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PSC supports student learning that is focused on college and career readiness by integrating:

•	A	coherent	curriculum	in	English	Language	Arts	(ELA)	K-12,	and	in	mathematics	K-11,	with	course	
objectives and outcomes that closely mirror the vertical progression of  the CCSS.

•	 Effective	and	engaging	teaching,	based	on	years	of 	research	on	how	people	learn.	This	teaching	happens	
within	a	classroom	designed	to	leverage	social	collaboration	and	the	pursuit	of 	independence.	

•	 Technology,	optimized	to:

o	 Deliver	instruction	where	it	has	the	power	to	enrich	the	social,	collaborative	nature	of 	learning	or	to	
enhance	student	interactions	with	the	content;

o	 Support	the	academic	behaviors	that	are	explicit	in	both	the	ELA	and	Mathematics	CCSS

o	 Motivate	students	who	are	engaged	by	the	tools,	games,	animations,	projects,	social	media	features,	
and	simulations;	and

o	 Personalize	tasks	in	order	to	meet	individual	student	needs	and	enable	students	to	take	more	
responsibility	for	their	own	learning

Pearson	System	of 	Courses	(PSC)	has	been	deliberately	designed	to	marry	the	
promise	of 	technology	with	the	aims	of 	current	college	and	career	readiness	
standards,	whether	they	are	the	Common	Core	State	Standards	(CCSS)	or	other	
state	expectations.	The	system	offers	a	completely	new	curriculum,	written	as	a	
coherent	whole	that	is	horizontally	aligned	throughout	a	grade	level	and	vertically	
aligned	from	kindergarten	through	high	school.	Designed	to	replace	the	textbook,	
not	the	teacher,	PSC	uses	the	best	in	current	technology	to	engage	students	in	
meaningful,	rigorous	learning.	



3

Course	materials	are	delivered	digitally,	within	a	tablet	which	functions	on	one	of	several	possible	operating	
systems.	Throughout	each	course,	students	and	teachers	engage	in	a	variety	of 	instructional	activities	that	
make	use	of 	animations,	videos,	social	media,	simulations,	games,	and	interactive	tools	for	doing	mathematics	
and	honing	reading,	writing,	listening	and	speaking,	and	language	skills.

PSC	offers	extended	professional	development	that	is	deliberately	designed	to	help	teachers	make	the	
changes	required	by	college	and	career	ready	standards.	This	includes	helping	teachers	learn	to	create	a	
student-centered,	engaging,	motivating	classroom,	while	deepening	their	own	understanding	of 	the	concepts	
they	are	teaching.	If 	a	school	or	district	is	not	ready	for	the	fully	digitized	version	of 	PSC,	we	offer	services	
to help bridge that transition. 

We	have	included	an	outline	of 	our	services,	followed	by	a	more	extensive	description	of 	how	PSC	can	help	
you transform instructional practice and improve student achievement.  

LEADERSHIP	SERVICES	

•	 2	days	professional	development	training	(or	concentrated	1-day	training)

CONTENT	AREA	SERVICES

Mathematics

•	 Starting	with	PSC

o	 Mathematics	Professional	Development	Launch	(3-day	training/12	modules)

o	 Mathematics	Study	Groups	( Job-Embedded/10	Study	Group	units)

•	 Bridging	to	PSC

o	 Bridge	Mathematics	Professional	Development	Launch	(3-day	training/11	modules)

o	 Bridge	Mathematics	Study	Groups	( Job-Embedded/10	Study	Group	units)

Literacy/English	Language	Arts	(ELA)	

•	 Starting	with	PSC

o	 ELA	Professional	Development	Launch	(3-day	training/11	modules)

o	 ELA	Study	Groups	( Job-Embedded/10	Study	Group	units)

•	 Bridging	to	PSC

o	 Bridge	ELA	Launch	(3-day	training/13	modules)

o	 Bridge	ELA	Study	Groups	( Job-Embedded/10	Study	Group	units)	
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Pearson System of  Courses—Leadership Services

Transformational	change	does	not	occur	without	transformational	leadership.	The	Pearson	System	
of 	Courses	(PSC)	Leadership	Services	are	designed	to	give	district	and	school	leadership	a	thorough	
understanding	of 	PSC,	so	that	they	can,	in	turn,	support	teachers,	students	and	parents	effectively.	
Participants	will	learn	the	theory	behind	the	development	of 	PSC,	and	they	work	hands-on	with	the	
PSC	application	to	examine	how	that	thinking	is	evident	in	the	structure	of 	PSC	lessons	for	both	English	
Language	Arts	and	Mathematics.	This	professional	development	includes	practical	tasks	and	strategies	
designed	to	help	leadership	engage	in	supportive	instructional	conversations	with	implementing	teachers	
and	students,	as	well	as	to	help	them	communicate	effectively	with	all	stakeholders,	including	parents,	
about	the	educational	significance	of 	PSC,	including:

