAL LEARNING 

Students should reevaluate how well they meet 
the unit goals now that they have completed the 
unit. They should also indicate the goals in which 
they were most and least successful. You might 
ask them to justify their responses.

Reflect on the Texts
VOTE!  Lead a class discussion about students’ 
favorite and least favorite selections. Alternatively, 
if you want to make this a digital activity, go 
online and navigate to the Unit 2 Reflection: 
Discussion Board Activity. 

Reflect on the Essential Question

Allow students time to conduct their research. 
Remind them to summarize and explain each 
selection they add to their lists. Consider having 
students share their recommendations with 
one another.

REMEDIATION Based on students’ 
performance on the test, assign the 
resources as indicated on the Unit 2 Test 
Interpretation Guide to remediate. 
Students who take the test online will be 
automatically assigned remediation, as 
warranted by test results. 

After students have completed the 
Performance-Based Assessment, administer 
the Unit 2 Test. 

ASSESSMENT

237Performance-Based Assessment • Unit Reflection

LIT20_TE07_TX_U02_C_PBA.indd   237 2/27/18   9:27 PM
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 INDEPENDENT LEARNING   PERFORMANCE-BASED  
ASSESSMENT

Essential Question

BOOK CLUB

These activities include items in TEKS 
Test format.

Go ONLINE for 
all lessons

ANNOTATE

NOTEBOOK

VIDEO

INTERACTIVITY

DOWNLOAD

AUDIO

RESEARCH

The novels below 
align to this unit.

HISTORICAL 
FICTION

Where the Red 
Fern Grows
Wilson Rawls

FANTASY

The Magician's 
Elephant
Kate DiCamillo

These selections are available on Pearson Realize.

SHARE YOUR INDEPENDENT LEARNING

Share • Learn • Reflect . . . . . . . . . . . . . . .229

POETRY

A Blessing
James Wright

MEDIA: VIDEO

The Secret Life of the Dog
British Broadcasting Company

REFLECTIVE ESSAY

All the Pretty Ponies
Oscar Cásares

INFORMATIONAL TEXT

The Girl Who Gets Gifts From Birds
Katy Sewall

INFORMATIONAL TEXT

Pet Therapy: How Animals and  
Humans Heal Each Other
Julie Rovner

Reflect on the Unit � � � � � � � � � � � � � � � �233

Informational Essay  � � � � � � � � � � � � � � �230
Revising and Editing � � � � � � � � � � � � � � �232

How do animals and people interact?
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VIDEO AUDIO

LEVELED 
TEXTS

INTERACTIVITIES

DISCUSSION 
BOARD

MYPERSPECTIVES+

ESSAYSCORER PLAGIARISM 
CHECKER

ASSESSMENT NOTEBOOK

Digital Resources to  
Save Time and Engage

Time-saving Solution 
Provide districts with single  
sign-on and automated  
class rostering.

1000s of Current  
Resources  
Search OpenEd for vetted  
instructional resources and 
assign them with one click.

Google Integration  
Add myPerspectives Texas  
content to Google Classroom™  
or submit assignments from 
Google Drive™ to Realize.

myPerspectives Texas, on the Realize™ digital  
platform, provides TEKS-aligned resources  
and flexible classroom management tools  
that save you time. 

LTI-Certified 
Thin Common 

Cartridge  
Available
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Selection Audio 
Professionally recorded audio  
provides enhanced reading and  
listening support.

Digital Annotation Tool 
Students interact with  
the text as they annotate,  
highlight, and take notes.

Glossary 
Terms are defined in 
English and Spanish 
with audio.

Interactive Tools 
Students can enter  
comments directly into 
graphic organizers.

Digital Notebook 
Student annotations and  
answers to questions are  
captured, and teachers  
can view student work.

The teaching of literature needs to focus on  
engaging a new generation of learners.

”“
— Ernest Morrell, Ph.D.

Interactive 
Student Edition  

Available  
Offline
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Digital Resources to  
Save Time and Engage

Post comments, debate, and respond in real 
time on the classroom Discussion Board.

Unit Opener Videos spark interest, make connections to the unit 
theme, and build knowledge to improve students’ comprehension.

Connect students to what's happening in the 
world and what they're learning in class with 
Listenwise Current Events.
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Digital Lessons and Skills Videos make learning  
fun as students explore writing, speaking and listening,  
research, author’s craft, and conventions concepts. 

The EssayScorer writing tool allows  
students to get immediate feedback 
to improve writing.

Help students succeed with SafeAssign 
Plagiarism Checker, a powerful and 
effective tool for reviewing originality  
and proper citation.
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For more information, see the 
next page.
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Peer-Group Learning Introduction
Peer-Group Learning Strategies

3
Tutors Teach Seniors New High-Tech Tricks
Jennier Ludden

Human Interest Story
1020L Language and Tone (TEKS 9.F) Make Connections  

(TEKS 5.E)
Context Clues (TEKS 2.B)
Suffix -ment (TEKS 2.A)

Controlling Idea and 
Supporting Evidence 
(TEKS 8.D.i)

Oral Instructions (TEKS 1.B)

from Mom & Me & Mom
Maya Angelou 3 Memoir

610L Literacy Devices: Dialogue and 
Description (TEKS 9.E)

Evaluate Details to 
Determine Key Ideas 
(TEKS 5.G)

Base Words 
Greek Root:-phil- (TEKS 2.C)

Subordinating 
Conjunctions and 
Complex Sentences  
(TEKS 10.D.vi)

Comparison-and-Contrast 
Essay (TEKS 6.B; 10.B.i)

Learning to Love My Mother
Maya Angelou with Michael Maher 3 Media: Television Interview Media Vocabulary (TEKS 6.F; 8.F)

Mother-Daughter Drawings
Mica and Myla Hendricks 2 Media: Image Gallery Synthesize Information 

(TEKS 5.H) Media Vocabulary (TEKS 6.F; 8.F) Presentation

Abuelita Magic • Mother to Son • To James
Pat Mora • Langston Hughes • Frank Horne 3 Lyric Poetry

NP
Graphical Elements in Poetry 
(TEKS 8.B)

Create Mental Images 
(TEKS 5.D)

Context Clues (TEKS 2.B)
Synonyms and Antonyms

Figurative Language: 
Metaphor (TEKS 9.D)

Lyric Poem  
(TEKS 10.B.ii; 10.E; 11.A)

Performance Task
Speaking and Listening 2 Personal Narrative  

(TEKS 1.A; 1.D)
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Independent Learning Introduction 
Independent Learning Strategies

2

Lineage • Family
Margaret Walker • Grace Paley

Lyric Poetry
NP

Independent Learning  
provides students with the 
opportunity to analyze a 
selection independently. To 
facilitate students’ independence, 
no skills have been assigned.

Independent Learning provides students with the opportunity to analyze a selection 
independently. To facilitate students’ independence, no skills have been assigned.

Share Your Independent 
Learning (TEKS 6.A; 6.E)

“Gotcha Day” Isn’t a Cause for Celebration
Sophie Johnson

Opinion Piece
1090L

Bridging the Generational Divide . . .
John McCormick

Digital Storytelling
1120L

Water Names
Lan Samantha Chang

Realistic Fiction
900L

An Hour With Abuelo
Judith Ortiz Cofer

Realistic Fiction
840L
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Performance-Based Assessment
Writing 2

Personal Narrative  
(TEKS 11.A)

Unit Reflection Reflect on the Unit 

Unit Test 1

CLASSIC

This chart includes pacing 
suggestions, skills, and 
standards that can be 
used as reference for 
lesson planning. You are 
encouraged to use your 
judgment as you plan 
lessons according to your 
classroom needs.

Pacing is suggested for 
a 40- to 50-minute class 
period. If you use block 
scheduling, you may 
combine days to meet 
your schedule needs.

2BUNIT 1 • AT A GLANCE
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Reading Options to Engage

Replace a unit, integrate novels within a unit, or allow student choice. 
Book Club makes it easy with a Study Guide and planning tools.

Study Guide includes:

Choose from 700+  
contemporary and  
classic titles to add to 
your classroom library. 

Spanish  
Titles  

Available 

Book Club

14
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Digital novels are assignable or available for independent reading,  
allowing for student choice.

Titles and availability are subject to change.

Digital  
Library App 
4,000+ Titles 

Digital Novels
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Text Complexity Rubric: Dark They Were, and Golden-Eyed

Quantitative Measures

Lexile: 490L Text Length: 4,701 words

Qualitative Measures (1= least complex; 5= most complex)

Content Knowledge Demands
1 2 3 4 5

Explores sophisticated themes including cultural adaptation, fear of changing identity, and 
colonization. Story was written in 1949 and has references to atom bomb, Rockefeller, Ford, etc.

Text and Sentence Structure
1 2 3 4 5

Story is mostly chronological, but plot elements are not revealed immediately. Plot events are 
intertwined with internal reflection of main character; use of dialogue makes story easy to follow.

Language Conventions and Vocabulary
1 2 3 4 5

Language does not sound contemporary; mostly short sentences with simple construction, 
some more complex sentences with descriptive or figurative phrases.

Ideas and Meaning
1 2 3 4 5

Multiple levels of meaning are complex and subtle (plot events as well as commentary on 
culture, colonization, and changing identity); meaning is revealed as story develops.

EL  ENGLISH LEARNERS 

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL
Content Knowledge Demands If 
students are only slightly familiar with the 
history of European settlement of the New 
World, then explain that regions and land 
features were often named using Native 
American words. Explain briefly the human/
American names referenced in paragraph 
48. Discuss with students places they know 
of that carry the names of famous people.

OL  ON LEVEL
Text Structure If students have difficulty 
identifying the story’s point of view, then 
explain that “Dark They Were, and Golden 
Eyed” is an example of limited third-person 
narration, where someone outside the story 
provides all of the information, focusing 
on the thoughts and actions of one 
character. Ask, What character is the focus 
of the story? (Mr. Bittering) How does the 
narrator’s focus affect the tone of the story?

 AL  ABOVE LEVEL
Ideas and Meaning If students want to 
investigate subtle, complex themes and 
characters, then have them cite ways 
in which Bradbury presents the gradual 
changes that the Bittering family and others 
undergo. Ask, How do Harry Bittering's 
reactions to what is happening change 
as the story goes on? (At first, he is very 
concerned. Eventually, what happens seems 
natural to him and he forgets about it.)

Text Complexity Rubric: Dark They Were, and Golden-Eyed

Quantitative Measures

Lexile: 490L Text Length: 4,701 words

Qualitative Measures (1= least complex; 5= most complex)

Content Knowledge Demands
1 2 3 4 5

Explores sophisticated themes including cultural adaptation, fear of changing identity, and 
colonization. Story was written in 1949 and has references to atom bomb, Rockefeller, Ford, etc.

Text and Sentence Structure
1 2 3 4 5

Story is mostly chronological, but plot elements are not revealed immediately. Plot events are 
intertwined with internal reflection of main character. Use of dialogue makes story easy to follow.

Language Conventions and Vocabulary
1 2 3 4 5

Language does not sound contemporary. Mostly short sentences with simple construction, 
some more complex sentences with descriptive or figurative phrases.

Ideas and Meaning
1 2 3 4 5

Multiple levels of meaning are complex and subtle (plot events as well as commentary on 
culture, colonization, and changing identity). Meaning is revealed as story develops.

Differentiate for Text Complexity

Ideas and Meaning Help students use support 
from you and peers to enhance and confirm 
understanding of short passages from “Dark 
They Were, and Golden-Eyed.” Encourage 
them to populate a Two-Column Chart: one 
column with questions and the other with 
answers. Support understanding of the story’s 
multiple levels of meaning, including that of 
colonialism.

Beginning Read paragraphs 20–23 aloud as 
students follow along in their books. Model 
using the chart to note things you don’t 
understand. Provide this sentence frame: 
What does _____ mean? Ask a volunteer 

to choose a word or phrase to use in the 
frame. Encourage another volunteer to 
provide an answer before answering yourself. 
Have students work in small groups to add 
questions to one chart. Then, do a question-
and-answer session.

Intermediate Read paragraphs 20–23 aloud 
as students follow along in their books. Model 
using the chart to note things you don’t 
understand. Ask a question such as: What does 
colonial days mean? Ask a volunteer to answer. 
Have students in small groups populate their 
chart with questions. Then, do a question-and-
answer session. 

Advanced Have pairs read paragraphs 20–23, 
43, 48, and 280–281 and then populate their 
chart with questions. Have them discuss possible 
answers. Then, do a question-and-answer session.

Advanced High Have individuals read 
paragraphs 20–23, 43, 48, and 280–281 and 
populate their charts. Then, have groups discuss 
possible answers. Assist as needed.  

Search for the Two-Column Chart in 
myPerspectives+. For additional resources, see 
the Texas ELPS Toolkit. 

DOWNLOAD

myPerspectives Digital

 ELPS 4.F.7

134BSELECTION OVERVIEW: Dark They Were, and Golden-Eyed
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Differentiated Instruction

Planning resources, talking points, and instructional strategies provide  
suggestions at point of use to help teachers meet the needs of all learners.

Text Complexity 
Text Complexity Rubrics  
provide quantitative and  
qualitative information  
that help teachers identify  
and plan for making texts 
accessible for all students.

Below Level, On Level,  
and Above Level Support 
Practical and easy-to-implement 
differentiation suggestions related 
to the Text Complexity Rubric are 
available while planning.

EL and ELPS notes are targeted scaffolds for students who  
are acquiring English. These notes provide a range of supports  
including cultural context, background information, and help  
with specific language challenges, such as slang, puns, and  
idiomatic language.

Teacher’s Edition
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In order to differentiate instruction effectively,  
teachers must get to know their students.

”“
— Jim Cummins, Ph.D.
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d. TAKE NOTES

MEDIA: RADIO PLAY

BACKGROUND
During the 1930s and 1940s, radio plays were a highly popular form of 
entertainment. However, with the rise of television, radio plays all but 
disappeared. In 1984, National Public Radio aired Bradbury 13, a series of 
radio adaptations of Ray Bradbury’s works that re-create the feel of classic 
radio drama.

Dark They Were, and Golden-Eyed
Michael McDonough, Producer

AUDIO

NOTEBOOK

Deepen and confirm your understanding of the radio play by taking notes 
as you listen.

Dark They Were, and Golden-Eyed (radio play) 157

LIT20_SE07_TX_U02_A2_SEL.indd   157 1/27/18   9:24 AM

DARK THEY WERE, AND 
GOLDEN-EYED 
(radio play)

DARK THEY WERE, AND 
GOLDEN-EYED  
(short story)
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PREPARE TO LISTEN

Compare Fiction and Drama
The text and audio versions of “Dark They Were, 
and Golden-Eyed” tell the same story. Pay 
attention to how experiencing the story is 
different when you read it and when you listen 
to it.

About the Producer Dark They Were, and Golden-Eyed

These words describe characteristics of radio plays, a type of multimodal 
text. Use them as you analyze, discuss, and write about the selection.

Media Vocabulary

sound effects: sounds 
produced artificially 
for a radio production

• Sound effects indicate settings and actions (city 
noises; the dropping of a book).

• Certain sound effects help create mood (the 
squeak of a rusty door; the screech of an owl).

actors’ delivery: the 
ways in which actors 
speak their lines

• Voices in a radio play need to be distinct so 
listeners know which character is speaking.

• A speaker’s pitch, volume, and pacing take on 
even more importance in a radio play.

background music: 
music that is not the 
focus of the 
performance

• Background music can signal changes in scene 
or mood.

• Specific melodies might be used with particular 
characters or settings.

Comprehension Strategy
Create Mental Images
When you listen to an audio play, deepen your understanding by 
creating mental images. “See” the setting, characters, and actions 
in your mind.

• Listen for emotion in characters’ voices.
 EXAMPLE: Breathless, fast speech helps you “see” a character 

who is anxious or excited.

• Listen for sound effects that tell you what characters are doing, 
or what is happening around them. 

 EXAMPLE: Sounds of spaceships lifting off and landing help you 
“see” a busy spaceport.

• Listen to the music. Notice the mood of the music. Imagine how 
characters in such a mood might look and act.

PRACTICE  As you listen to the play, use the Notes section to 
briefly describe the mental images you create.

NOTEBOOK

Michael McDonough is a 
professional sound designer 
and the producer of the 
Bradbury 13 series. For 
Bradbury 13, McDonough 
wrote all the scripts and 
created spectacular original 
sound effects. McDonough 
first learned sound design 
as a student at Brigham 
Young University and went 
on to work on dozens of 
films and television shows.

 TEKS
5.D. Create mental images to 
deepen understanding.

8.F. Analyze characteristics of 
multimodal and digital texts.