•	PSC’s	has	been	built	“from	the	ground	up”	to	align	with	the	content	of 	current	College	and	Career	
Readiness	Standards	(CCRS);

•	The	instructional	strategies	required	to	effectively	teach	the	CCRS;
•	Technology	as	a	platform	for	instruction,	and;
•	The	emphasis	placed	on	use	of 	technology	by	the	CCRS

The	Leadership	Services	professional	development	emphasizes	the	ways	in	which	these	changes	to	teaching	
and	learning	are	embedded	throughout	PSC.	The	Leadership	Services	are	recommended	as	a	2-day	
training,	but	an	abridged	1-day	version	is	also	available.

DAY 1

Module	Overview Performance Outcomes

Module	1:	Why	are	we	doing	this?
Participants	work	through	selected	items	that	assess	
student progress in meeting the College and Career 
Readiness	Standards	(CCRS).	The	facilitator	uses	probing	
questions	to	promote	thinking	about	the	new	standards,	
the	assessments	that	measure	those	standards,	and	
the instruction required for students to be successful. 
Participants are introduced to the nine Design Principles 
that provide the foundation for Pearson System of  
Courses	(PSC).

•	 Identify	the	gap	between	the	current	curriculum	 
and the curriculum needed to prepare students to 
meet	CCRS

•	 Identify	the	gap	between	current	instruction	and	the	
instruction	needed	to	prepare	students	to	meet	CCRS

•	 Explain	how	PSC	supports	both	teachers	and	students	
in	developing	student	readiness	for	CCRS	assessments

Module	2:	What’s	different	about	Pearson	
System	of 	Courses?
Leaders	participate	in	a	sample	lesson	from	both	English	
Language	Arts	(ELA)	and	Mathematics.	They	then	learn	
about	the	thinking	behind	the	development	of 	PSC	
lessons	and	examine	how	that	thinking	was	evident	in	the	
sample	lessons.	Finally,	they	consider	the	similarities	and	
differences	between	mathematics	and	ELA	lessons.	In	
preparation	for	the	end	of 	Day	2,	participants	are	asked	
to	take	notes	throughout	the	remainder	of 	the	training	
that	will	help	them	explain	PSC	to	parents.

•	 Describe	how	PSC	lessons	are	different	from	 
the lessons that students typically experience

•	 Compare	and	contrast	ELA	and	mathematics	 
PSC lessons



5

DAY 1

Module	Overview Performance Outcomes

Module	3:	What	does	PSC	look	like	in	 
the	classroom?
Based	on	the	sample	lessons	in	the	previous	module,	
participants outline	the	structure	of 	ELA	and	
mathematics	lessons	from	beginning	to	end.	They	think	
through the actions of  both teachers and students 
during each part of  the lesson and develop questions 
that	will	allow	them	to	engage	teachers	and	students	in	
instructional	conversations.	They	also	learn	how	PSC	
instruction develops over time by examining the content 
and	outcomes	of 	teacher	study	groups.	Throughout	the	
module,	participants	note	the	critical	role	of 	technology	
in the proper implementation of  PSC.

•	 Describe	classrooms	during	each	part	of 	a	PSC	lesson

•	 Simulate	instructional	conversations	using	the	questions	
they develop

DAY 2

Module	Overview Performance Outcomes

Module	1:	How	do	I	support	the	use	 
of 	technology?
Continuing	their	discussion	from	Module	3,	participants	
review	the	technology	requirements	of 	PSC	and	think	
together about the areas that must be addressed 
to	ensure	the	effective	use	of 	technology.	Working	
collaboratively,	they	identify	the	support	systems	that	will	
need to be in place to support the required technology.

•	 Identify	potential	barriers	to	the	effective	use	of 	
technology and the resources available to address  
the barriers 

•	 Identify	their	personal	needs	for	technology	support	
and	make	plans	to	address	those	needs

Module	2:	How	do	I	monitor	progress?
Participants	receive	a	toolkit	of 	information,	protocols	
and	forms	that	will	help	them	monitor	and	support	
implementation.	They	work	collaboratively	to	develop	
an understanding of  the purpose and use of  each part of  
the	toolkit.

•	 Describe	the	purpose	and	proper	use	of 	each	tool

•	 Identify	the	support	structure	within	the	district	 
that	will	assist	in	addressing	challenges	identified	by	 
the tools

Module	3:	What	is	my	role?
Participants	learn	about	specific	actions	they	must	take	
in order to support PSC. Special emphasis is placed on 
leadership’s	visibility	throughout	implementation,	their	
instructional	conversations	with	students	and	teachers,	
and their support for the continuing professional learning 
of 	teachers.	This	module	ends	with	the	development	of 	a	
calendar	for	the	first	30	days	of 	implementation.

•	 List	and	describe	the	specific	actions	that	will	enable	
them to support implementation

•	 Develop	a	calendar	that	will	guide	and	support	them	 
in	leading	the	first	30	days	of 	implementation
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DAY 2

Module	Overview Performance Outcomes

Module	4:	Bringing	it	all	together
Participants revisit the Design Principles introduced in 
Module	1	and	discuss	how	those	principles	are	visible	
throughout	PSC.	The	training	concludes	with	participants	
working	individually	and	then	in	table	groups	to	develop	a	
5-minute	summary	explaining	to	parents	why	the	school/
district	is	implementing	PSC	and	what	changes	they	can	
expect to see.

•	 School	leaders	will	be	able	to	describe	PSC	to	parents,	
give	a	rationale	for	choosing	to	use	PSC,	and	tell	
parents	specific	changes	they	can	expect	to	see	in	
teaching and learning.

Pearson	System	of 	Courses—Mathematics	Professional	Development	Launch

In	Pearson	System	of 	Courses	(PSC)	for	Mathematics,	the	key	instructional	routines	include:

•	Opening
•	Work	Time
•	Ways	of 	Thinking
•	Summary	of 	the	Mathematics
•	Reflection

Three	days	of 	professional	development	anchor	these	concepts	and	unit	structure.	Participants,	in	grade-
banded	groups,	begin	with	device	in-hand	and	exploration	of 	how	to	use	it,	followed	by	a	thorough	
overview	of 	how	mathematics	content	is	organized	in	the	Concept	Unit	structure.	This	leads	to	a	model	
concept	lesson	and	walk-through	analysis	of 	the	other	lesson	types	within	a	unit.	Participants	have	
opportunity	to	analyze	how	mathematics	content	is	built	within	a	unit	and	how	the	assessments	are	
integrated	with	instruction	so	that	they	are	part	of 	the	learning	cycle	itself.

Participants	also	take	a	deep	dive	into	the	concepts	of 	personalization	and	differentiation	to	reinforce	
how	these	important	ideas	influence	student	learning	in	PSC.	Professional	development	includes	activities	
around	discourse	that	specifically	address	how	academic	language	enhances	the	learning	experience	
offered	by	PSC,	and	how	teachers	need	to	plan	for	and	facilitate	meaningful	content-specific	conversations	
in	their	classrooms.	Throughout	the	professional	development,	teachers	consider	the	type	of 	planning	that	
is necessary for successful course implementation.
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DAY 1

Module	Overview Performance Outcomes

Module	1:	Introduction	to	Pearson	System	of 	
Courses	(PSC)	and	its	Technological	Platform
This	module	provides	a	comprehensive	introduction	to	
Pearson	System	of 	Courses	(PSC)	and	its	technological	
platform. Participants explore the notion of  a system 
by considering the continuity of  the curriculum for 
grades	K-11,	by	examining	the	explicit	connections	to	
the	College	and	Career	Readiness	Standards	(CCRS),	
and	by	analyzing	the	nine	Design	Principles	that	are	at	
the	heart	of 	PSC.	Finally,	participants	receive	a	thorough	
introduction to the technological platform of  PSC and  
the requirements for successful implementation. 

•	 Understand	the	“Big	Picture”	of 	how	PSC	supports	the	
CCRS	and	why	PSC	was	created	

•	 Articulate	changes	needed	to	support	the	CCRS	that	
PSC	will	help	you	make

Module	2:	Instructional	Routines	and	Rituals	in	
PSC Classroom
This	module	has	a	dual	purpose.	First,	participants	have	
the opportunity to learn the structure of  the PSC App. 
Second,	they	receive	their	first	exposure	to	the	routines	
and rituals of  a PSC lesson. Participants engage in a 
lesson	walkthrough	and	a	tablet	scavenger	hunt	that	
sets the stage for subsequent lesson analysis later in the 
professional development.

•	 State	some	of 	the	routines	of 	a	Concept	Unit	lesson

•	 Name	and	navigate	some	of 	the	features	and	routines	
of 	a	Concept	Unit	lesson	on	the	iPad

•	 Begin	thinking	about	how	the	app	will	guide	
mathematics instruction

Module	3:	Exploring	the	PSC	application
This	module	gives	participants	the	opportunity	to	
explore	the	PSC	App	via	a	scavenger	hunt-type	list.	This	
exploration gives participants the opportunity to practice 
the	basic	navigation	needed	to	engage	affectively	with	 
the	PSC	App,	as	well	to	identify	some	of 	the	resources	
that	are	available	to	both	students	and	teachers.	By	the	
end	of 	the	experience,	participants	should	be	able	to	
identify many of  the important features of  PSC App  
as	well	as	to	define	features	that	they	want	to	explore	
more thoroughly.