156 UNIT 2 • IMAGINING THE FUTURE
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myPerspectives Digital

AUDIO

REINFORCE...

Comprehension Strategy
Create Mental Images

ESSENTIAL POINT As you listen to the 
radio play, use the audio elements to create 
mental images of the setting, characters, and 
action.

Have students pause after they have listened 
to the first scene (2:22–3:50). Ask students to 
create a mental image—based on the music, 
the sound effects, and the emotion in the 
characters’ voices—and to jot down a note 
about what they “see.”

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Have students listen to 
the scene again, this time listening specifically 
for sound effects. Tell them that they should 
hear at least three different sound effects. Ask, 
What sound effects do you notice? (rocket 
landing, at 2:22; door opening, at 2:54; wind 
blowing, at 2:58) Encourage them to choose 
one of these sound effects, listen to it again, 
and jot down a note about what they “see.”

OL  ON LEVEL/EXTEND Invite volunteers to 
describe their mental images to the class. Ask, 
Which audio elements helped you create that 
mental image? Invite other students to describe 
how their own mental images compare to those 
that have been shared.

AL  ABOVE LEVEL Ask students to imagine 
that another listener is having trouble creating 
a mental image of the scene. Encourage them 
to sketch a three-panel comic strip designed to 
help that other listener envision the scene.

NOTEBOOK

DIFFERENTIATED INSTRUCTION EL  ENGLISH LEARNERS 
Linguistic Support Have students use linguistic 
support to enhance and confirm their understanding 
of increasingly complex and elaborated spoken 
language. Focus on the words heart, scarce, 
devastation, and detonation.
Beginning Display and pronounce the words. Have 
students listen to the radio play a few times. Ask 
students to guess the meanings of the words. Then, 

use a dictionary to find the definitions and read 
them to students. 
Intermediate Display and pronounce the words. 
Have students listen to the radio play a few times. 
Ask students to guess the meanings of the words. 
Then, have small groups use dictionaries to find and 
discuss the definitions. 
Advanced Display and pronounce the words. Have 
students listen to the radio play. Ask students to 

guess the meanings of the words. Then, have pairs 
use dictionaries to find the definitions and discuss 
them.
Advanced High Have students listen to the radio 
play. Challenge individuals to listen for the four 
words and write each one. Then, have them use 
dictionaries to check the spellings and definitions of 
the words. Have pairs discuss their findings.

INTERACTIVITY

 TEKS 5.D

 ELPS 2.E.3

157Dark They Were, and Golden-Eyed (radio play) 

LIT20_TE07_TX_U02_A2_SEL.indd   157 2/27/18   10:08 PM

©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d. TAKE NOTES

MEDIA: RADIO PLAY

BACKGROUND
During the 1930s and 1940s, radio plays were a highly popular form of 
entertainment. However, with the rise of television, radio plays all but 
disappeared. In 1984, National Public Radio aired Bradbury 13, a series of 
radio adaptations of Ray Bradbury’s works that re-create the feel of classic 
radio drama.

Dark They Were, and Golden-Eyed
Michael McDonough, Producer

AUDIO

NOTEBOOK

Deepen and confirm your understanding of the radio play by taking notes 
as you listen.

Dark They Were, and Golden-Eyed (radio play) 157
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DARK THEY WERE, AND 
GOLDEN-EYED 
(radio play)

DARK THEY WERE, AND 
GOLDEN-EYED  
(short story)
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PREPARE TO LISTEN

Compare Fiction and Drama
The text and audio versions of “Dark They Were, 
and Golden-Eyed” tell the same story. Pay 
attention to how experiencing the story is 
different when you read it and when you listen 
to it.

About the Producer Dark They Were, and Golden-Eyed

These words describe characteristics of radio plays, a type of multimodal 
text. Use them as you analyze, discuss, and write about the selection.

Media Vocabulary

sound effects: sounds 
produced artificially 
for a radio production

• Sound effects indicate settings and actions (city 
noises; the dropping of a book).

• Certain sound effects help create mood (the 
squeak of a rusty door; the screech of an owl).

actors’ delivery: the 
ways in which actors 
speak their lines

• Voices in a radio play need to be distinct so 
listeners know which character is speaking.

• A speaker’s pitch, volume, and pacing take on 
even more importance in a radio play.

background music: 
music that is not the 
focus of the 
performance

• Background music can signal changes in scene 
or mood.

• Specific melodies might be used with particular 
characters or settings.

Comprehension Strategy
Create Mental Images
When you listen to an audio play, deepen your understanding by 
creating mental images. “See” the setting, characters, and actions 
in your mind.

• Listen for emotion in characters’ voices.
 EXAMPLE: Breathless, fast speech helps you “see” a character 

who is anxious or excited.

• Listen for sound effects that tell you what characters are doing, 
or what is happening around them. 

 EXAMPLE: Sounds of spaceships lifting off and landing help you 
“see” a busy spaceport.

• Listen to the music. Notice the mood of the music. Imagine how 
characters in such a mood might look and act.

PRACTICE  As you listen to the play, use the Notes section to 
briefly describe the mental images you create.

NOTEBOOK

Michael McDonough is a 
professional sound designer 
and the producer of the 
Bradbury 13 series. For 
Bradbury 13, McDonough 
wrote all the scripts and 
created spectacular original 
sound effects. McDonough 
first learned sound design 
as a student at Brigham 
Young University and went 
on to work on dozens of 
films and television shows.

 TEKS
5.D. Create mental images to 
deepen understanding.

8.F. Analyze characteristics of 
multimodal and digital texts.
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Comprehension Strategy
Create Mental Images

ESSENTIAL POINT As you listen to the 
radio play, use the audio elements to create 
mental images of the setting, characters, and 
action.

Have students pause after they have listened 
to the first scene (2:22–3:50). Ask students to 
create a mental image—based on the music, 
the sound effects, and the emotion in the 
characters’ voices—and to jot down a note 
about what they “see.”

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Have students listen to 
the scene again, this time listening specifically 
for sound effects. Tell them that they should 
hear at least three different sound effects. Ask, 
What sound effects do you notice? (rocket 
landing, at 2:22; door opening, at 2:54; wind 
blowing, at 2:58) Encourage them to choose 
one of these sound effects, listen to it again, 
and jot down a note about what they “see.”

OL  ON LEVEL/EXTEND Invite volunteers to 
describe their mental images to the class. Ask, 
Which audio elements helped you create that 
mental image? Invite other students to describe 
how their own mental images compare to those 
that have been shared.

AL  ABOVE LEVEL Ask students to imagine 
that another listener is having trouble creating 
a mental image of the scene. Encourage them 
to sketch a three-panel comic strip designed to 
help that other listener envision the scene.

NOTEBOOK

DIFFERENTIATED INSTRUCTION EL  ENGLISH LEARNERS 
Linguistic Support Have students use linguistic 
support to enhance and confirm their understanding 
of increasingly complex and elaborated spoken 
language. Focus on the words heart, scarce, 
devastation, and detonation.
Beginning Display and pronounce the words. Have 
students listen to the radio play a few times. Ask 
students to guess the meanings of the words. Then, 

use a dictionary to find the definitions and read 
them to students. 
Intermediate Display and pronounce the words. 
Have students listen to the radio play a few times. 
Ask students to guess the meanings of the words. 
Then, have small groups use dictionaries to find and 
discuss the definitions. 
Advanced Display and pronounce the words. Have 
students listen to the radio play. Ask students to 

guess the meanings of the words. Then, have pairs 
use dictionaries to find the definitions and discuss 
them.
Advanced High Have students listen to the radio 
play. Challenge individuals to listen for the four 
words and write each one. Then, have them use 
dictionaries to check the spellings and definitions of 
the words. Have pairs discuss their findings.

INTERACTIVITY

 TEKS 5.D

 ELPS 2.E.3
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d. TAKE NOTES

MEDIA: RADIO PLAY

BACKGROUND
During the 1930s and 1940s, radio plays were a highly popular form of 
entertainment. However, with the rise of television, radio plays all but 
disappeared. In 1984, National Public Radio aired Bradbury 13, a series of 
radio adaptations of Ray Bradbury’s works that re-create the feel of classic 
radio drama.

Dark They Were, and Golden-Eyed
Michael McDonough, Producer

AUDIO

NOTEBOOK

Deepen and confirm your understanding of the radio play by taking notes 
as you listen.

Dark They Were, and Golden-Eyed (radio play) 157
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PREPARE TO LISTEN

Compare Fiction and Drama
The text and audio versions of “Dark They Were, 
and Golden-Eyed” tell the same story. Pay 
attention to how experiencing the story is 
different when you read it and when you listen 
to it.

About the Producer Dark They Were, and Golden-Eyed

These words describe characteristics of radio plays, a type of multimodal 
text. Use them as you analyze, discuss, and write about the selection.

Media Vocabulary

sound effects: sounds 
produced artificially 
for a radio production

• Sound effects indicate settings and actions (city 
noises; the dropping of a book).

• Certain sound effects help create mood (the 
squeak of a rusty door; the screech of an owl).

actors’ delivery: the 
ways in which actors 
speak their lines

• Voices in a radio play need to be distinct so 
listeners know which character is speaking.

• A speaker’s pitch, volume, and pacing take on 
even more importance in a radio play.

background music: 
music that is not the 
focus of the 
performance

• Background music can signal changes in scene 
or mood.

• Specific melodies might be used with particular 
characters or settings.

Comprehension Strategy
Create Mental Images
When you listen to an audio play, deepen your understanding by 
creating mental images. “See” the setting, characters, and actions 
in your mind.

• Listen for emotion in characters’ voices.
 EXAMPLE: Breathless, fast speech helps you “see” a character 

who is anxious or excited.

• Listen for sound effects that tell you what characters are doing, 
or what is happening around them. 

 EXAMPLE: Sounds of spaceships lifting off and landing help you 
“see” a busy spaceport.

• Listen to the music. Notice the mood of the music. Imagine how 
characters in such a mood might look and act.

PRACTICE  As you listen to the play, use the Notes section to 
briefly describe the mental images you create.

NOTEBOOK

Michael McDonough is a 
professional sound designer 
and the producer of the 
Bradbury 13 series. For 
Bradbury 13, McDonough 
wrote all the scripts and 
created spectacular original 
sound effects. McDonough 
first learned sound design 
as a student at Brigham 
Young University and went 
on to work on dozens of 
films and television shows.

 TEKS
5.D. Create mental images to 
deepen understanding.

8.F. Analyze characteristics of 
multimodal and digital texts.
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Comprehension Strategy
Create Mental Images

ESSENTIAL POINT As you listen to the 
radio play, use the audio elements to create 
mental images of the setting, characters, and 
action.

Have students pause after they have listened 
to the first scene (2:22–3:50). Ask students to 
create a mental image—based on the music, 
the sound effects, and the emotion in the 
characters’ voices—and to jot down a note 
about what they “see.”

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Have students listen to 
the scene again, this time listening specifically 
for sound effects. Tell them that they should 
hear at least three different sound effects. Ask, 
What sound effects do you notice? (rocket 
landing, at 2:22; door opening, at 2:54; wind 
blowing, at 2:58) Encourage them to choose 
one of these sound effects, listen to it again, 
and jot down a note about what they “see.”

OL  ON LEVEL/EXTEND Invite volunteers to 
describe their mental images to the class. Ask, 
Which audio elements helped you create that 
mental image? Invite other students to describe 
how their own mental images compare to those 
that have been shared.

AL  ABOVE LEVEL Ask students to imagine 
that another listener is having trouble creating 
a mental image of the scene. Encourage them 
to sketch a three-panel comic strip designed to 
help that other listener envision the scene.

NOTEBOOK

DIFFERENTIATED INSTRUCTION EL  ENGLISH LEARNERS 
Linguistic Support Have students use linguistic 
support to enhance and confirm their understanding 
of increasingly complex and elaborated spoken 
language. Focus on the words heart, scarce, 
devastation, and detonation.
Beginning Display and pronounce the words. Have 
students listen to the radio play a few times. Ask 
students to guess the meanings of the words. Then, 

use a dictionary to find the definitions and read 
them to students. 
Intermediate Display and pronounce the words. 
Have students listen to the radio play a few times. 
Ask students to guess the meanings of the words. 
Then, have small groups use dictionaries to find and 
discuss the definitions. 
Advanced Display and pronounce the words. Have 
students listen to the radio play. Ask students to 

guess the meanings of the words. Then, have pairs 
use dictionaries to find the definitions and discuss 
them.
Advanced High Have students listen to the radio 
play. Challenge individuals to listen for the four 
words and write each one. Then, have them use 
dictionaries to check the spellings and definitions of 
the words. Have pairs discuss their findings.

INTERACTIVITY

 TEKS 5.D

 ELPS 2.E.3

157Dark They Were, and Golden-Eyed (radio play) 
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Genre / Text Elements

INTERACTIVITY

NOTEBOOK

Essential Question: Should humanity’s future lie among the stars?

Bradbury’s use of figurative language serves a variety of purposes. It helps 
show how the setting looks, and it also gives the story a specific mood, 
or feeling.

PRACTICE  Complete the activity and answer the questions.

1. Analyze Passages from the story appear in the chart. Identify each as 
either a simile, a metaphor, or personification. In the final column, 
explain the purpose of each example—what it shows about the setting 
and the mood it helps create.

PASSAGE
TYPE OF FIGURATIVE 

LANGUAGE
WHAT IT SHOWS

The children, small seeds, might at any 
instant be sown to all the Martian climes. 
(paragraph 2)

They saw the old cities, . . . lying like 
children’s delicate bones … (paragraph 9)

This was the moment Mars had waited for. 
Now it would eat them. (paragraph 41)

2. (a) Distinguish Find and write down another example of each type of 
figurative language in the story.
Simile

Metaphor

Personification

 (b)  Interpret Choose the example that best helps you understand the 
setting and its impact on the characters. Explain your choice.

Setting and Figurative Language In this story, the setting is 
important because it creates the characters’ problems. To help readers 
understand what this alien setting is like, Ray Bradbury uses figurative 
language, including similes, metaphors, and personification.

EXAMPLES FROM THE STORY
Simile: Rubber tires...hung suspended like stopped clock 
pendulums

Metaphor: the rockets had spun a silver web across space

Personification: the wind roaring forlorn and changing

Dark They Were, and Golden-Eyed 153
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myPerspectives Digital

DOWNLOAD

ANNOTATE

RESEARCH

INTERACTIVITY

ASSESSMENT

EXIT TICKET

Genre / Text Elements
Setting and Figurative Language You may 
wish to provide students with sentence frames to 
help them identify these elements:

• The setting of the story is _____.

• Bradbury describes the setting using figurative 
language such as _____, _____, and _____.

Explain to students that using figurative language 
helps Bradbury convey the strangeness of the 
setting by making unusual comparisons.

Review the definitions of the three types of 
figurative language:

Simile: compares two seemingly unlike things, 
using an explicit comparison word, such as like 
or as

Metaphor: compares two seemingly unlike 
things, without using an explicit comparison word

Personification: attributes human qualities to 
something that is not human

PRACTICE  POSSIBLE RESPONSES:

1. See possible responses on student page.

2. (a) simile: “I feel like a salt crystal” 
(paragraph 15); metaphor: “A river of wind 
submerged the house” (paragraph 21); 
personification: “[The fear] lay with  
Mr. Bittering and Mrs. Bittering, a third 
unbidden partner at every midnight talk” 
(paragraph 14). (b) Student responses will 
vary. Students should explain their choices.

MONITOR AND ADJUST If students struggle 
to find examples of figurative language, then 
focus their attention on particular paragraphs 
of the selection.

RETEACH AND PRACTICE If students 
need more practice, see Setting and 
Figurative Language (RP). 

To assess students’ mastery, administer 
the Exit Ticket: Setting and Figurative 
Language. 

   TEKS 9.D; 9.F

metaphor uncertainty

simile age and disuse

personification danger

153Dark They Were, and Golden-Eyed 

LIT20_TE07_TX_U02_A1_APP.indd   153 2/27/18   10:42 PM

IF/THEN  
teaching notes  

provide targeted  
action. 

Differentiated  
Instruction notes  
provide point-of-use 
support for ALL  
learner levels.  

Monitor and Adjust/Exit Ticket  
Monitor and Adjust notes use practical  
IF/THEN support to help you respond  
to students’ needs on the spot. Reteach  
and Practice activities provide additional  
support and scaffolding. 

Teacher’s Edition
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About the Author

WORD YOUR RANKING

submerged

forlorn

canals

immense

atmosphere

mosaic

Concept Vocabulary INTERACTIVITY

You will encounter the following words as you read the short story. 
Before reading, note how familiar you are with each word. Then, rank 
the words in order from most familiar (1) to least familiar (6).