•	 Perform	basic	navigation	of 	the	PSC	app

•	 Explain	the	Design	Principles	of 	PSC

•	 Identify	resources	available	in	the	Teacher	Guide

Module	4:	Technology	Routines	and	Rituals	in	
PSC Classroom
This	module	addresses	relevant	considerations	for	
integrating technology and tablets into the every day life 
of  the mathematics classroom. Participants brainstorm 
the routines necessary to introduce PSC to their 
classroom	and	prepare	a	plan	to	make	these	routines	 
a daily part of  classroom life.

•	 List	the	types	of 	rituals	you	will	need	to	have	in	place	
to manage the use of  iPads

•	 Generate	ideas	for	the	ways	you	would	like	to	see	
these	types	of 	rituals	executed	in	your	own	classrooms	
and schools
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DAY 2

Module	Overview Performance Outcomes

Module	5: Putting	it	All	Together— 
A Card Sort
This	module	centers	on	a	card	sorting	activity	where	
participants	seek	to	make	connections	between	and	
among	the	CCRS,	the	Standards	for	Mathematical	
Practices,	and	PSC	Design	Principles.

•	 Articulate	how	the	CCRS,	the	Standards	for	
Mathematical	Practices,	and	PSC	Design	Principles	
relate to one another

Module	6:	Introducing	the	Concept	Unit	
Structure:	The	Exploratory	Lesson	
This	module	begins	by	introducing	participants	to	the	
structure	of 	PSC	Concept	Unit	and	its	components.	
Building	on	that	introduction,	participants	next	engage	in	
a full model exploratory lesson and discuss the notion of  
mathematical	exploration	as	a	kick-off	to	a	mathematical	
unit of  learning.

•	 Articulate	the	Concept	Unit	structure	of 	PSC

•	 Describe	the	purpose	of 	the	Concept	Unit	 
Exploratory	Lesson

Module	7:	The	Concept	Lesson
This	module	continues	the	exploration	of 	PSC	 
Concept	Unit	by	asking	participants	to	consider	the	 
types	of 	assessment	items	with	which	students	ultimately	
need to engage successfully. Participants then explore  
in a full model Concept Lesson and evaluate the 
connections	between	the	Concept	Lesson	and	the	
assessments themselves.

•	 Articulate	the	goals,	features,	and	routines	of 	a	
Concept Lesson

•	 Describe	how	the	CCRS	for	mathematical	content	and	
mathematical	practice	align	with	a	Concept	Lesson

Module	8:	The	Learning	Progression	of 	the	
Concept	Unit
This	highly	interactive	module	has	three	major	focus	
areas	for	participants.	First,	they	explore	the	Putting it 
Together lesson and discuss the role formative assessment 
plays	in	the	lesson.	Second,	they	examine	how	
mathematical content builds throughout a PSC  
Concept	Unit.	Finally,	by	developing	concept	maps,	
participants	describe	how	PSC	adroitly	incorporates	 
the	CCRS’	content	and	practice	standards	as	well	as	 
the Design Principles.

•	 Describe	the	function	of 	a	Putting It Together lesson in  
a	Concept	Unit

•	 Describe	how	mathematical	content	builds	throughout	
a	Concept	Unit	

•	 Describe	how	the	Concept	Unit	incorporates	the	
CCRS	for	mathematical	content	and	mathematical	
practice	as	well	as	the	Design	Principles	of 	PSC
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DAY 3

Module	Overview Performance Outcomes

Module	9:	Differentiation	and	Personalization	
in	the	Concept	Unit
This	module	focuses	on	the	Gallery	of 	a	PSC	Concept	
Unit. Participants have the opportunity to explore  
the	components	of 	the	Gallery	and	the	notion	of 	 
re-engagement.	Through	scaffolded	simulations,	
participants are introduced to the concept of  guided 
mathematics	groups	and	to	the	role	of 	personalization	
and	differentiation	in	the	Gallery	process.	Finally,	
participants are introduced to the Concept Corner 
resource and have the opportunity to explore its  
many uses.

•	 Explain	the	purpose	of 	the	Gallery	activities	and	how	
to	help	students	make	good	learning	choices

•	 Explain	the	purpose	of 	the	Concept	Corner	and	how	
students might use it as a resource

•	 Understand	the	purpose	and	instruction	surrounding	
guided	mathematics	group,	including	the	roles	of 	
personalization	and	differentiation

Module	10:	Starting	the	Year— 
The	“Zero”	Unit
This	module	asks	participants	to	consider	how	they	
will	implement	classroom	routines	at	the	beginning	of 	
the	year.	By	revisiting	the	PSC	Concept	Unit	structure,	
participants	will	notice	the	“Zero”	Unit	that	begins	each	
school	year.	In	grade-banded	groups,	they	explore	their	
“Zero”	Unit	and	prepare	a	presentation	that	outlines	how	
this	unit	not	only	introduces	classroom	routines,	but	also	
teaches students the why behind these routines.