Dark They Were, and Golden-Eyed

As a boy, Ray Bradbury 
(1920–2012) loved 
magicians, circuses, and 
science-fiction stories. He 
began writing at the age of 
12 and went on to become 
one of the most celebrated 
writers of science fiction 
and fantasy. The Martian 
Chronicles, a collection of 
Bradbury’s stories about 
Earth’s colonization of 
Mars, was published in 
1950 and is considered a 
classic today.

Compare Fiction and Drama
In this lesson, you will read the short story “Dark 
They Were, and Golden-Eyed” and listen to a 
radio play performance of it. You will then 
compare the short story to the radio play.

 PREPARE TO READ

Comprehension Strategy
Make Inferences
Inferences are educated guesses you make based on evidence in a 
story. Making inferences as you read will add to your understanding 
and enjoyment. To make inferences, notice clues in a text, and think 
about what they suggest about characters or events.

EXAMPLE
This is an inference you might make as you read this story:

In paragraph 82, Mr. Bittering thinks, “Aren’t you frightened? Aren’t 
you afraid?”
Inference: No one else is upset. Mr. Bittering may be the only one  
who senses something is wrong.

 PRACTICE  As you read the story, note inferences in the open space 
next to the text. Mark evidence that supports each one.

ANNOTATE

 TEKS
5.F. Make inferences and use 
evidence to support understanding.

136 UNIT 2 • IMAGINING THE FUTURE
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TEACH

Dark They Were, and 
Golden Eyed
Selection audio, an English/Spanish audio 
summary, and print capability for the selection 
are available on Pearson Realize.   

MOTIVATE AND ENGAGE Explore students’ 
ideas about living on other planets by asking, 
Which planet would you visit? What might be 
good or bad about spending time there?

Concept Vocabulary
Support students as they rank the words. Ask 
if they have ever heard, read, or used them. 
Reassure students that the definitions for these 
words are provided in the selection. 

Comprehension Strategy
Make Inferences Explain to students that 
inferences are different from observations. An 
observation is something that is directly seen. 
An inference is an educated guess based on 
an observation or observations. Have students 
brainstorm for words or phrases with similar 
meanings to the verb infer. (reason, deduce, 
figure out).

You can help students “warm up“ their inference 
skills by reading each scenario below and asking, 
What can you infer?

• The streets are clear when you go to bed, but 
they are covered with snow when you wake up. 
(It snowed overnight.)

• You hear a loud pop outside, and your TV and 
lights go off. (An electrical transformer has 
stopped working.)

PRACTICE  Suggest that students pause when 
they read something particularly interesting and 
jot down an inference before moving on.

First-Read Strategies As students encounter 
unfamiliar and challenging text for the first 
time, some may hit a frustration point early. 
Students often think that if they don’t understand 
something on the first try that they will never 
understand. Comprehension when reading is not 
an all-or-nothing situation. Share these strategies 
for getting through the gray areas:

• Read on With Uncertainty. Students who 
are “a little bit lost” may be able to read a 
little further to resolve confusion. Model this 
mindset with the opening paragraphs of a 
novel or long work. Read the text, and show 
students what questions you already have. 
Demonstrate that many questions arise at the 
beginning as readers place themselves in the 

EXPERT’S PERSPECTIVE KELLY GALLAGHER, M.ED.

UNIT 2 • IMAGINING THE FUTURE136
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SCIENCE-FICTION FANTASY

BACKGROUND
The astronomer Carl Sagan once wrote, “Mars has become a kind of 
mythic arena onto which we have projected our earthly hopes and 
fears.” People have always been fascinated by the possibility of alien life 
on Mars. In this story, author Ray Bradbury does away with hard 
science, choosing instead to explore the aura of mystery that has always 
surrounded the Red Planet.

The rocket metal cooled in the meadow winds. Its lid gave a 
bulging pop. From its clock interior stepped a man, a woman, 

and three children. The other passengers whispered away across 
the Martian meadow, leaving the man alone among his family.

The man felt his hair flutter and the tissues of his body draw 
tight as if he were standing at the center of a vacuum. His wife, 
before him, seemed almost to whirl away in smoke. The children, 
small seeds, might at any instant be sown to all the Martian 
climes.

The children looked up at him, as people look to the sun to tell 
what time of their life it is. His face was cold.

“What’s wrong?” asked his wife.
“Let’s get back on the rocket.”
“Go back to Earth?”
“Yes! Listen!”
The wind blew as if to flake away their identities. At any 

moment the Martian air might draw his soul from him, as marrow

1

2

3

4

5

6

7

8

ANNOTATE: In 
paragraph 2, mark the 
things that are being 
compared.

QUESTION: What is 
unusual about these 
comparisons?

CONCLUDE: What mood 
or overall impression has 
Bradbury created with 
these comparisons?

CLOSE READ

ANNOTATE

AUDIO

Ray Bradbury

Dark They Were, and Golden-Eyed

Dark They Were, and Golden-Eyed 137
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DARK THEY WERE, AND 
GOLDEN-EYED 
(radio play)

DARK THEY WERE, AND 
GOLDEN-EYED  
(short story)
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About the Author

WORD YOUR RANKING

submerged

forlorn

canals

immense

atmosphere

mosaic

Concept Vocabulary INTERACTIVITY

You will encounter the following words as you read the short story. 
Before reading, note how familiar you are with each word. Then, rank 
the words in order from most familiar (1) to least familiar (6).

Dark They Were, and Golden-Eyed

As a boy, Ray Bradbury 
(1920–2012) loved 
magicians, circuses, and 
science-fiction stories. He 
began writing at the age of 
12 and went on to become 
one of the most celebrated 
writers of science fiction 
and fantasy. The Martian 
Chronicles, a collection of 
Bradbury’s stories about 
Earth’s colonization of 
Mars, was published in 
1950 and is considered a 
classic today.

Compare Fiction and Drama
In this lesson, you will read the short story “Dark 
They Were, and Golden-Eyed” and listen to a 
radio play performance of it. You will then 
compare the short story to the radio play.

 PREPARE TO READ

Comprehension Strategy
Make Inferences
Inferences are educated guesses you make based on evidence in a 
story. Making inferences as you read will add to your understanding 
and enjoyment. To make inferences, notice clues in a text, and think 
about what they suggest about characters or events.

EXAMPLE
This is an inference you might make as you read this story:

In paragraph 82, Mr. Bittering thinks, “Aren’t you frightened? Aren’t 
you afraid?”
Inference: No one else is upset. Mr. Bittering may be the only one  
who senses something is wrong.

 PRACTICE  As you read the story, note inferences in the open space 
next to the text. Mark evidence that supports each one.

ANNOTATE

 TEKS
5.F. Make inferences and use 
evidence to support understanding.

136 UNIT 2 • IMAGINING THE FUTURE
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myPerspectives Digital

INTERACTIVITY

AUDIO

DOWNLOAD

ANNOTATE

CLOSE READ  Remind students that they 
should be marking things that the author is 
comparing. (You may want to print copies of the 
Close-Read Guide: Fiction for students to use.) 
Model the Close Read of paragraph 2 using the 
following think-aloud format. Possible responses to 
questions on the student page are included. 

ANNOTATE: As I read paragraph 2, I notice and 
mark comparisons between the sensation the 
man is feeling and the sensation of standing in a 
vacuum; between the man's wife and smoke; and 
between the man's children and small seeds. 

QUESTION: I notice the comparison is unusual 
because it compares the people's experiences to 
the effects of wind.

CONCLUDE: When I think about the mood 
created by these comparisons, I see that they 
suggest that the family is not entirely safe. I think 
the author is suggesting that Earth people are 
vulnerable on Mars.

world the writer has created. Good readers can 
live with this confusion because within a few 
paragraphs or pages, key ideas often become 
more clear.

• Monitor Comprehension. To make their 
comprehension more concrete for students, 
have them use two different colors to mark 
the text: one color for text they understand, 

and another color for text that is challenging 
to them. This will help pinpoint areas of 
confusion and show how much of the text they 
understand.

• Apply Fix-It Strategies. Students who are 
struggling with comprehension may use fix-it 
strategies to start by rereading at the word 
level and decoding words they don’t know. 

They can then move to the sentence level to 
make sure that they are following the text. 

When students have the tools to monitor their 
comprehension, they may feel more empowered 
to get through their first read. 

137Dark They Were, and Golden-Eyed 
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Author’s Purpose
  to tell an imaginative story
Characteristics
  a futuristic or imaginary setting
  conflicts that arise due to some aspect of the setting along with science or technology  characters who may be human or nonhuman  (robots, aliens, people who are very different from people today)

Structure
  a series of related events (the plot)   often, plot devices, such as flashback and time shifts, that break the chronological  sequence

FICTION
SCIENCE

Anchor Charts  
Genres are introduced in a  
visually engaging format, so  
students can focus on specific 
genres within the unit.

Cite textual 
evidence! 

Literacy Routines

With each selection, students engage in activities to develop critical 
reading and analysis skills. 

Build Insight  
Students respond to questions that follow 
a progression in complexity and culminate 
in the Essential Question.

Prepare to Read  
Concept vocabulary is introduced  
and students develop comprehension 
strategies to monitor their  
understanding.

Read  
Students read texts and build  
background knowledge as they  
develop Close Reading strategies.

18
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  ANALYZE AND INTERPRET

Close Read

DARK THEY WERE, AND 
GOLDEN-EYED

2. For more practice, answer the Close-Read notes in the selection.

3. Choose a section of the story that you found especially important. 
Mark important details. Then, jot down questions and write your 
conclusions in the open space next to the text.

1. The model passage and annotation shows how one reader analyzed 
paragraph 251 of the story. Find another detail in the passage to 
annotate. Then, write your own question and conclusion.

Inquiry and Research

Research and Extend Ray Bradbury’s fictional Mars is based on some 
facts and a lot of imagination. Write down three details about the 
physical setting of Mars in this story. Using these details, generate two 
to three of your own questions about what Mars is really like. Then, 
conduct a brief informal inquiry to answer your questions. Use a 
variety of sources, including government web sites.

ANNOTATE: I notice that 
many words contain the  
letter m.

QUESTION: What effect 
does this repetition create?

CONCLUDE: The repeated 
sound creates a drowsy 
mood.

Summer burned the canals dry. 
Summer moved like flame upon 
the meadows. In the empty Earth 
settlement, the painted houses 
flaked and peeled. Rubber tires 
upon which children had swung 
in back yards hung suspended like 
stopped clock pendulums in the 
blazing air.

CLOSE-READ MODEL

MY QUESTION:

MY CONCLUSION:

ANNOTATE

NOTEBOOK

RESEARCH

 TEKS
9.D. Describe how the author’s use 
of figurative language such as 
metaphor and personification 
achieves specific purposes.

9.F. Analyze how the author’s use of 
language contributes to mood, voice, 
and tone.

12.A. Generate student-selected 
and teacher-guided questions for 
formal and informal inquiry.

12.D. Identify and gather relevant 
information from a variety of sources. 

152 UNIT 2 • IMAGINING THE FUTURE
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TEACH

Close Read
Walk students through the annotation model on 
the student page. Encourage them to complete 
items 2 and 3 on their own. Review and discuss 
the sections students have marked. If needed, 
continue to model close reading by using the 
think-aloud models on the previous pages.

Inquiry and Research
Research and Extend Encourage students to 
share and focus their research questions prior to 
conducting classroom, online, or library research. 
Use these tips to help students develop useful 
research questions:

• Is the question too broad? If so, your search 
could lead you to too much information. Try 
to focus each question on a specific topic that 
interests you.

• Is the question too narrow? If so, you may 
not be able to find a clear answer. Try to craft 
questions that are specific, but not focused on 
one extremely fine point.

Remind students that they can always adjust 
research questions based on initial findings. For 
example, if an online search produces too many 
results, a more specific question is needed. If it 
produces few or no results, look for more general 
language and topics.

Science Have students research Mars, focusing on its natural features and 
atmospheric conditions, and write short reports on the challenges people from 
Earth would face if they lived on Mars. Ask, How might these challenges be 
overcome? Are these challenges addressed in the story? How?

CROSS-CURRICULAR PERSPECTIVES

152 UNIT 2 • IMAGINING THE FUTURE
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Analyze and Interpret  
A model passage from the text allows 
students to practice critical analysis.  
Informal research activities are integrated. 

Study Language and Craft  
Students interact with vocabulary 
words and complete word study  
activities. Grammar is taught in  
context with on-the-spot practice.

Share Ideas  
Students share their learning through a collaborative 
speaking and listening or composition assignment. 19
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ANNOTATE

AUDIO

BACKGROUND
In this science-fiction story, the author imagines a future in which 
people live in a sealed dome and believe that the outside world is 
unsafe and in ruins. The story’s main character discovers something that 
everyone thinks can’t exist—and it changes everything.

Brock approached the customs gate. Although he did not reach 
for the scanner, a feeling it might have labeled “excitement” 

made him tremble. His fingers shook as he punched in his number 
on the inquiry board. “This is highly irregular, Brock 095670038,” 
the disembodied voice said. “What is your reason for external 
travel?”

Brock took a deep breath. “Scientific research,” he replied. He 
didn’t need to be told that his behavior was “irregular.” He’d 
never heard of anyone doing research outside the dome—actual 
rather than virtual research. “I—I’ve been cleared by my 
podmaster and the Research Team. . . .”

“Estimated time of return?” So, he wasn’t to be questioned 
further.

“Uh, 1800 hours.”
“Are you wearing the prescribed dry suit with helmet and 

gloves?”
“Affirmative.”
“You should be equipped with seven hundred fifty milliliters of 

liquid and food tablets for one day travel.”
“Affirmative.” Brock patted the sides of the dry suit to be sure.
“Remember to drink sparingly. Water supply is limited.” Brock 

nodded. He tried to lick his parched lips, but his whole mouth felt 
dry. “Is that understood?”

1
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Katherine Paterson

The
Last Dog

SCIENCE-FICTION ADVENTURE

The Last Dog 191
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ANNOTATE

DOWNLOAD

AUDIO

CLOSE READ: Short Story As groups perform 
the close read of this story, circulate and offer 
support as needed.

• Remind groups that when they read a 
narrative, they should be sure to identify the 
main characters and the setting.

• If a group is confused about the setting, have 
them think about science fiction movies they 
have seen.

• Challenge groups to predict what the conflict 
in the story will be.

REINFORCE...

Comprehension Strategy
Make Predictions

ESSENTIAL POINT As you read, make 
predictions about what might happen later in 
the story. Making predictions helps bring the 
story to life and keeps the reading experience 
engaging.

Ask students to pause after reading 
paragraph 9 of the text and make at least one 
prediction. Encourage them to discuss their 
predictions with their groups. 

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Support students in 
making a prediction by having them focus on 
the title of the short story and the Background 
note. Ask, What do you predict the main 
character will discover? Tell them to justify their 
prediction to their group.

OL  ON LEVEL/EXTEND Ask students 
to review the characteristics and structure 
of a science-fiction adventure story. Extend 
students’ learning by having them write a 
second prediction, specifically about a conflict 
the main character might encounter, and 
discuss it with their group.

AL  ABOVE LEVEL When students return 
to correct or confirm their predictions, have 
them focus on predictions that turned out to 
be incorrect. Encourage them to discuss what 
details in the text led them astray.

 FACILITATING PEER-GROUP CLOSE READING

INTERACTIVITY

 TEKS 5.C

191The Last Dog
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Leveled Texts

The goal is for ALL students to be reading grade level texts, yet some  
students struggle and need support. The Leveled Texts in myPerspectives  

Texas are intended to help students build comprehension and background 
knowledge, ultimately allowing them to be able to participate in class activities 
and discussions.  

Leveled Literary Texts  
The Leveled Literary Texts allow students to read portions of 
the authentic literature with summarized paragraphs to aid  
in comprehension.

Literary

On-Level

Leveled

Summarized and  
Authentic Text

Chunked Texts to Aid  
in Comprehension

20
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PERSUASIVE ESSAY

BACKGROUND
It was in 1783 that people first took to the sky on a hot-air balloon 
designed by the Montgolfier brothers. In 1903, the Wright brothers 
took flight in the first powered airplane. And in 2000, the first crew 
arrived to take up residence on the International Space Station. Today, 
people are contemplating the first manned mission to Mars.

The tougher question is not “Is Mars possible?” but “Is Mars 
worth it?” An outside estimate of the cost of a manned 

mission to Mars is roughly $500 billion. What good will come of 
sending humans to Mars, especially when robotic landers can do a 
lot of the science just as well, if not as fast? I could parrot the 
NASA Public Affairs Office and spit out a long list of products and 
technologies spawned by aerospace innovations over the decades. 
Instead, I defer to the sentiments of Benjamin Franklin.1 Upon the 
occasion of history’s first manned flights—in the 1780s, aboard the 
Montgolfier brothers’ hot-air balloons—someone asked Franklin 
what use he saw in such frivolity. “What use,” he replied, “is a 
newborn baby?”