•	 Describe	how	students	come	to	know	the	routines	and	
rituals of  mathematics instruction

•	 Describe	the	purposes	of 	the	Zero	Unit	and	how	the	
unit	meshes	with	the	school	year	curriculum

Module	11:	The	Role	of 	the	Study	Groups
PSC	implementations	are	supported	by	job-embedded	
coaching	where	Pearson	Education	Specialists	work	
shoulder-to-shoulder	with	teachers	and	students	in	
classrooms.	This	coaching	work	will	be	anchored	by	
monthly study groups that set the stage for classroom 
explorations.	This	module	introduces	the	idea	of 	 
study	groups	and	the	notion	of 	exploration	when	
working	in	classrooms.	The	first	study	group	is	 
previewed	and	participants	are	introduced	to	the	 
focus	walk	process	that	is	used	to	help	monitor	and	
sustain successful implementation.

•	 Explain	the	purpose	of 	study	groups

•	 Explain	the	purpose	of 	focus	walks

•	 Understand	the	roles	and	responsibilities	of 	study	
group participants

Module	12:	Action	Planning
This	module	provides	participants	the	opportunity	to	
create an action plan for implementation as they prepare 
to	begin	the	school	year.	This	plan	will	be	provided	
to	consultants	that	will	work	with	teachers	in	their	
classrooms during the school year.

•	 Outline	the	action	steps	needed	to	begin	the	 
school year
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Pearson	System	of 	Courses—Mathematics	Study	Groups	( Job-embedded	Training)

The	three	days	of 	Mathematics	professional	development launches implementation gets teachers started 
using	Pearson	System	of 	Courses	(PSC).	The	Mathematics	Study	Groups—facilitated by a trained 
Pearson	Education	Specialist	and	scheduled	monthly	throughout	the	year—help implementing teachers 
collaboratively	grow	and	improve	their	instructional	practice.	These	professional	learning	communities	
are	inquiry-based	and	spur	further	classroom	explorations.	The	study	groups,	and	the	related	classroom	
activities,	have	an	exploratory	frame.	During	the	study	groups,	teachers	work	with	the	Pearson	facilitator	
to	layout	various	activities	that	they	will	implement	in	their	classrooms.	In	addition	to	facilitation	of 	the	
Mathematics	Study	Groups,	Pearson’s	highly	qualified	and	certified	Education	Specialists	can	provide	one-
on-one	and	small-group	embedded	assistance.	This	onsite,	shoulder-to-shoulder	support	includes,	but	is	
not	limited	to:	coaching,	modeling,	assistance	with	lesson	planning,	and	co-teaching.

STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	1:	Routines	and	Rituals
This	study	group	explores	the	routines	and	rituals	
necessary to launch PSC classroom at the beginning of  
the school year.

•	 Teachers,	using	their	tablets,	facilitate	PSC	mathematics	
lessons	that	follow	the	lesson	routines	(opening,	work	
time,	ways	of 	thinking,	summary	of 	the	math,	applying	
the	learning,	reflection)	where	students	have	an	
opportunity to:

o	 Engage	directly	with	mathematics	independent	of 	 
the	teacher	for	a	significant	portion	of 	class	time	
each	day,	

o	 Collaborate	with	their	peers,	and	

o	 Discuss	their	ways	of 	thinking	in	a	public	forum

•	 Students,	using	their	tablets,	engage	directly	with	
mathematics independent of  the teacher for a 
significant	portion	of 	class	time	each	day,	collaborate	
with	their	peers,	and	discuss	their	ways	of 	thinking	in	a	
public forum.

Study	Group	2:	Fostering	Mathematical	
Conversations in PSC Lesson  
This	study	group	explores	the	notion	of 	mathematical	
argument,	its	place	in	a	PSC	lesson,	and	how	to	plan	 
for and facilitate mathematical conversations in the  
PSC classroom.

•	 Teachers	promote	a	classroom	environment	that	
encourages	mathematical	conversations	(student	with	
student	and	student	with	teacher).	These	opportunities	
require	students	to	develop,	justify,	and	revise	
mathematical arguments and critique the reasoning  
of  their peers in a collaborative environment.

•	 Students	develop,	justify,	and	revise	mathematical	
arguments and critique the reasoning of  their peers in  
a collaborative environment.
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	3:	Using	the	Exercises	
Purposefully
This	study	group	explores	the	exercises	provided	 
for	each	PSC	lesson	and	how	they	can	be	used	 
flexibly	to	support	the	teaching	and	learning	of 	 
rigorous mathematics.

•	 Teachers	flexibly	assign	lesson	exercises	to	students	
in	a	way	that	promotes	procedural	fluency,	relevant	
application,	and	conceptual	understanding	by	using	
a	variety	of 	methodologies	throughout	a	unit	(e.g.,	
homework,	re-engagement	opportunities,	Gallery	
problems,	etc.).