It might not be that hard to raise the funds. If the nations 
involved were to approach their respective entertainment 
conglomerates, an impressive hunk of funding could be raised. 

1. Benjamin Franklin (1706–1790) American author, scientist, and statesman who was 
famous for his inventions.

1

Use a thesaurus or indicate 
another strategy you used that 
helped you determine meaning.

frivolity (frih VAHL ih tee) n.
MEANING:

2

ANNOTATE

AUDIO

Mary Roach 

from Packing 
for Mars

from Packing for Mars 219
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ANNOTATE

ANNOTATE INTERACTIVITY

REINFORCE...

Concept Vocabulary
Print Resources

ESSENTIAL POINT When you 
encounter an unfamiliar word, looking 
for synonyms in a thesaurus can help you 
determine its meaning.

FRIVOLITY When students have finished 
reading paragraph 1, give them time to look 
up the concept vocabulary word frivolity in a 
thesaurus and note synonyms that help  
them understand the meaning of the word.  

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Remind students that not 
all synonyms for a given word in a thesaurus 
will make sense in the context of the selection. 
For example, one synonym for frivolity is flirting, 
which does not make sense in this context. 
Once students identify potential synonyms, 
have them replace frivolity with each one to 
see if the sentence becomes clearer and makes 
sense. 

OL  ON LEVEL/SUPPORT To support 
students in determining meaning, point out 
that they can confirm the definition by using 
a dictionary or looking for context clues in the 
surrounding words and sentences. Prompt 
students to explain how Benjamin Franklin’s 
question relates to the word frivolity. (A baby 
is not capable of doing much, but it eventually 
learns and grows.)

AL  ABOVE LEVEL For students who had 
previous knowledge of the meaning of frivolity, 
challenge them to identify at least three other 
words in the same word family (for example, 
frivolous, frivolousness, frivolously). Ask them 
to give the part of speech for each word and 
explain what each one means. 

Social Studies Review the Background note and 
paragraph 1 with students. Point out that people 
have been airborne longer than students might 
think—since the 1700s. Have students conduct 
research to learn more about the Montgolfier 
brothers’ hot-air balloons. Students should 
consider the following questions: What inspired 
them to design the balloons? How did they do 

it? Were they successful? How did people at 
the time react to this invention? After students 
have compiled research, have them share their 
findings with their group and note how the 
information they found overlaps with or diverges 
from the information that other group members 
discovered.

CROSS-CURRICULAR PERSPECTIVES

 TEKS 2.A.
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Leveled Informational Texts 
The Leveled Informational Texts are written at  
a lower reading level so students are able to  
read and comprehend more accessible texts.

 nformational

Students need a foundation that permits them to  
comprehend increasingly more complex texts.

”“
— Elfrieda Hiebert, Ph.D.

On-Level

Leveled

Simplified Vocabulary

Varied Sentence  
Structure

21



  El príncipe 
  Francis

Cuento corto realista

Roddy Doyle

CONTEXTO
Este cuento está incluido en la antología de cuentos cortos para jóvenes Free? 
Stories About Human Rights, que celebra la Declaración Universal de los 
Derechos Humanos. Cada uno de los cuentos se enfoca en un artículo de este 
importante documento de las Naciones Unidas. En este relato, un niño que ha 
tenido que dejar su hogar en África espera hacer nuevos amigos en Irlanda, 
donde vive actualmente.

Era realmente emocionante. Toda la clase iba a ser entrevistada, como 
si estuvieran en la televisión. De hecho, estaban en la televisión.

1

 2  La cámara estaba en posición, al fondo de la clase, en la parte más alta. 
Daragh era el camarógrafo.

 3  Francis envidiaba a Daragh. A él le hubiera gustado ser el 
camarógrafo. Había levantado la mano: “¡Señor! ¡Señor! ¡Señor, yo!”, pero 
Señor había elegido a Daragh.

 4  No había problema. A Francis, en realidad, no le importaba. Se llevaba 
bien con Daragh.

 5  —Ciúnas —dijo Señor.
 6  Francis sabía que ciúnas significaba “silencio” en irlandés. Sabía, 

también, algunas otras palabras irlandesas. Buachaill quería decir “niño”, 
y leithreas significaba “baño”.

 7  —Estamos listos —dijo Señor—. ¿Quién será nuestra primera estrella?
 8  Los estudiantes rieron e intercambiaron miradas. Esto iba a ser 

divertido.
 9  Una de las niñas, Alicia, era la entrevistadora. Llevaba un vestido 

negro que había pertenecido a su abuela, y usaba en los ojos una sombra 
negra que la hacía parpadear. Tenía una tabla sujetapapeles sobre el 
regazo con las preguntas que iba a hacer.

 10  —Kevin —dijo Señor—. Serás el primero.

El príncipe Francis 1
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Reach Every Learner  
with the Core and More

Spanish Translations of selections are  
available, including media selections and  
unit opener videos. 

ELPS  
Resource

The Student Edition Toolkit includes models, 
rubrics, and reference materials. 

Vocabulary words are defined, with  
audio, in English and Spanish.

Full Selection Audio and English/Spanish 
Audio Summaries, recorded with authentic 
speakers, support multimodal learners.

myPerspectives Texas helps you meet all learners through hundreds of 
online resources allowing you the ultimate flexibility.  

Spanish  
Resources

Includes one mini lesson for  
each of the ELPS, organized  
by the five ELPS domains:  
Learning Strategies, Listening,  
Speaking, Reading, and Writing.

Texas ELPS Toolkit
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EssayScorer Writing  
Prompts

•  Extra writing practice with  
automatic feedback

Digital Lessons and  
Skills Videos

•  Interactive lessons and  
videos cover writing,  
vocabulary, speaking and 
listening, and grammar.

myPerspectives+ 

• Anchor Charts 
• Conventions Practice 
• Digital Novels 
• Novel Lesson Plans 
• Graphic Organizers  
  and Rubrics 
• Reading Skills Resources

Spanish Resources

• Spanish Translations 
•  Writing and Grammar  

Resources

English Learner and  
Fluency Support

• Texas ELPS Toolkit 
• Reality Central 
• QReads  
• Fluency Assessment Guide
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TIER 2
myFocus
Targeted 
Intervention 
Based on Student 
Individual Needs

TIER 1
myView Literacy
High-Quality, Whole
Group Instruction and 

TIER 3
SuccessMaker ®

Adaptive, Intensive 
Intervention

TIER 2

TIER 3

TIER 1

Adaptive  
Intensive 

 Intervention

Targeted Support Based on  
Student Individual Needs

Core Instructional Program

Intervention  
That Accelerates  
Learning

A multi-tiered system of intervention 
supports each learner to achieve 

successful TEKS outcomes.
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TIER 2
myFocus
Targeted 
Intervention 
Based on Student 
Individual Needs

TIER 1
myView Literacy
High-Quality, Whole
Group Instruction and 

TIER 3
SuccessMaker ®

Adaptive, Intensive 
Intervention

•  Engages adolescent readers with  
high-interest digital texts

•  Offers an extensive library including lessons  
with personalized support, progress tracking,  
and a built-in rewards system

•  Accelerates literacy skills and language  
development

• Provides explicit instruction

• Focuses on remediation of skills

• Leveled Texts 

•  Teacher’s Edition Differentiated 
Instruction and ELPS notes

• Full Selection Audio 

• English/Spanish Audio Summaries 

• Reteach and Practice Remediation

• Texas ELPS Toolkit

• Digital Lessons and Skills Videos

•  Student-centered, teacher-inspired,  
TEKS-aligned program 

• Research-based

• Gradual Release Instructional Model 

•  Prepares students for independent reading, 
writing, speaking and listening, and research

High-interest,  
nonfiction texts 

Mini-lessons to  
improve vocabulary, 
background knowledge, 
and fluency

TEXAS      Teacher’s Edition

6 7 8

PearsonRealize.com

6 7 8

6 7 8 TEXAS      Student Edition
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Pacing per lesson  
is recommended.

Pacing Plan 
Recommended pacing is in 
an easy-to-read time line.

Unit at a Glance helps you 
easily map myPerspectives  
Texas to your own curriculum. 

Earth Views

 DISCUSS IT  Why are people curious about our 
galaxy and what lies beyond?

Write your response here before sharing your ideas.

ANNOTATE

NOTEBOOK

VIDEO

INTERACTIVITY

DOWNLOAD

RESEARCH

AUDIO

Go ONLINE for 
all lessons
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WATCH THE VIDEO

Imagining the
Future

UNIT 2

124 
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INTRODUCE

Pacing Plan

Unit Introduction

Whole-Class 
Learning 
Introduction

Dark They Were, and Golden-Eyed (radio play)

4 days5 days2 days 4 days

Motivate and Engage
Ask students what they think fascinates 
people about the sky—especially a starry 
sky. Why do humans seem driven to explore 
space? How important to the future do they 
think space exploration is?

RESOURCES

 Unit 2 Answer Key

 Home Connection Letter (English)

 Home Connection Letter (Spanish)

 Unit 2 Lesson Planner

A Starry Home
Ask students what the words imagining the 
future suggest to them. Point out that as they 
work through this unit, they will read many texts 
about space exploration and the future of human 
voyages to worlds beyond Earth.

Watch the Video
Project the introduction video in class, or ask
students to open the video in their digital 
textbooks. 

DISCUSS IT  To have students use the 
Discussion Board to complete this activity, go 
into Pearson Realize, and assign the Unit 2 
Introduction: Discussion Board Activity. 
Alternatively, students can share their responses 
in a class discussion. 

Performance Task

Dark They Were, and Golden-Eyed

124 UNIT 2 • IMAGINING THE FUTURE
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SCIENCE-FICTION FANTASY

Dark They Were, and 
Golden-Eyed
Ray Bradbury

POETRY COLLECTION

Science-Fiction 
Cradlesong
C. S. Lewis

First Men on the 
Moon
J. Patrick Lewis

NEWS ARTICLE

Future of Space 
Exploration Could 
See Humans on Mars, 
Alien Planets
Nola Taylor Redd

 MEDIA CONNECTION
Video: 100-Year Starship

PERSUASIVE ESSAY

Mars Can Wait. 
Oceans Can’t.
Amitai Etzioni

SCIENCE-FICTION ADVENTURE

The Last Dog
Katherine Paterson

PERSUASIVE ESSAY

from Packing for 
Mars
Mary Roach

INTERVIEW

Neil deGrasse Tyson 
on the Future of U.S. 
Space Exploration 
After Curiosity
Neil deGrasse Tyson  
and Keith Wagstaff

MEDIA: VIDEO BIOGRAPHY

Ellen Ochoa:  
Director, Johnson 
Space Center
Ellen Ochoa

MAGAZINE ARTICLE

Danger! This Mission 
to Mars Could Bore 
You to Death!
Maggie Koerth-Baker

MEDIA: RADIO PLAY

Dark They Were, and 
Golden-Eyed
Ray Bradbury and Michael 
McDonough
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PERFORMANCE-BASED ASSESSMENT

INDEPENDENT 
LEARNING

WHOLE-CLASS 
LEARNING

UNIT INTRODUCTION
MENTOR TEXT:
ARGUMENT
Leaving Main Street

PEER-GROUP 
LEARNING

PERFORMANCE TASK

Share Independent Learning

PERFORMANCE TASK

SPEAKING AND LISTENING 
Present an Argument

PERFORMANCE TASK 

WRITING PROCESS 
Write an Argument

Argumentative Essay

You will write an argumentative essay in response to the Essential Question for the unit.

COMPARE ACROSS GENRES

Should humanity’s future lie among the stars?
Essential Question

UNIT 2

COMPARE WITHIN GENRE

SHARE INDEPENDENT LEARNING

Share • Learn • Reflect

Goals • Texts • 
Essential Question

UNIT REFLECTION

Title 125 125
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myPerspectives Digital

AUDIO

DOWNLOAD

VIDEO DISCUSSION BOARD

Peer-Group 
Learning 
Introduction

Unit 
Test

Current Perspectives 
Listenwise offers current events that are 
updated daily, as well as public-radio audio 
articles aligned to the unit theme.

Additional Perspectives
Teachers can search online for stories about 
space exploration or invite students to 
recommend stories they find. Always preview 
content before sharing it with your class.

• Article: NASA’s Next Horizon in Space 
(The New York Times) This article 
features the opinions of several experts 
concerning the next place in the solar 
system that humans should explore.

• Video: Bill Nye Talks Aliens on Mars 
(HuffPost Live) Bill Nye discusses the 
possibility of establishing a human colony 
on Mars.

 Essential Question

Should humanity’s future lie 
among the stars?
Introduce the Essential Question and point out 
that students will respond to related prompts.

• Whole-Class Learning Is space exploration 
important?

• Peer-Group Learning Critique a selection 
from the unit.

• Performance-Based Assessment Should 
humanity’s future lie among the stars?

Science-Fiction 
Cradlesong • First 
Men on the Moon The Last Dog

Mars Can Wait. 
Oceans Can’t.

from Packing 
for Mars

Performance 
Task

Independent 
Learning

Independent Learning 
Introduction

Performance-Based 
Assessment

3 days  4 days  3 days  3 days  2 days  2 days  2 days  1 day

125Unit Introduction
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AT A GLANCEUNIT

Comparing Within Genres

Comparing Across Genres

2

Contents Pacing / 
# of Days Genre / Lexile Genre / Text Elements Comprehension 

Strategy
Vocabulary /  
Word Study

Author’s Craft / 
Conventions

Composition / Speaking 
and Listening / Research
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Academic Vocabulary (TEKS 2.C)

Mentor Text: Leaving Main Street Argument 
1060L Summary (TEKS 6.D)
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Whole-Class Learning Introduction
Whole-Class Learning Strategies

5
Dark They Were, and Golden-Eyed
Ray Bradbury

Science-Fiction Fantasy
490L Setting and Figurative Language 

(TEKS 9.D; 9.F)

Make Inferences  
(TEKS 5.F)

Concept Vocabulary (TEKS 6.F)  
 Synonyms and Nuance Sentence Structures 

(TEKS 10.C)
Comparison-and-Contrast 
Essay (TEKS 6.B; 11.B)

Dark They Were, and Golden-Eyed 
Ray Bradbury and Michael McDonough 4 Media: Radio Play Create Mental Images  

(TEKS 5.D)
Media Vocabulary  
(TEKS 6.F; 8.F) 

Performance Task
Writing  4 Editorial (TEKS 10.A; 10.B.i–ii; 

10.C; 10.D.vi, viii; 11.C)
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17
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Peer-Group Learning Introduction
Peer-Group Learning Strategies

3
Science-Fiction Cradlesong • First Men on the Moon
C. S. Lewis • J. Patrick Lewis

Lyric Poetry
NP

Meter and Rhyme Scheme  
(TEKS 8.B) Adjust Fluency (TEKS 3) Print Resources (TEKS 2.A)

Connotation and Denotation

Author’s Purpose and 
Meaning  
(TEKS 6.D; 9.A; 9.B)

Illustrated Version  
(TEKS 1.D; 6.E; 10.E)

The Last Dog
Katherine Paterson 4 Science-Fiction Adventure

820L
Foreshadowing, Suspense, and 
Plot (TEKS 7.C)

Make Predictions  
(TEKS 5.C)

Context Clues (TEKS 2.B)  
Latin Suffix: -tion

Verb Tenses  
(TEKS 10.D.ii) Revised Ending (TEKS 11.A)

Mars Can Wait. Oceans Can’t.
Amitai Etzioni 3 Persuasive Essay

1400L
Claim and Supporting Evidence 
(TEKS 8.E.i–ii)

Generate Questions 
(TEKS 5.B)

Context Clues (TEKS 2.B)
Synonyms

Diction and Tone  
(TEKS 9.F)

Persuasive Essay (TEKS 6.B)
from Packing for Mars
Mary Roach 5 Persuasive Essay

1020L
Claim, Evidence, and Audience 
(TEKS 8.E.i–iii)

Make Connections  
(TEKS 5.F)

Print Resources (TEKS 2.A)  
Antonyms (TEKS 2.A; 6.F) 

Diction and Voice  
(TEKS 9.F)

Performance Task
Speaking and Listening 2 Critique (TEKS 1.C; 1.D; 11.C)

IN
D

E
P

E
N

D
E

N
T 

LE
A

R
N

IN
G

2 
d

ay
s

Independent Learning Introduction 
Independent Learning Strategies

2

Future of Space Exploration Could . . .
Nola Taylor Redd

News Article
1250L

Independent Learning provides 
students with the opportunity  
to analyze a selection 
independently. To facilitate 
students’ independence, no  
skills have been assigned.