•	 Students	have	the	opportunity	to	build	mathematical	
proficiency	(i.e.,	procedural	fluency,	relevant	
application,	and	conceptual	understanding)	as	a	 
result of  engaging in the diverse lesson exercises.

Study	Group	4:	Personalization—The	Gallery
This	study	group	begins	the	exploration	of 	the	Gallery	by	
helping	teachers	use	data	to	create	a	meaningful	Gallery	
experience for students.

•	 Teachers	use	data	from	formative	assessment	(e.g.,	
student	performance	with	lesson	tasks,	quizzes,	
self-checks,	exercises,	etc.)	to	purposefully	create	a	
meaningful	Gallery	experience	for	students	(e.g.,	 
re-engagement	with	concepts,	participation	in	 
guided	mathematics	groups,	personalization	via	 
Gallery	problems).

•	 Students	engage	in	a	tailored	Gallery	experience	(e.g.,	
re-engagement	with	concepts,	participation	in	guided	
mathematics	groups,	personalization	via	Gallery	
problems)	based	upon	their	performance	during	the	
Concept Lessons.

Study	Group	5:	Differentiation— 
Re-Engagement	and	the	Guided	 
Mathematics	Groups
This	study	group	explores	the	notion	of 	re-engagement	
and the concept of  guided mathematics groups in the 
context	of 	supporting	students	to	meet	grade-level	
expectations	by	the	end	of 	a	PSC	Concept	Unit.

•	 Teachers	facilitate	guided	mathematics	groups	in	an	
effort	to	move	students	toward	grade	level	thinking.

•	 Students	are	exposed	to	grade-level	mathematical	
thinking	by	the	end	of 	each	Concept	Unit.

Study	Group	6:	Concept	Corner
This	study	group	explores	PSC	Concept	Corner	and	how	
it supports student independence throughout all phases 
of  teaching and learning.

•	 Teachers	facilitate	students’	independent	use	of 	the	
Concept Corner to reinforce instruction during the 
concept lessons.

•	 Students	use	Concept	Corner	as	a	resource	during	
daily lessons and pursue independent areas of  inquiry.
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	7:	Navigating	the	Ways	 
of 	Thinking
This	study	group	explores	the	closing	of 	lessons	as	an	
opportunity	to	highlight	students’	ways	of 	thinking	 
about mathematics.

•	 Teachers	use	Work	Time	to	prepare	the	students	
to	articulate	their	Ways	of 	Thinking	at	lesson	close.	
Teachers	sequence	Ways	of 	Thinking	presentations	 
in	such	a	way	as	to	move	students	as	close	to	grade	
level	mathematical	thinking	as	possible	by	the	end	 
of  the lesson.

•	 Students	express	and	share	their	Ways	of 	Thinking	
daily	and	are	exposed	to	grade-level	mathematical	
thinking	by	the	end	of 	each	lesson.

Study	Group	8:	The	Summary	of 	 
the	Mathematics
This	study	group	explores	the	importance	of 	the	
Summary	of 	the	Mathematics	in	a	PSC	lesson,	as	well	
as the role teachers and students play during this critical 
feature of  a PSC lesson.

•	 Teachers	facilitate	a	conversation	with	students	
that	synthesizes	content,	quotes	student	work,	and	
quickly	assesses	student	understanding.	The	facilitated	
discussion helps equip students to consolidate their 
learning,	reflect	on	their	Work	Time	experience,	and	
craft a succinct summary of  their learning.

•	 Students	consolidate	their	learning,	reflect	on	their	
Work	Time	experience,	and	craft	a	succinct	summary	
of 	their	learning	(in	applicable	lessons).

Study	Group	9:	Making	the	Most	of 	 
Project	Units
This	study	group	explores	the	role	projects	play	in	 
PSC	and	how	they	promote	mathematical	proficiency	 
in students.

•	 Teachers	facilitate	Project	Units	(either	embedded	or	
stand-alone	Project	Units)	that	encourage	students	
to	apply	their	mathematical	thinking	by	engaging	in	a	
personalized	investigation	that	can	take	the	from	of 	
written	work,	models,	video,	online	slideshows,	etc.

•	 Students	engage	in	Project	Units	that	give	them	the	
opportunity	to	apply	their	mathematical	thinking	
by	engaging	in	a	personalized	investigation	that	can	
take	the	from	of 	written	work,	models,	video,	online	
slideshows,	etc.

Study	Group	10:	The	Putting	Mathematics	to	
Work	Unit
This	study	group	explores	the	role	of 	Putting	
Mathematics	to	Work	units	and	Modeling	units	in	 
PSC,	and	how	those	units	promote	mathematical	
proficiency	in	students.