Independent Learning provides students with the opportunity to analyze a selection 
independently. To facilitate students’ independence, no skills have been assigned.

Share Your Independent  
Learning (TEKS 6.A; 6.E)

Danger! This Mission to Mars Could . . .
Margie Koerth-Baker

Magazine Article
1290L

Neil deGrasse Tyson on the Future . . .
Neil deGrasse Tyson and Keith Wagstaff

Interview
930L

Ellen Ochoa: Director, Johnson Space Center
Ellen Ochoa Media: Video Biography
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Performance-Based Assessment
Writing

2

Argumentative Essay
(TEKS 10.C; 10.D.ii, vi, viii; 11.C)

Unit Reflection Reflect on the Unit

Unit Test 1

Compare Within Genre

Compare Across Genres
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3
Science-Fiction Cradlesong • First Men on the Moon
C. S. Lewis • J. Patrick Lewis
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(TEKS 8.B) Adjust Fluency (TEKS 3) Print Resources (TEKS 2.A)

Connotation and Denotation

Author’s Purpose and 
Meaning  
(TEKS 6.D; 9.A; 9.B)

Illustrated Version  
(TEKS 1.D; 6.E; 10.E)

The Last Dog
Katherine Paterson 4 Science-Fiction Adventure

820L
Foreshadowing, Suspense, and 
Plot (TEKS 7.C)

Make Predictions  
(TEKS 5.C)

Context Clues (TEKS 2.B)  
Latin Suffix: -tion
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(TEKS 10.D.ii) Revised Ending (TEKS 11.A)
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Amitai Etzioni 3 Persuasive Essay

1400L
Claim and Supporting Evidence 
(TEKS 8.E.i–ii)

Generate Questions 
(TEKS 5.B)

Context Clues (TEKS 2.B)
Synonyms

Diction and Tone  
(TEKS 9.F)

Persuasive Essay (TEKS 6.B)
from Packing for Mars
Mary Roach 5 Persuasive Essay

1020L
Claim, Evidence, and Audience 
(TEKS 8.E.i–iii)

Make Connections  
(TEKS 5.F)

Print Resources (TEKS 2.A)  
Antonyms (TEKS 2.A; 6.F) 

Diction and Voice  
(TEKS 9.F)

Performance Task
Speaking and Listening 2 Critique (TEKS 1.C; 1.D; 11.C)
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Independent Learning Introduction 
Independent Learning Strategies

2

Future of Space Exploration Could . . .
Nola Taylor Redd

News Article
1250L

Independent Learning provides 
students with the opportunity  
to analyze a selection 
independently. To facilitate 
students’ independence, no  
skills have been assigned.

Independent Learning provides students with the opportunity to analyze a selection 
independently. To facilitate students’ independence, no skills have been assigned.

Share Your Independent  
Learning (TEKS 6.A; 6.E)

Danger! This Mission to Mars Could . . .
Margie Koerth-Baker

Magazine Article
1290L

Neil deGrasse Tyson on the Future . . .
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Interview
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E
N

D
 O

F 
U

N
IT

3 
d

ay
s

Performance-Based Assessment
Writing

2

Argumentative Essay
(TEKS 10.C; 10.D.ii, vi, viii; 11.C)

Unit Reflection Reflect on the Unit

Unit Test 1

Compare Within Genre

Compare Across Genres
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independently. To facilitate students’ independence, no skills have been assigned.
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Danger! This Mission to Mars Could . . .
Margie Koerth-Baker
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Flexible and Customizable
myPerspectives Texas provides planning resources that allow you to customize  
lessons. Whether you follow the program as intended, pick and choose units  
or selections, or want to integrate novels, you will find the tools you need to  
guide your planning. 
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Lexile® Levels are provided  
to meet student needs.

Skills and TEKS are identified  
for each lesson.  

Book Club support for 
integrating novels is  
available for each unit.
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Ray Bradbury

POETRY COLLECTION
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Moon
J. Patrick Lewis
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Future of Space 
Exploration Could 
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Nola Taylor Redd

 MEDIA CONNECTION
Video: 100-Year Starship

PERSUASIVE ESSAY

Mars Can Wait. 
Oceans Can’t.
Amitai Etzioni
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The Last Dog
Katherine Paterson
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from Packing for 
Mars
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Neil deGrasse Tyson 
on the Future of U.S. 
Space Exploration 
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Neil deGrasse Tyson  
and Keith Wagstaff

MEDIA: VIDEO BIOGRAPHY

Ellen Ochoa:  
Director, Johnson 
Space Center
Ellen Ochoa
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Danger! This Mission 
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Maggie Koerth-Baker
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PERFORMANCE TASK

Share Independent Learning

PERFORMANCE TASK

SPEAKING AND LISTENING 
Present an Argument

PERFORMANCE TASK 

WRITING PROCESS 
Write an Argument

Argumentative Essay

You will write an argumentative essay in response to the Essential Question for the unit.

COMPARE ACROSS GENRES

Should humanity’s future lie among the stars?
Essential Question

UNIT 2
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SHARE INDEPENDENT LEARNING
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Goals • Texts • 
Essential Question
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Title 125 125

LIT20_SE07_TX_U02_UOP.indd   125 1/29/18   8:12 PM

myPerspectives Digital

AUDIO

DOWNLOAD

VIDEO DISCUSSION BOARD

Peer-Group 
Learning 
Introduction

Unit 
Test

Current Perspectives 
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• Article: NASA’s Next Horizon in Space 
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• Video: Bill Nye Talks Aliens on Mars 
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possibility of establishing a human colony 
on Mars.
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Should humanity’s future lie 
among the stars?
Introduce the Essential Question and point out 
that students will respond to related prompts.

• Whole-Class Learning Is space exploration 
important?

• Peer-Group Learning Critique a selection 
from the unit.
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Synonyms

Diction and Tone  
(TEKS 9.F)

Persuasive Essay (TEKS 6.B)
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(TEKS 8.E.i–iii)

Make Connections  
(TEKS 5.F)

Print Resources (TEKS 2.A)  
Antonyms (TEKS 2.A; 6.F) 

Diction and Voice  
(TEKS 9.F)

Performance Task
Speaking and Listening 2 Critique (TEKS 1.C; 1.D; 11.C)
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Unit Reflection Reflect on the Unit

Unit Test 1

CLASSIC

CONTEMPORARY

This chart includes pacing 
suggestions, skills, and 
standards that can be 
used as reference for 
lesson planning. You are 
encouraged to use your 
judgment as you plan 
lessons according to your 
classroom needs.

Pacing is suggested for 
a 40- to 50-minute class 
period. If you use block 
scheduling, you may 
combine days to meet 
your schedule needs.

124BUNIT 2 • AT A GLANCE

LIT20_TE07_TX_U02_UFM.indd   2 2/27/18   9:32 PM

INTEGRATING NOVELS

 BOOK  CLUB
CLASSIC

INTEGRATING NOVELS

James and the 
Giant Peach
Roald Dahl
Fantasy Adventure
790L

MiNRS
Kevin Sylvester
Science-Fiction Adventure
620L

For more information, see the 
next page.

 BOOK  CLUB
Contents Pacing / 

# of Days Genre / Lexile Genre / Text Elements Comprehension 
Strategy

Vocabulary /  
Word Study

Author’s Craft / 
Conventions

Composition / Speaking 
and Listening / Research

IN
TR

O
2 

d
ay

s Unit Introduction
2

Academic Vocabulary (TEKS 2.C)

Mentor Text: Leaving Main Street Argument 
1060L Summary (TEKS 6.D)

W
H

O
LE

-C
LA

SS
 L

E
A

R
N

IN
G

13
 d

ay
s

Whole-Class Learning Introduction
Whole-Class Learning Strategies

5
Dark They Were, and Golden-Eyed
Ray Bradbury

Science-Fiction Fantasy
490L Setting and Figurative Language 

(TEKS 9.D; 9.F)

Make Inferences  
(TEKS 5.F)

Concept Vocabulary (TEKS 6.F)  
 Synonyms and Nuance Sentence Structures 

(TEKS 10.C)
Comparison-and-Contrast 
Essay (TEKS 6.B; 11.B)

Dark They Were, and Golden-Eyed 
Ray Bradbury and Michael McDonough 4 Media: Radio Play Create Mental Images  

(TEKS 5.D)
Media Vocabulary  
(TEKS 6.F; 8.F) 

Performance Task
Writing  4 Editorial (TEKS 10.A; 10.B.i–ii; 

10.C; 10.D.vi, viii; 11.C)

P
E

E
R

-G
R

O
U

P
 L

E
A

R
N

IN
G

17
 d

ay
s

Peer-Group Learning Introduction
Peer-Group Learning Strategies

3
Science-Fiction Cradlesong • First Men on the Moon
C. S. Lewis • J. Patrick Lewis

Lyric Poetry
NP

Meter and Rhyme Scheme  
(TEKS 8.B) Adjust Fluency (TEKS 3) Print Resources (TEKS 2.A)

Connotation and Denotation

Author’s Purpose and 
Meaning  
(TEKS 6.D; 9.A; 9.B)

Illustrated Version  
(TEKS 1.D; 6.E; 10.E)

The Last Dog
Katherine Paterson 4 Science-Fiction Adventure

820L
Foreshadowing, Suspense, and 
Plot (TEKS 7.C)

Make Predictions  
(TEKS 5.C)

Context Clues (TEKS 2.B)  
Latin Suffix: -tion

Verb Tenses  
(TEKS 10.D.ii) Revised Ending (TEKS 11.A)

Mars Can Wait. Oceans Can’t.
Amitai Etzioni 3 Persuasive Essay

1400L
Claim and Supporting Evidence 
(TEKS 8.E.i–ii)

Generate Questions 
(TEKS 5.B)

Context Clues (TEKS 2.B)
Synonyms

Diction and Tone  
(TEKS 9.F)

Persuasive Essay (TEKS 6.B)
from Packing for Mars
Mary Roach 5 Persuasive Essay

1020L
Claim, Evidence, and Audience 
(TEKS 8.E.i–iii)

Make Connections  
(TEKS 5.F)

Print Resources (TEKS 2.A)  
Antonyms (TEKS 2.A; 6.F) 

Diction and Voice  
(TEKS 9.F)

Performance Task
Speaking and Listening 2 Critique (TEKS 1.C; 1.D; 11.C)

IN
D

E
P

E
N

D
E

N
T 

LE
A

R
N

IN
G

2 
d

ay
s

Independent Learning Introduction 
Independent Learning Strategies

2

Future of Space Exploration Could . . .
Nola Taylor Redd

News Article
1250L

Independent Learning provides 
students with the opportunity  
to analyze a selection 
independently. To facilitate 
students’ independence, no  
skills have been assigned.

Independent Learning provides students with the opportunity to analyze a selection 
independently. To facilitate students’ independence, no skills have been assigned.

Share Your Independent  
Learning (TEKS 6.A; 6.E)

Danger! This Mission to Mars Could . . .
Margie Koerth-Baker

Magazine Article
1290L

Neil deGrasse Tyson on the Future . . .
Neil deGrasse Tyson and Keith Wagstaff

Interview
930L

Ellen Ochoa: Director, Johnson Space Center
Ellen Ochoa Media: Video Biography

E
N

D
 O

F 
U

N
IT

3 
d

ay
s

Performance-Based Assessment
Writing

2

Argumentative Essay
(TEKS 10.C; 10.D.ii, vi, viii; 11.C)

Unit Reflection Reflect on the Unit

Unit Test 1

CLASSIC

CONTEMPORARY

This chart includes pacing 
suggestions, skills, and 
standards that can be 
used as reference for 
lesson planning. You are 
encouraged to use your 
judgment as you plan 
lessons according to your 
classroom needs.

Pacing is suggested for 
a 40- to 50-minute class 
period. If you use block 
scheduling, you may 
combine days to meet 
your schedule needs.

124BUNIT 2 • AT A GLANCE

LIT20_TE07_TX_U02_UFM.indd   2 2/27/18   9:32 PM

27



Day 4 Day 5

�Use�print�or�digital�resources�to�determine�word 
origin.   TEKS 2.A

 Analyze how use of language contributes to 
tone.   TEKS 9.C

Provide and accept constructive feedback.   TEKS 1.D

Compose multi-paragraph argumentative texts.  
 TEKS 11.C

 Identify and gather relevant information from a variety 
of sources.��  TEKS 12.D

  Concept Vocabulary 
estimate; contingency; simulations; 
instrument; innovations

  Word Study 
Latin Root Word: novus   TEKS 2.A

Latin Root Word: novus (RP)

  Word Network

 Author’s Craft

Diction and Tone   TEKS 9.C

Diction and Tone (RP)

 Composition 
Blog Post   TEKS 11.C; 12.D

  Interactive Writing Lesson: 
Argumentative Writing

Composition: Blog Post (RP)

   Speaking and Listening 

Persuasive Speech   TEKS 1.D

  Interactive Speaking & Listening: 
Giving a Presentation

Persuasive Speech (RP)

 EQ Notes

STUDY LANGUAGE AND CRAFT

SHARE IDEAS

ASSESSMENT

Selection Test: from Packing for Mars   

ASSESSMENT

Exit Ticket: Latin Root Word: novus   TEKS 2.A

Exit Ticket: Diction and Tone   TEKS 9.C

LEARNING OBJECTIVES LEARNING OBJECTIVES

LESSON PLANNING: from Packing for Mars 156D

PACING, STANDARDS, AND DIGITAL RESOURCES

Day 1 Days 2 & 3

Generate questions as you read.   TEKS 5.B

Recognize�characteristics�of�an�argumentative 
essay.   TEKS 8.E 

  A customizable version of this unit’s Lesson Planner is available on Pearson Realize.

 Reading Persuasive Essays

 Take a Minute!

 Genre/Text Elements 
   Fact and Opinion   TEKS 8.E.ii

LEARN ABOUT GENRE: NONFICTION

  Concept Vocabulary 
estimate; contingency; simulations; 
instrument; innovations

  Comprehension Strategy 
Generate Questions   TEKS 5.B
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from Packing for Mars: QuickGuide
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Describe personal connections.   TEKS 6.A

Use text evidence to support a response.   TEKS 6.D
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essay.   TEKS 8.E 

READ

  from Packing for Mars

from Packing for Mars: Selection Audio

 from Packing for Mars: Accessible Leveled Text

BUILD INSIGHT

  Response   TEKS 6.A
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  Analysis   TEKS 6.D
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INTERPRET AND ANALYZE
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 Close�Read�Guide:�Nonfiction
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*RP = Reteach and Practice

LESSON PLANNING  from Packing for Mars

UNIT 2 • A STARRY HOME156C

Search by title on Realize for each resource. 
Additional resources available in .

ASSESSMENTDOWNLOADINTERACTIVITYAUDIO

myPerspectives Digital

Pacing 
Daily pacing is recommended and can be 
modified based on your classroom needs.

TEKS 
TEKS are identified to ensure coverage. Learning 
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Assessments are aligned to where they 
should be implemented in the lesson.
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 Analyze how use of language contributes to 
tone.   TEKS 9.C

Provide and accept constructive feedback.   TEKS 1.D

Compose multi-paragraph argumentative texts.  
 TEKS 11.C

 Identify and gather relevant information from a variety 
of sources.��  TEKS 12.D

  Concept Vocabulary 
estimate; contingency; simulations; 
instrument; innovations
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CLASSIC

INTEGRATING NOVELSUNIT

CLUB
BOOK

OR OR

 Book Club Study Guides  
for the recommended 
novels are available 
online. They offer:
· Launching the Book Club 

· Author and Background 
Information 

· Reading Comprehension 
Strategies

· TEKs-aligned questions 
and projects

Flexible Pacing and Implementation

2

Supplement the Unit
Have students read James and the 
Giant Peach at home for 20–30 
minutes per day, as a supplement to 
the unit selections and activities.

Recommended Pacing
4 chapters per day

Substitute for Unit Selections
Have students read James and the 
Giant Peach in class, in lieu of the 
Peer-Group Learning selections. 
Refer to the Unit at a Glance as you 
plan your standards coverage.

Recommended Pacing
8 chapters per day

Extend Independent Learning
Have students read James and the 
Giant Peach in class and at home, 
in lieu of the Independent Learning 
selections. Extend Independent 
Learning as needed.