•	 Teachers	facilitate	a	Putting	Mathematics	to	Work	
unit	(or,	for	high	school,	a	Modeling	unit)	that	allows	
students to integrate multiple concepts from more than 
one	Concept	Unit	via	non-routine	problem	scenarios	
that	draw	from	at	least	two	different	CCRS	domains.

•	 Students	engage	in	a	putting	Mathematics	to	Work	
(or	Modeling)	unit	that	allows	students	to	integrate	
multiple	concepts	from	more	than	one	Concept	Unit	
via	non-routine	problem	scenarios	that	draw	from	at	
least	two	different	CCRS	domains.
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Bridging	to	Pearson	System	of 	Courses—Mathematics	Professional	 
Development Launch

Pearson	System	of 	Courses	(PSC)	assumes	a	certain	comfort	level	and	understanding	of 	the	College	
and	Career	Readiness	Standards	(CCRS)	and	their	demands.	Some	schools	or	districts	may	feel	more	
comfortable	with	some	preparatory	CCRS	groundwork	before	jumping	into	PSC	training.	Our	three-day	
Bridging to Pearson System of  Courses professional development series is designed to address this concern. 
Over	the	course	of 	the	year,	teachers	and	students	make	classroom	adjustments	that	prepare	them	to	
transition to PSC. 

DAY 1

Module	Overview Performance Outcomes

Module	1:	Introduction	to	Pearson	System	of 	
Courses	(PSC)	and	Our	Work	Together
This	module	provides	a	brief 	introduction	to	and	
overview	of 	Pearson	System	of 	Courses	(PSC)	with	a	
specific	lens	on	PSC	Design	Principles.	It	also	outlines	
mathematics	implementation	and	the	scope	of 	work	for	
the	year	and	highlights	how	these	steps	will	help	teachers	
transition to PSC.

•	 Explain	how	PSC	supports	the	College	and	Career	
Readiness	Standards	(CCRS)

•	 Articulate	the	Design	Principles	of 	PSC	and	relate	them	
to current instruction in the classroom

•	 Articulate	the	key	steps	necessary	to	prepare	to	
implement PSC

Module	2:	The	Journey	that	is	Mathematical	
Proficiency
This	module	defines	mathematical	proficiency	through	
the	lens	of 	the	National	Research	Council’s	Adding It Up. 
Using	this	definition	and	given	mathematical	content	in	
the	form	of 	an	assessment	task,	participants	consider:

•	 The	eight	Mathematical	Practices	of 	the	CCRS;	

•	 How	these	practices	look	at	various	grade	levels;	and	

•	 The	classroom	environment	necessary	to	support	the	
development of  these practices in students.

•	 Establish	a	working	definition	of 	mathematical	
proficiency

•	 Articulate	concrete	ways	the	Mathematical	Practices	
can manifest themselves in the mathematics classroom

•	 Identify	and	discuss	ways	to	continue	developing	a	
classroom environment that can support development 
of  these habits of  mind in students

Module	3:	The	Power	of 	the	CCRS	
Instructional	Shifts	and	Their	Role	in	Promoting	
Mathematical	Proficiency
This	module	gives	participants	the	opportunity	to	explore	
the three Instructional Shifts that are demanded by the 
CCRS.	The	focus	of 	the	CCRS	is	examined	through	
annotation	of 	a	learning	progression	(for	elementary	and	
middle	grades)	or	a	content	category	(for	high	school).	
The	coherence	of 	the	CCRS	is	explored	by	mapping	out	
the story of  particular learning progression or content 
category.	Finally,	an	assessment	task	is	used	to	define	
rigor in practical terms.

•	 Define	the	Instructional	Shifts	necessary	to	successfully	
implement	the	CCRS

•	 Articulate	how	these	Instructional	Shifts	promote	
mathematical	proficiency	in	the	mathematics	classroom
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DAY 2

Module	Overview Performance Outcomes

Module	4: Putting	it	All	Together— 
A Card Sort
This	module	centers	on	a	card	sorting	activity	where	
participants	seek	to	make	connections	between	and	
among	the	CCRS,	the	Standards	for	Mathematical	
Practices,	PSC	Design	Principles,	and	the	strands	of 	
Mathematical	Proficiency.

•	 Articulate	how	the	CCRS,	the	Standards	for	
Mathematical	Practices,	the	strands	of 	mathematical	
proficiency,	and	PSC	Design	Principles	relate	to	 
one another

Module	5:	Classroom	Structures	that	Promote	
Mathematical	Proficiency
This	module	gives	participants	the	opportunity	to	engage	
with	a	mathematics	lesson	that	highlights	the	specific	
routines and classroom structures necessary to attend 
to	the	CCRS,	the	Standards	for	Mathematical	Practices	
and	Instructional	Shifts,	PSC	Design	Principles,	and	the	
Strands	of 	Mathematical	Proficiency.