Recommended Pacing
12 chapters per day

Compare Across Texts
Teaching with James and the Giant Peach offers the opportunity to draw comparisons 
between the novel’s setting and themes and those of the unit selection “Dark They 
Were, and Golden-Eyed.” In James and the Giant Peach, James and his friends 
travel through the fantasy realm of the Cloud-People before landing in New York. 
This setting emphasizes the themes of hope, overcoming fear, and positive change. 
In “Dark They Were, and Golden-Eyed,” colonists from Earth land on Mars where 
they are slowly transformed by their strange, new surroundings into Martians. In the 
process they lose their humanity and sense of self.

Connection to the Essential Question

The peach’s flight leads to both danger and adventure as James and his companions 
take off into the ocean and eventually into flight above the earth where they meet 
the Cloud-Men. The story explores the feasibility of life outside the normal, casting a 
surprising, fantastic, and positive light on the Essential Question.

James and the Giant Peach
Roald Dahl
Fantasy Adventure
790L 

Summary
A young English orphan boy enters a gigantic, magical peach and has a wild, surreal 
transatlantic adventure with seven magically altered garden bugs he meets. They set 
off on a life-changing journey to escape from James’s two cruel aunts.

124C UNIT 2 • IMAGINING THE FUTURE

LIT20_TE07_TX_U02_UFM.indd   3 2/27/18   9:31 PM

Literature Circles for  
Today’s Readers

Book Club-recommended novels align to each unit theme. You may choose to  
replace an entire unit, integrate novels throughout a unit, or allow student choice.

Study Guide 
Book Club titles include 
a customizable Study 
Guide with activities  
such as discussion 
prompts and projects.

Flexible Implementation 
Pacing recommendations 
for integrating novels  
are provided.

Compare Across Texts 
Compare Across Texts 
provides a useful  
connection between  
the novel and the texts  
in the unit.
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 Book Club Study Guides  
for the recommended 
novels are available 
online. They offer:
· Launching the Book Club 

· Author and Background 
Information 

· Reading Comprehension 
Strategies

· TEKs-aligned questions 
and projects

Flexible Pacing and Implementation

2

Supplement the Unit
Have students read James and the 
Giant Peach at home for 20–30 
minutes per day, as a supplement to 
the unit selections and activities.

Recommended Pacing
4 chapters per day

Substitute for Unit Selections
Have students read James and the 
Giant Peach in class, in lieu of the 
Peer-Group Learning selections. 
Refer to the Unit at a Glance as you 
plan your standards coverage.

Recommended Pacing
8 chapters per day

Extend Independent Learning
Have students read James and the 
Giant Peach in class and at home, 
in lieu of the Independent Learning 
selections. Extend Independent 
Learning as needed.

Recommended Pacing
12 chapters per day

Compare Across Texts
Teaching with James and the Giant Peach offers the opportunity to draw comparisons 
between the novel’s setting and themes and those of the unit selection “Dark They 
Were, and Golden-Eyed.” In James and the Giant Peach, James and his friends 
travel through the fantasy realm of the Cloud-People before landing in New York. 
This setting emphasizes the themes of hope, overcoming fear, and positive change. 
In “Dark They Were, and Golden-Eyed,” colonists from Earth land on Mars where 
they are slowly transformed by their strange, new surroundings into Martians. In the 
process they lose their humanity and sense of self.

Connection to the Essential Question

The peach’s flight leads to both danger and adventure as James and his companions 
take off into the ocean and eventually into flight above the earth where they meet 
the Cloud-Men. The story explores the feasibility of life outside the normal, casting a 
surprising, fantastic, and positive light on the Essential Question.

James and the Giant Peach
Roald Dahl
Fantasy Adventure
790L 

Summary
A young English orphan boy enters a gigantic, magical peach and has a wild, surreal 
transatlantic adventure with seven magically altered garden bugs he meets. They set 
off on a life-changing journey to escape from James’s two cruel aunts.

124C UNIT 2 • IMAGINING THE FUTURE
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CONTEMPORARY

ADDITIONAL TITLES

OR OR

Essential Question
myPerspectives Digital

DOWNLOAD

Flexible Pacing and Implementation

Connection to the Essential Question

The colonists in MiNRS travel to Perses to mine for minerals in desperately short 
supply on Earth. The novel explores the possibility of life on another planet and 
the role of technology in making space colonization a reality. It provides an 
imaginative link to the Essential Question.

Compare Across Texts
Teaching with MiNRS offers the opportunity to draw comparisons between the novel’s 
ideas and setting and those of the unit selection “The Last Dog.” Both texts explore 
life in a scientifically controlled environment—a space colony and a sealed dome. 
In the novel, a group of young survivors work together; in the short story, Brock 
rediscovers his humanity through his relationship with a puppy.

Should humanity’s future lie among the stars?

Here are other novels aligned 
to the unit topic, which 
you might be interested 
in teaching.

The Unbeatable Squirrel 
Girl Vol. 1: Squirrel Power
Ryan North
Fantasy

The Same Stuff as Stars
Katherine Paterson
Realistic Fiction

Space Case
Stuart Gibbs
Mystery

Supplement the Unit
Have students read MiNRS at home 
for 20–30 minutes per day, as a 
supplement to the unit selections 
and activities.

Recommended Pacing
1 chapter per day

Substitute for Unit Selections
Have students read MiNRS in class, 
in lieu of the Peer-Group Learning 
selections. Refer to the Unit at a 
Glance as you plan your standards 
coverage.

Recommended Pacing
2 chapters per day

Extend Independent Learning
Have students read MiNRS in 
class and at home, in lieu of the 
Independent Learning selections. 
Extend Independent Learning pacing 
as needed.

Recommended Pacing
4 chapters per day

MiNRS
Kevin Sylvester
Science-Fiction Adventure
620L

Summary
Christopher Nichols, his best friend, Elena Rosales, and their families are among the 
colonists from Earth who take part in the Great Mission to the planetoid Perses. 
Establishing a colony there is humanity’s best hope for survival. The colonists are prepared 
for anything—except an attack by the Landers. To survive, Christopher and a group of 
young colonists must hide in the maze of mining tunnels below the surface of Perses.

124DUNIT 2 • INTEGRATING NOVELS 124D
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Recommended Novels 
One classic and one 
contemporary novel are 
recommended per unit, 
allowing flexibility in 
meeting students’ needs 
and interests.

Novel Overview 
The Lexile® level, genre,  
and summary are provided 
to support planning.

Additional Titles 
More titles related to the 
unit theme are listed.

Incorporate  
Student Choice 
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Genre / Text Elements

PRACTICE  Answer the questions.

1. (a) Distinguish Identify one example of a private thought or feeling 
Woodson shares in her memoir. (b) Analyze Explain how the use of 
first-person point of view allows her to share this detail.

2. (a) Interpret In “sometimes,” Woodson’s sister says “Sometimes, 
that’s the way things happen.” What does this detail suggest about 
the sister’s view of life? (b) Speculate How might the stories of 
Woodson’s childhood be different if they included the sister’s inner 
thoughts? Explain.

3. (a) Analyze Choose a passage from the memoir in which you think 
Woodson’s voice is very strong. (b) Support Explain the reasons for 
your choice, citing specific language. (c) Describe In your own words, 
describe Woodson’s voice.

NOTEBOOK

First-Person Point of View and Voice Most memoirs are written in the 
first-person point of view because the author is telling his or her own 
story. The reader sees events through the author’s eyes. The choices the 
author makes about how to tell the story create a unique voice, or 
personality. In life, people express their personalities through what they do 
and say. In writing, an author’s voice emerges through the way he or she 
uses language.

Look at how two writers describe the same event but have very 
different voices.

Essential Question: What are some of the challenges and triumphs of growing up?

PASSAGE USES OF LANGUAGE VOICE

I crept out of the barn and stared at the green 
sky. Uh-oh. . . . No time to think. No time to call 
for help. No time to panic. I made a dead run 
for the cellar. I wrenched open the hatch doors 
and stumbled down the stairs. Safe! At least 
for now!

simple words

punchy, short sentences 
and some fragments

inner thoughts shown in 
quick bursts

The voice is 
straightforward. Plain, 
focused language creates 
a sense of a practical, 
no-nonsense person.

The barn was warm with the smells of hay and 
animals and I didn’t want to leave. But I could 
see the sky turning a violent green, and that 
meant it was here, the storm we had feared. 
“Please, please, please, be unlocked,” I 
chanted as I raced to the shelter. “Please, 
please, please...Dad, be there.”

long sentences

sensory details and 
repetition

inner thoughts shown 
through dialogue

The voice is poetic. 
Sensory details and 
repetition create a sense 
of an imaginative, 
sensitive person.

TIP: When someone 
refers to the unique 
way a writer “sounds” 
or “speaks,” they are 
talking about voice.

from Brown Girl Dreaming 23

LIT20_SE06_TX_U01_A1_APP.indd   23 2/13/18   4:53 PM
BL  BELOW LEVEL

Point of View If students struggle to understand 
how point of view affects the way a story is told, 
ask them to role-play a conversation that might 
have happened, based on the poem “believing.”

Have pairs of students play the narrator and her 
mother, explaining the narrator’s storytelling 

and the reaction to it from each perspective. 
Then, ask students to discuss whether they feel 
differently about the narrator or her mother after 
the exercise.

Genre / Text Elements
First-Person Point of View and Voice Explain 
that voice in writing refers not to the way 
an author speaks out loud, but to his or her 
personality, as conveyed through language. Point 
out, however, that reading a passage out loud 
sometimes helps identify its voice. Invite students 
to read each chart passage out loud in a way that 
reflects its unique voice. 

PRACTICE  POSSIBLE RESPONSES:

1. (a) In line 35 of “uncle robert,” she explains 
that she is thinking that people do all sorts of 
things in other places around the world. (b) 
The thought is unspoken; because it’s written 
in first-person point of view, she can share it 
with readers.

2. (a) She seems resigned; she doesn’t have 
much hope. (b) We might have a clearer, more 
comprehensive picture of the events.

3. (a) Student responses will vary. (b) For 
example, lines 4–8 of “wishes” stand out 
because “Feathery wishes” and “floating 
out into the universe” are unique ways of 
describing dandelions. (c) descriptive, soft, 
dreamy, full of hope

To assess students’ mastery, administer 
the Exit Ticket: First-Person Point of 
View and Voice. 

RETEACH AND PRACTICE If students 
need more practice, see First-Person Point  
of View and Voice (RP). 

MONITOR AND ADJUST If students fail to 
provide examples of language that define 
Woodson’s voice, then reread aloud passages 
you find most specific to Woodson’s voice. 
Call on volunteers to summarize the events 
as though they were there. Point out the 
differences in language between Woodson 
and the volunteer.

DIFFERENTIATED INSTRUCTION 

DOWNLOAD

ANNOTATE

ASSESSMENT

NOTEBOOK

RESEARCH

myPerspectives Digital

EXIT TICKET    TEKS 9.F

23from Brown Girl Dreaming
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Flexible and Customizable
TEKS Customizable  
Question Banks

Create and deliver benchmark assessments from 
a bank of TEKS-based test items to monitor 
student progress. Practice banks help students 
build stamina and familiarity by practicing with 
TEKS-aligned and formatted tests:

• Reading Practice Banks 
•  Comparing Texts Reading Practice Banks  
• Revising and Editing Practice Banks 
• Writing Prompt Practice Banks

SKILLS ASSESSED:  
Author’s Craft, Comprehension, Comparing Texts, Conventions, 
Genre/Text Elements, Revising and Editing, Vocabulary, Writing

Selection Tests

Monitor student  
understanding of texts  
in each unit. 

SKILLS/TEKS ASSESSED: 
Comprehension, Critical Thinking, 
Vocabulary

Formative Assessments

Gather comprehensive  
data to inform instructional 
pathways using these embedded 
daily routines and multiple 
digital/print resources:

• Monitor and Adjust 
• Reteach and Practice 
• Rubrics

Exit Tickets

Track student learning with 
each selection using quick 
multiple-choice assessments 
with supportive remediation.

SKILLS/TEKS ASSESSED:  
Genre/Text Element, Word Study, 
Conventions, Author's Style 

Performance-Based 
Assessment Tasks

Monitor student critical thinking 
and synthesis of unit theme 
and Essential Question through 
embedded performance tasks.

SKILLS/TEKS ASSESSED:  
Collaboration, Inquiry and Research, 
Listening and Speaking, Presentation, 
Reading and Writing

Assessment within Each Unit: 

Unit Test

Monitor student progress 
on skills and TEKS taught  
in a unit.

SKILLS/TEKS ASSESSED:  
Author's Craft, Comprehension, 
Comparing Texts, Conventions, 
Genre/Text Elements, Revising and 
Editing, Vocabulary, Writing

Name: ________________________  Class: ___________________  Date: __________  

1

Grade 8 TEKS Practice Reading Bank 11

Read the selection and choose the best answer to each question.

A Unique Texas Treasure
1 Did you know that Texas is home to several national parks? These parks celebrate the 

state's rich natural and historical features. One Texas park is Big Bend National Park, 
located in the southwestern part of Texas, near the Mexico border. The park looks to be 
a mountainous desert, with barren cliffs and dry valleys. Huge rock formations, 
limestone cliffs, and deep canyons make up some of Big Bend's most dramatic sights. 
The Rio Grande cuts through the arid landscape, and one of the river's curves gives the 
park its name. Taking a trip through this geological treasure allows visitors to enjoy 
natural history firsthand.

2 Today, visitors hike, bike, and drive through the park to see cactus blooms and hot 
springs, visit areas with fossils, and spot birds and other wildlife that call the desert 
home. Sharp-eyed hikers along Big Bend's desert nature trails may spot fossils of 
long-ago sea creatures. Discovering a fossil is an exciting moment! Visitors can share 
their findings by taking a photo or making a written description of the fossil and its 
location to share with park rangers. Fossil remains of oysters, sea urchins, crabs, and 
shrimps, among others, lie all across the national park. Visitors can learn more about 
the park's fossils and how people have learned about them at a special exhibition center.

3 But how did fossils of sea creatures come to be in the middle of a desert? Evidence 
suggests that the land was once not a mountainous desert at all. Instead, geologists, or 
scientists who study Earth, believe the area was once covered by a shallow, salty sea. 
Just as we learn about trees by studying the rings in their trunks, scientists examine 
layers of rock in the ground, called strata, to learn about geological formations. They 
use these layers to infer what the environment was like during certain periods. 

4  What they’ve deciphered is that Texas and much of the American Midwest was once 
covered by a deep ocean-like body of water. The sea waters carried small solid materials 
known as sedimentary rocks. Sedimentary rocks, including limestone, sandstone, and 
shale, contain many different kinds of minerals. Eventually, the sea waters receded. Dry 
land covered more and more of the area that is now Big Bend. The sedimentary rocks 
brought into Big Bend during its time underwater help form some of the massive rock 
formations that visitors admire today. 

5 The powerful Rio Grande plays a part in shaping Big Bend's landscape as well. This 
rushing river contributes to the process of erosion. Erosion is the wearing away of land 
due to wind and water. Over time, erosion has helped form narrow canyons along the 
path of the Rio Grande. A rafting trip down the Rio Grande takes park visitors through 
canyons as deep as 1,500 feet! Plants and animals thrive near the water along the 
canyon edges. Rafters might see birds like herons, swallows, or kingfishers circle 
overhead. They might also turtles sunning themselves on riverside rocks. They might 
also see beavers peeking out from mesquite or cottonwood trees. 

Name: ________________________ 

2

6 Other physical forces helped mighty mountains rise from the former seabed. 
Earthquakes and long-ago volcanic eruptions helped form the Chisos Mountains, which 
are the third-highest mountains in the state. Towering far above the desert below, the 
mountains have a wetter, cooler climate. Pine, oak, and juniper forests grow far up 
mountainsides, providing homes for animals such as deer and mountain lions. 

7 Another group of peaks, the Santiago Mountains, cross the northernmost section of the 
park. A trip through Persimmon Gap, an opening in the Santiago Mountains, allows park 
visitors to connect with the region's human history. During the 1700s and 1800s, groups 
of nomadic Comanche warriors traveled through Persimmon Gap as they crossed from 
buffalo-rich lands to the north into what is now Mexico. Nature and time have erased the 
traces of what was once the Comanche Trail. The Persimmon Gap Visitors' Center, 
however, is another piece of history. Originally built by a local ranching family in the 
1940s, the Visitors' Center used to be a general store.

8 With all these opportunities to experience nature, history, and recreation, is it any 
surprise that more than 300,000 people visit Big Bend National Park each year?

____ 1 Which words from paragraph 1 help the reader understand the meaning of arid?

A one of the river's curves
B located in the southwestern part of Texas, near the Mexico border
C a mountainous desert, with barren cliffs and dry valleys
D the state's rich natural and historical features

____ 2 What is the controlling idea of paragraph 3?

F Geologists use natural evidence to learn how water changed the land.
G Diverse plants and animals live in canyons near the Rio Grande.
H Both trees and rocks make up part of the environment at Big Bend.
J Visitors come to the national park mostly to see rock formations.

____ 3 The title of the selection highlights the idea that Big Bend National Park —

A has great natural and historic significance 
B contains valuable mineral resources
C is one of the state's many parks
D attracts thousands of visitors each year

____ 4 The organizational pattern of the selection allows the author to — 

F highlight recent discoveries of prehistoric animals
G explain the possible solution to a mysterious problem 
H show the steps of locating important rocks and fossils
J describe characteristics of different features of the park

____ 5 Because the Latin root ced means “to go,” the reader can tell that the word recede in
paragraph 4 refers to something that —

A goes very fast
B falls back or away
C goes again and again
D cannot go any longer

STAAR® Prep: Integrated 
TEKS-Aligned/Formatted 
Assessment Items

Assess student learning  
using TEKS-aligned 
and STAAR® formatted 
assessment items embedded 
into the Student Edition.

Customize  
or Build  

Your Own

STUDENT EDITION

• Build Insight Questions
• Goal-Setting
•  Whole-Class/ Peer-Group Strategies
•  Mentor Text Summary  

and QuickWrite
• Writing Performance Tasks
•  Speaking & Listening Performance Tasks
• Test Practice
•  Performance-Based Assessments
• Unit Reflection

REALIZE
• Selection Tests
• Unit Tests
• Exit Tickets
• TEKS Question BANKS

TEACHER’S EDITION
• Monitor and Adjust
• Reteach and Practice
• Quick Conference

All Assessments in myPerspectives Texas: 

2 3

Assessment and  
TEKS Proficiency

From formative to summative to performance-based assessments, 
myPerspectives Texas provides resources that enable you to  

monitor if your students are on the right path to TEKS proficiency. 

Exit TicketsFormative Assessment
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T37Flexible and Customizable Assessment

UNIT 2 
TEST

UNIT 3
TEST

UNIT 4
TEST

Integrated TEKS-Aligned/Formatted Assessment Items

TEKS PRACTICE TEST 
TEKS Test Banks 
Practice banks help students build stamina and familiarity 
by practicing with TEKS-aligned and formatted tests:

• Reading Practice Banks  

• Comparing Texts Reading Practice Banks   

• Revising and Editing Practice Banks  

• Writing Prompt Practice Banks     

INTEGRATED TEKS  
TEST PREP
Assess student learning 
using TEKS-aligned and 
formatted assessment 
items embedded into the 
Student Edition and the 
instructional pathway of the 
MyPerspectives program. 

These assessments include 
items in TEKS Test format. 

Create and deliver benchmark assessments from a bank of  
TEKS-based test items to monitor student progress.

Skills Assessed: Author’s Craft, Comprehension, Comparing 
Texts, Conventions, Genre/Text Elements, Revising and Editing, 
Vocabulary, Writing

TEKS CUSTOMIZABLE TEST BANK

TEKS TEST PREP

2UNIT 4UNIT3UNIT 5UNIT
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DARK THEY WERE, AND 
GOLDEN-EYED 
(radio play)

DARK THEY WERE, AND 
GOLDEN-EYED  
(short story)
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 TEST PRACTICE

Multiple Choice 
These questions are based on the short story and radio play versions of 
“Dark They Were, and Golden-Eyed.” Choose the best answer to each 
question.

1. In both the story and the play, when the family first arrives on Mars, 
what does Mr. Bittering want to do right away?

A He wants to visit the ancient Martian cities. 

B He wants to get back on the rocket and return to Earth.

C He wants to get to work building a rocket.

D He wants to start building a villa in the mountains.

2. Read paragraphs 118 to 121 from the story and the transcript of a 
similar section in the radio play. What happens in the story that does 
not happen in the play?

Short Story

“Here you are, Harry.” Sam handed him 
a pocket mirror. “Take a look at 
yourself.” 

Mr. Bittering hesitated, and then raised 
the mirror to his face.

There were little, very dim flecks of new 
gold captured in the blue of his eyes.

“Now look what you’ve done,” said 
Sam a moment later. “You’ve broken my 
mirror.”

Radio Play

SAM: Is that so? Harry, what color 
are your eyes?

HARRY: My eyes? They’re blue.

SAM: Take a look in this mirror. See 
for yourself.

HARRY: [gasps] No! They’re turning 
yellow.

SAM: Welcome to the club, Harry.

F Harry gasps when he sees himself.

G Harry looks at himself in a mirror.

H Harry sees that his eyes are turning yellow.

J Harry breaks the mirror.

3. At the end of both the story and the play, what do members of the 
rescue team start to do?

A They start to repair the houses the townspeople left behind.  

B They develop a plan to drive the Martians out of their villas.

C They start to give Earth names to the mountains, hills, and canals.

D They prepare to leave Mars because they failed in their mission.

Compare Fiction and Drama

NOTEBOOK

 TEKS
6.B. Write responses that 
demonstrate understanding of texts, 
including comparing sources within 
and across genres.

11.B. Compose informational texts, 
including multi-paragraph essays that 
convey information about a topic, 
using a clear controlling idea or 
thesis statement and genre 
characteristics and craft.

160 UNIT 2 • IMAGINING THE FUTURE
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TEACH

Multiple Choice
See correct answers marked on student page.

EXPLANATIONS:

1. Correct: B: In paragraph 5 of the short story, 
Harry says, “Let’s get back on the rocket.” He 
expresses a similar sentiment early in the radio 
play.

Incorrect: A: No details support this answer. C: 
He does not begin building a rocket until much 
later in the story. D: No details support this 
answer.

2. Correct: J: In the short story, Sam tells Harry, 
“You’ve broken my mirror”; there is no such 
indication in the radio play.

Incorrect: F: In the radio play, the stage 
direction indicates that Harry gasps;  
there is no such indication in the short story. 
G: Harry looks at himself in a mirror in both the 
short story and the radio play. H: If gold and 
yellow are considered synonymous, this event 
happens in both versions; if they are not, the 
word yellow appears only in the radio play.

3. Correct: C: In paragraph 281 of the short story, 
the captain and lieutenant give earth names to 
geographical features; a similar scene appears 
at the end of the radio play.

Incorrect: A: No details support this answer. B: 
No details support this answer. D: No details 
support this answer.

UNIT 2 • IMAGINING THE FUTURE160
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Flexible delivery options for your assessments with Realize™ and ExamView® 

Personalize and Customize
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PACING, STANDARDS, AND DIGITAL RESOURCES

Use print or digital resources to determine meaning and 
word origin.

Create mental images. 

Demonstrate knowledge of literary genres. 

Analyze characteristics and structural elements of 
informational text. 

  A customizable version of this unit’s Lesson Planner is available on Pearson Realize.

 Reading Memoirs 

 Take a Minute! 

 Genre/Text Elements

First-Person Point of View and Voice 

LEARN ABOUT GENRE: NONFICTION p. 12 

 Concept Vocabulary 
squish; humming; twist; twirl; shushes; feathery

 Comprehension Strategy
Create Mental Images 

PREPARE TO READ p. 14

LEARNING OBJECTIVES

READ p. 15 

 from Brown Girl Dreaming

 Brown Girl Dreaming: Audio Summary

 Brown Girl Dreaming: Selection Audio

BUILD INSIGHT p. 21

 Response

 Comprehension 

 Analysis 

 EQ Notes

Create mental images. 

Use text evidence to support a response. 

Interact with sources by annotating. 

LEARNING OBJECTIVES

LESSON PLANNING from Brown Girl Dreaming

ANALYZE AND INTERPRET p. 22

 Close Read 

 Close-Read Guide: Nonfiction

 Inquiry and Research

ASSESSMENT

 Selection Test: Brown Girl Dreaming   

Day 1 Days 2 & 3

 TEKS 5.D

 TEKS 2.A

 TEKS 8.A; 8.D

 TEKS 2.A

 TEKS 8.A; 8.D

 TEKS 6.E TEKS 5.D

 TEKS 8.A

 TEKS 6.C

 TEKS 6.E

 TEKS 5.D

 TEKS 6.C

 TEKS 5.D

 TEKS 8.D

UNIT 1 • GROWING UP12C
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  PREPARE TO READ

Concept Vocabulary

About the Author

Comprehension Strategy
Create Mental Images
Creating mental images, or picturing scenes in your mind as you 
read, helps you better understand a text. As you read, take note of 
words and phrases that describe colors, shapes, locations, and how 
people and things look.

EXAMPLE
Notice the words related to colors and movement in these lines from 
Brown Girl Dreaming. Use them to see this scene in your mind.

watch / the gray sidewalk grow darker,  / watch / the drops 
slide down the glass pane 

 PRACTICE  As you read, look for words and phrases that help you 
create mental images. Mark those details or jot down notes about them 
in the open space next to the text.

ANNOTATE

INTERACTIVITY

WORD YOUR RANKING

squish

humming

twist

twirl

shushes

feathery

You will encounter the following words as you read the excerpt from 
Brown Girl Dreaming. Before reading, note how familiar you are with 
each word. Then, rank the words in order from most familiar (1) to least 
familiar (6).

from Brown Girl Dreaming

Jacqueline Woodson 
(b. 1964) was born in 
Columbus, Ohio. She recalls 
being happiest as a child 
when she was writing:  
“I wrote on paper bags and 
my shoes and denim 
binders.” A 2008 Newbery 
Honor winner, Woodson 
believes that writers need 
to be honest and to listen 
to the voices of young 
people. 

 TEKS
5.D. Create mental images to 
deepen understanding.

14 UNIT 1 • GROWING UP
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EXPERT’S PERSPECTIVE

TEACH

Teacher as the Best Reader in the Class  
Rather than being the wizard behind the curtain, 
use modeling to do the work of reading in front of 
students. When students see that even good readers 
wrestle with difficult text, they gain confidence. Use 
these methods:

• Using think-alouds. Choose a passage from 
this unit and model read-alouds/think-alouds to 
show students what effective readers do when 

they are confused. The Annotate, Question, 
Conclude feature and the teacher-edition support 
highlight the importance of this work.

• Marking the text. If students say they don’t 
understand, have them use a yellow highlighter 
(or sticky notes) for parts they understand and a 
pink highlighter for those they don’t.

• Using sentence starters. To identify where 
students are having comprehension problems, 

have them complete this sentence starter: “I 
don’t understand . . .” Then, as a class, work to 
resolve the issues. Use these additional sentence 
starters: I noticed . . .; I wonder . . .; I think . . .; 
I’m surprised that . . .; I realized. . . I’m not  
sure . . . 

It is also important for students to know that 
applying tools such as these doesn’t always work: 
Sometimes, readers have to live with the ambiguity.

KELLY GALLAGHER, M.ED.

from Brown Girl Dreaming
Selection audio, an English/Spanish audio 
summary, and print capability for the selection 
are available on Pearson Realize.

MOTIVATE AND ENGAGE Call to students’ 
attention that this memoir is told through poems. 
Ask, Do you think some kinds of memories make 
for better poems than others? Invite students to 
share an event from their own lives that might 
make a better poem than a narrative.

Concept Vocabulary
Support students as they rank their words. Ask if 
they’ve ever heard, read, or used them. Reassure 
students that the definitions for these words are 
provided in the selection.

Comprehension Strategy
Create Mental Images Explain to students that 
using all of their senses to picture a text as they 
read will help them make sense of that text in 
their own way. No two students will form exactly 
the same image.

Read the example together. Point out that the 
description does more than present readers with 
a static image of a rainy day outside the author’s 
window; it describes movement. The sky is 
darkening; the drops are sliding.

Encourage students to draw on their own 
memories of rainy days to form mental images.

PRACTICE  Remind students that details may 
appeal to senses other than sight—taste, smell, 
touch, or hearing. Point out the examples of 
“sweet smell of honeysuckle” and “soft squish 
of pine,” both from “brooklyn rain.” Encourage 
students to use all their senses to form mental 
images.

UNIT 1 • GROWING UP14
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ANNOTATE

AUDIO

BACKGROUND
As a child in the 1960s, Jacqueline Woodson moved with her family 
from Greenville, South Carolina, to Brooklyn, in New York City. Her 
memoir Brown Girl Dreaming tells of her childhood experiences growing 
up in both places. In a memoir, an author recalls important events in his 
or her life. Brown Girl Dreaming is unique as a memoir because it is 
written in verse, or as poetry.

brooklyn rain

The rain here is different than the way
it rains in Greenville. No sweet smell of honeysuckle.
No soft squish of pine. No slip and slide through grass.
Just Mama saying, Stay inside today. It‘s raining,
and me at the window. Nothing to do but
watch
the gray sidewalk grow darker,
watch
the drops slide down the glass pane,
watch
people below me move fast, heads bent.

Already there are stories
in my head. Already color and sound and words.

squish (skwihsh) n. spongy, 
cushioned feeling when 
walking on a flexible 
surface5

10

Jacqueline Woodson

from 

   MEMOIR

Brown Girl 
   Dreaming

from Brown Girl Dreaming 15
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myPerspectives Digital

INTERACTIVITY

AUDIO

DOWNLOAD

ANNOTATE

REINFORCE...

Genre / Text Elements
First-Person Point of View and Voice

ESSENTIAL POINT Remember that a 
memoir is based on the writer’s memories of 
a certain time in his or her life. The author’s 
personal thoughts and feelings shape how 
the events are related and give the memoir a 
distinct voice. 

Have students read lines 1–13 of “brooklyn 
rain” and identify details they learn about 
Woodson from her use of the first-person 
point of view. 

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Ask, What is the author 
comparing? Which does she prefer? Why? 
Help students notice that in comparing city life 
to Greenville, Woodson reveals that city life is 
new for her, and that in the city, she has to stay 
inside on a rainy day. Point out one of her traits: 
She’s bored inside. She uses her imagination to 
create stories in her head. 

OL  ON LEVEL/EXTEND Instruct students 
to use what the author tells them to describe 
her feelings. Ask, How does she feel now? 
What could make her happier? Have students 
use this information to make inferences about 
her personality.

AL  ABOVE LEVEL Have students compare 
Woodson’s descriptions of the rain in 
Brooklyn and the rain in Greenville and use 
the comparison to make an inference about 
Woodson’s personality: She prefers to be 
outside.

 TEKS 9.F

15from Brown Girl Dreaming
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to Do More! 
the Power 

Easily gather detailed classroom and student  
data that shows:

• Mastery of the TEKS 
• Usage with time spent on tasks 
•  Progress on assignments and assessments

Interactive Lesson Planner  
The Interactive Lesson Planner saves  
prep time with quick access to all  
program resources.
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Professional Development Center  
Access on-demand resources that provide  
modeling and research-based author feedback.

Author Videos Teacher and Student Modeling Videos

Customize  
Rearrange and customize lessons, build your  
own tests, or upload your own content.

Rubric Generator  
Generate and customize rubrics for  
assessing student work.

White Papers

Writing Instruction Videos
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UNIT REFLECTION

 INDEPENDENT LEARNING   PERFORMANCE-BASED  
ASSESSMENT

Essential Question

BOOK CLUB

These activities include items in TEKS 
Test format.

Go ONLINE for 
all lessons

ANNOTATE

NOTEBOOK

VIDEO

INTERACTIVITY

DOWNLOAD

AUDIO

RESEARCH

The novels below 
align to this unit.

HISTORICAL 
FICTION

Where the Red 
Fern Grows
Wilson Rawls

FANTASY

The Magician's 
Elephant
Kate DiCamillo

These selections are available on Pearson Realize.

SHARE YOUR INDEPENDENT LEARNING

Share • Learn • Reflect . . . . . . . . . . . . . . .229

POETRY

A Blessing
James Wright

MEDIA: VIDEO

The Secret Life of the Dog
British Broadcasting Company

REFLECTIVE ESSAY

All the Pretty Ponies
Oscar Cásares

INFORMATIONAL TEXT

The Girl Who Gets Gifts From Birds
Katy Sewall

INFORMATIONAL TEXT

Pet Therapy: How Animals and  
Humans Heal Each Other
Julie Rovner

Reflect on the Unit � � � � � � � � � � � � � � � �233

Informational Essay  � � � � � � � � � � � � � � �230
Revising and Editing � � � � � � � � � � � � � � �232

How do animals and people interact?

 xi
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UNIT

UNIT INTRODUCTION  PEER-GROUP LEARNING

POETRY COLLECTION

Predators
Linda Hogan  � � � � � � � � � � � � � � � � � � � � � � �194

The Naming of Cats
T� S� Eliot � � � � � � � � � � � � � � � � � � � � � � � � � 195

Nikita
Alberto Ríos  � � � � � � � � � � � � � � � � � � � � � � �196

MYTH

The Tale of the Hummingbird
Pura Belpré � � � � � � � � � � � � � � � � � � � � � � � 205

BIOGRAPHY

Black Cowboy, Wild Horses 
Julius Lester � � � � � � � � � � � � � � � � � � � � � � � �215

 PERFORMANCE TASK

SPEAKING AND LISTENING

Give and Follow Oral Instructions  .  .  . 224

 PERFORMANCE TASK

WRITING PROCESS

Write an Informational Essay  .  .  .  .  .  .  .  .176

 WHOLE-CLASS LEARNING

AUTOBIOGRAPHY

from My Life With the  
Chimpanzees 
Jane Goodall � � � � � � � � � � � � � � � � � � � � � � �131

VIDEO: People of the Horse:  
Special Bond  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .118

MENTOR TEXT: INFORMATIONAL ESSAY 
MODEL

Reading Buddies � � � � � � � � � � � � � � � � � �122

Natural Allies2

NONFICTION

How Smart Are Animals?
Dorothy Hinshaw Patent  � � � � � � � � � � � 151

So What Is a Primate?
Faith Hickman Brynie � � � � � � � � � � � � � � 165

Comparing Within Genre
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Differentiated Instruction

      

  from Packing for Mars

SELECTION OVERVIEW

Selection Test Use this test to assess students’:
• comprehension of the selection
• acquisition of concept vocabulary

Exit Tickets Use these to assess students’ progress toward mastery of:
• fact and opinion
• diction and tone
• the Latin root word novus

Connection to Performance Tasks
Whole-Class Performance Task Students will write editorials in response to the 
prompt “Is space exploration important?” In the excerpt from Packing for Mars, 
the author argues that we should pursue space exploration because it is exciting 
and potentially rewarding. Students can draw directly on the author’s main 
argument and supportive evidence to either build or defend their position in their 
editorial.

Unit Performance-Based Assessment Students will write an argumentative 
essay on the Essential Question. The excerpt from Packing for Mars directly 
addresses this same question, using the same form of argumentative writing. 
Students can draw upon the claims and evidence in the essay to develop their 
own essay. They may also build on the author’s argument. 

RELATED ASSESSMENTS

Differentiate for Text Complexity
Text Complexity Rubric: from Packing for Mars

Quantitative Measures

Lexile: 870L Text Length: 841 words

Qualitative Measures (1 = least complex; 5 = most complex)

Content Knowledge Demands
1 2 3 4 5

Selection relies on knowledge of topics and situations that are discipline-specific, including 
space travel and the challenges of simulation versus live experience.

Text and Sentence Structure
1 2 3 4 5

Organization of opinion piece is generally clear; connections between all ideas are not always 
imwmediately apparent but are revealed through the entirety of the text.

Language Conventions and Vocabulary
1 2 3 4 5

Language is fairly complex, with some theoretical concepts and figurative language; 
vocabulary is subject-specific; some sentences are complex with multiple clauses.

Ideas and Meaning
1 2 3 4 5

Purpose is explicitly stated, and some examples and anecdotes may make the content more 
accessible to students.

DIFFERENTIATED INSTRUCTION 

Text Structure Provide students with teacher 
and peer support for developing grasp of 
language structures needed to comprehend 
increasingly challenging language.

Beginning After introducing the selection, 
have students listen to the audio summary 
and audio support for the selection. Then, 
read the selection aloud, pausing after each 
paragraph to briefly summarize the main point 
of the paragraph and describe its structure. 
For example, point out that the first paragraph 
describes the issue as a question (“Is Mars 

worth it?”), then breaks that question down 
into related questions, before ending with a 
quotation that expresses an opinion that is 
shared by the author. 

Intermediate Have students listen to the audio 
support for the selection. Then, have them read 
the selection in small groups. After students 
have read each paragraph, pause to ask them 
how the paragraph is organized. Support or 
correct their responses as needed.

Advanced Have partners read the selection 
together and pause after each paragraph to 

discuss its structure. Encourage them to ask for 
your support as needed.

Advanced High Have students read the 
selection independently and then work with 
another student to examine the text structure of 
each paragraph and identify how each paragraph 
fits into the overall structure of the selection.

EL  ENGLISH LANGUAGE LEARNERS  ELPS 4.F.9

Additional ELPS support is available on the 
pages that follow, as well as on Pearson 
Realize in The Language Awareness 
Handbook: A Guide to the ELPS. 

BL  BELOW LEVEL
Vocabulary If students are likely to 
struggle with vocabulary in the selection, 
then preteach unfamiliar words and terms. 
Identify words and terms that are likely to 
be new to students. Examples of words to 
select include academic vocabulary words 
such as justify, defer, and comparable, and 
content-based terms such as aerospace and 
robotic lander. Have students create a bank 
of definitions that they can rely on as they 
read the selection. 

OL  ON LEVEL
Content Knowledge Demands If students 
are unfamiliar with the history of U.S. 
space exploration, then prepare a short 
presentation on a major event in U.S. space 
exploration, for example, the Moon landing 
and walk in 1969. Have students use this 
information to connect to the selection. For 
example, they could connect the excitement 
of Americans as they crowded around TVs 
to watch Neil Armstrong walk on the Moon 
with the anecdote in the selection about 
watching television coverage of the Phoenix 
robotic lander.

AL  ABOVE LEVEL
Content Knowledge Demands If 
students have an interest in space, then 
have them research organizations and 
places that are mentioned in the selection. 
These include the planet Mars; the Jet 
Propulsion Laboratory; the Johnson Space 
Center; and the International Space Station. 
If students have an interest in computer-
based simulations, then have them make 
virtual visits to places mentioned in the 
selection, such as the Taj Mahal and the Sea 
of Tranquility.

Summary
In this persuasive essay from Packing for Mars, Mary Roach examines how 
much it would cost to get to Mars. She argues for going, giving accounts from 
the past and from her own experience to explain why it’s a good idea. Roach 
discusses how exciting it was to watch the buildup to a Mars probe landing. 
She also argues that there is a very important difference between looking at 
remote images and being there in person. No matter how good a simulation 
is, it can’t fully capture reality. The difference comes in the emotion of 
knowing that something is real. Roach closes by saying the government should 
spend money to continue to grow the human spirit.

Insight
In this persuasive essay, the author argues for the value of space exploration. 
Its ending twist is an interesting rebuttal to many arguments against space 
exploration: Yes, the money could be spent on high priorities on Earth, but it 
probably wouldn’t be.

Connection to the  
Essential Question

Should humanity’s 
future lie among 
the stars?

156A SELECTION OVERVIEW: from Packing for Mars 156BUNIT 2 • A STARRY HOME

BELOW LEVEL, ON 
LEVEL, AND ABOVE 
LEVEL SUPPORT

Practical and easy-to-
implement differentiation  
suggestions related to the 
Text Complexity Rubric are 
available before the lesson.

TEXT COMPLEXITY

Text Complexity Rubrics 
provide quantitative and 
qualitative information that 
helps teachers identify 
and plan modifications for 
making texts accessible 
for all students working at 
different levels.

Planning resources, talking points, and instructional strategies provide 
teachers with scaffolding suggestions to help meet the needs of all learners.  

ENGLISH LANGUAGE LEARNERS

ELL notes provide targeted learning strategies and 
scaffolded tasks for language development across the 
Listening, Speaking, Reading, and Writing domains.

Leveled Texts

Audio Summaries in 
English and Spanish

Reteach and Practice 
Worksheets

Interactive Lessons

myPerspectives+

DIfferentiated Instruction
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myPerspectives Texas 
Components

•  Write-in

•  Hardcover

•  Digital

•   Toolkit Models  
and Resources

•  Unit Opener Videos

•  Skills Videos

•  Digital Lessons

•   Book Club  
Study Guides

•    Student Choice  
Novels

•  Digital Library App

•  Print & Digital Teacher’s Edition

•    Home Connection Letters in  
English and Spanish

•  Customizable Lesson Plans

•  Customizable Rubrics

•  Professional Development Videos

•  Live Chat, 24/7 Tutorials, Webinars

•  OpenEd

•  Full Selection Audio

•  English–Spanish Audio Summary

•  English-Spanish Glossary

•  Leveled Texts

•   Spanish Translations of Texts  
and Media

•  Reteach & Practice Activities

•  Reality Central

•  QReads 

•  Texas ELPS Toolkit

•  Fluency Assessment Guide

Student Edition Videos Novels

Teacher Resources

Student Resources

36



UNIT REFLECTION

 INDEPENDENT LEARNING   PERFORMANCE-BASED  
ASSESSMENT

Essential Question

BOOK CLUB

These activities include items in TEKS 
Test format.

Go ONLINE for 
all lessons

ANNOTATE

NOTEBOOK

VIDEO

INTERACTIVITY

DOWNLOAD

AUDIO

RESEARCH

The novels below 
align to this unit.

HISTORICAL 
FICTION

Where the Red 
Fern Grows
Wilson Rawls

FANTASY

The Magician's 
Elephant
Kate DiCamillo

These selections are available on Pearson Realize.

SHARE YOUR INDEPENDENT LEARNING

Share • Learn • Reflect . . . . . . . . . . . . . . .229

POETRY

A Blessing
James Wright

MEDIA: VIDEO

The Secret Life of the Dog
British Broadcasting Company

REFLECTIVE ESSAY

All the Pretty Ponies
Oscar Cásares

INFORMATIONAL TEXT

The Girl Who Gets Gifts From Birds
Katy Sewall

INFORMATIONAL TEXT

Pet Therapy: How Animals and  
Humans Heal Each Other
Julie Rovner

Reflect on the Unit � � � � � � � � � � � � � � � �233

Informational Essay  � � � � � � � � � � � � � � �230
Revising and Editing � � � � � � � � � � � � � � �232

How do animals and people interact?

 xi
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UNIT

UNIT INTRODUCTION  PEER-GROUP LEARNING

POETRY COLLECTION

Predators
Linda Hogan  � � � � � � � � � � � � � � � � � � � � � � �194

The Naming of Cats
T� S� Eliot � � � � � � � � � � � � � � � � � � � � � � � � � 195

Nikita
Alberto Ríos  � � � � � � � � � � � � � � � � � � � � � � �196

MYTH

The Tale of the Hummingbird
Pura Belpré � � � � � � � � � � � � � � � � � � � � � � � 205

BIOGRAPHY

Black Cowboy, Wild Horses 
Julius Lester � � � � � � � � � � � � � � � � � � � � � � � �215

 PERFORMANCE TASK

SPEAKING AND LISTENING

Give and Follow Oral Instructions  .  .  . 224

 PERFORMANCE TASK

WRITING PROCESS

Write an Informational Essay  .  .  .  .  .  .  .  .176

 WHOLE-CLASS LEARNING

AUTOBIOGRAPHY

from My Life With the  
Chimpanzees 
Jane Goodall � � � � � � � � � � � � � � � � � � � � � � �131

VIDEO: People of the Horse:  
Special Bond  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .118

MENTOR TEXT: INFORMATIONAL ESSAY 
MODEL

Reading Buddies � � � � � � � � � � � � � � � � � �122

Natural Allies2

NONFICTION

How Smart Are Animals?
Dorothy Hinshaw Patent  � � � � � � � � � � � 151

So What Is a Primate?
Faith Hickman Brynie � � � � � � � � � � � � � � 165

Comparing Within Genre
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INTERACTIVITYReflect On the Unit Goals

Review your Unit Goals chart from the beginning of the unit. Then, 
complete the activity and answer the question.

1. In the Unit Goals chart, rate how well you meet each goal now. 

2. In which goals were you most and least successful?

Reflect On the Texts
VOTE!  Which selections in this unit inspire you and which don't? Use 

the ballot to vote for the texts you find most and least inspiring.

Reflect On the

Reading/Viewing List Make a list of texts and media that you would 
recommend to someone who wants to explore the Essential Question: 
Should humanity's future lie among the stars?

• List selections from this unit. Conduct research to find two more.  
In additional to print texts, consider movies, newscasts, and  
websites.

• For each selection you add, briefly explain how it will help students 
explore the Essential Question.

TIP: As you conduct 
research, keep records 
of the websites you 
visit; the dates you 
access them; and the 
titles and authors of 
texts you find.

SELECTION BALLOT

Most Inspiring 
[choose one]

Least Inspiring 
[choose one]Title

UNIT 2  REFLECTION

Reflect on the Unit

Essential Question

Dark They Were, and Golden-Eyed  

(SCIENCE-FICTION FANTASY)

Dark They Were, and Golden-Eyed  

(RADIO PLAY ADAPTATION)

Science-Fiction Cradlesong / First Men on the Moon

The Last Dog

Mars Can Wait. Oceans Can’t.

from Packing for Mars

Your Independent Reading Selection: 

NOTEBOOK

RESEARCH

 TEKS
10.C.  Revise drafts for clarity, development, organization, style, word choice, and sentence variety; 10.D.ii. Edit drafts using standard English 
conventions, including consistent, appropriate use of verb tenses; 10.D.vi. Edit drafts using standard English conventions, including subordinating 
conjunctions to form complex sentences and correlative conjunctions such as either/or and neither/nor; 10.D.viii. Edit drafts using standard English 
conventions, including punctuation, including commas to set off words, phrases, and clauses, and semicolons.

Unit Reflection 237
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myPerspectives Digital

VIDEO NOTEBOOK INTERACTIVITY

RESEARCH ASSESSMENT

DOWNLOADDISCUSSION BOARD

Reflect on the Unit
Have students watch the video on Reflecting on 
Your Learning. 

Reflect on the Unit Goals
SEL  SOCIAL-EMOTIONAL LEARNING 

Students should reevaluate how well they meet 
the unit goals now that they have completed the 
unit. They should also indicate the goals in which 
they were most and least successful. You might 
ask them to justify their responses.

Reflect on the Texts
VOTE!  Lead a class discussion about students’ 
favorite and least favorite selections. Alternatively, 
if you want to make this a digital activity, go 
online and navigate to the Unit 2 Reflection: 
Discussion Board Activity. 

Reflect on the Essential Question

Allow students time to conduct their research. 
Remind them to summarize and explain each 
selection they add to their lists. Consider having 
students share their recommendations with 
one another.

REMEDIATION Based on students’ 
performance on the test, assign the 
resources as indicated on the Unit 2 Test 
Interpretation Guide to remediate. 
Students who take the test online will be 
automatically assigned remediation, as 
warranted by test results. 

After students have completed the 
Performance-Based Assessment, administer 
the Unit 2 Test. 

ASSESSMENT

237Performance-Based Assessment • Unit Reflection

LIT20_TE07_TX_U02_C_PBA.indd   237 2/27/18   9:27 PM

 
  

  

Writing Resources

Reading and writing is integrated within myPerspectives. Through exploration of 
a unit's multi-genre texts, students read like a writer and write like a reader. 
Students learn to see the text through the author's eyes as they develop and 
grow their writing and communication skills.

Students collect and generate theme-related  
vocabulary words and use these words in their writing.

EQ Notes

Word Network

EssayScorer

Plagiarism Checker

Digital Grammar Lessons

Writing Skills Video

Students record their evolving thinking about 
the Essential Question.

Digital Writing Lessons

Rubrics

Quick Conference Questions

Writing Models

UNIT INTRODUCTION

Each unit is focused on a 
writing mode.

A Mentor Text provides 
a writing model for 
the Performance-Based 
Assessment.

Students write their initial 
response to the Essential 
Question in a QuickWrite.

Reading-Writing Connection

Program OverviewT22
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•   Book Club  
Study Guides

•    Student Choice  
Novels

•  Digital Library App

•    Unit-aligned writing 
prompts

•   Create your own prompts

•   Listenwise news 
articles

•  Updated daily

•   Unit-aligned prompts

•    Create your own 
prompts

•  Exit Tickets

•  Selection Tests

•  Unit Tests

•  Performance-Based Assessments

•  Remediation

•  TEKS Test Banks

•  TEKS-Formatted Test Prep

•  ExamView® 

•  Student/Class/District Reporting

•  Full Selection Audio

•  English–Spanish Audio Summary

•  English-Spanish Glossary

•  Leveled Texts

•   Spanish Translations of Texts  
and Media

•  Reteach & Practice Activities

•  Reality Central

•  QReads 

•  Texas ELPS Toolkit

•  Fluency Assessment Guide

•  Digital Novels

•  Novels Lesson Plans

•  Plagiarism Checker

•  Graphic Organizers

•  Reading Skills Practice

•  Writing Rubrics

•  Conventions Practice

•  Anchor Charts

EssayScorer Audio Discussion Board

Assessment  
and Reporting

myPerspectives+  
Beyond the Core
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