•	 Explain	how	well-chosen,	thoughtful	tasks	help	students	
meet	the	CCRS	for	Mathematics	

•	 Identify	instructional	strategies	that	will	support	
students in building their mathematical understanding

Module	6:	Unpacking	the	Routines
This	module	gives	participants	the	opportunity	to	dig	
deeper	into	the	routines	used	in	the	bridge’s	three-part	
lesson	structure	(Opening,	Work	Time,	Closing).	Video	is	
used	to	analyze	the	purpose	of 	each	routine	and	the	role	
of  the teacher and the students during each routine.

•	 Describe	each	of 	the	three	lesson	routines	and	 
their unique role in good mathematics instruction

•	 Identify	where	the	PSC	Design	Principles	can	be	 
found in the three lesson routines

•	 Explain	how	the	lesson	routines	support	student	
demonstration	of 	the	Mathematical	Practices

•	 Describe	how	the	three	lesson	routines	are	
interdependent

Module	7:	Introduction	to	the	Elementary	
Foundation	Unit	(ES)/Introduction	to	the	
Foundation	Unit	and	the	Foundation	Intro	Unit	
(Middle	School	&	High	School)
This	module	introduces	several	resources	that	will	
be	available	to	teachers	during	the	school	year.	The	
Foundation	Intro	Unit	is	a	five-day	unit	that	establishes	
classroom	routines	and	rituals	during	the	first	days	of 	the	
school	year	for	grades	6-11.	The	Elementary	Foundation	
Unit	is	a	thirty-day	unit	that	introduces	routines	and	
rituals	in	grades	3-5.	The	Content	Foundation	Unit	is	a	
fifteen-day	unit	that	uses	these	routines	to	anchor	daily	
instruction	in	grades	3-11.

•	 Explain	how	the	Foundation	Intro	Unit	is	used	to	
introduce routines and rituals at the beginning of   
the school year

•	 Articulate	how	the	Foundation	Unit	can	be	used	to	
teach	grade-level	material	as	outlined	in	the	district	
scope and sequence
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DAY 3

Module	Overview Performance Outcomes

Module	8:	Choosing	Tasks	that	Promote	
Mathematical	Proficiency
The	module	digs	deeper	into	the	notion	of 	rigorous	
tasks. Participants	have	the	opportunity	to	analyze	the	
characteristics	of 	rigorous	tasks	and	to	develop	tasks	or	
modifying	existing	tasks	from	their	current	curriculum.

•	 Choose	and	modify	rigorous	mathematical	tasks	from	
any curriculum

Module	9:	The	Notion	of 	Personalization	and	
Differentiation
This	module	defines	and	explores	the	notions	of 	
differentiation	and	personalization.	Specifically,	it	explores	
the	components	of 	a	“Gallery”	as	it	is	used	in	PSC.	
Participants	consider	how	to	create	a	Gallery	using	 
their	own	curriculum	during	the	first	semester	of 	the	
school year.

•	 Explain	the	purpose	of 	the	Gallery	activities	and	how	
they	help	students	make	good	learning	choices

•	 Understand	the	purpose	of 	and	instruction	surrounding	
guided mathematics groups

Module	10:	The	Role	of 	the	Study	Groups
PSC	Bridge	implementations	are	supported	by	job-
embedded	coaching	where	Pearson	Education	Specialists	
work	shoulder-to-shoulder	with	teachers	and	students	in	
classrooms.	This	coaching	work	is	anchored	by	monthly	
study groups that set the stage for the classroom 
explorations.	This	module	introduces	the	idea	of 	the	
study	groups	and	the	notion	of 	exploration	when	
working	in	classrooms.	The	first	study	group	is	previewed	
and	participants	are	introduced	to	the	focus	walk	 
process that is used to help monitor and sustain 
successful implementation.

•	 Explain	the	purpose	of 	study	groups

•	 Understand	the	roles	and	responsibilities	during	 
study groups

Module	11:	Implementation	Expectations	and	
Action Planning
This	module	provides	participants	the	opportunity	to	
create an action plan for implementation as they prepare 
to begin the school year. This	plan	will	be	provided	
to	consultants	that	will	work	with	teachers	in	their	
classrooms during the school year

•	 Outline	the	action	steps	needed	to	begin	the	 
school year
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Bridging	to	Pearson	System	of 	Courses—Mathematics	Study	Groups	 
( Job-embedded	Training)	

Bridging to Pearson System of  Courses professional development is a facilitated series of  monthly 
Mathematics	Study	Groups.	These	ten	study	group	sessions,	focused	on	the	process	of 	bridging	to	PSC,	
help	implementing	teachers	collaboratively	grow	and	improve	their	instructional	practice.	The	Mathematics	
Study	Groups	are	inquiry-based	and	spur	further	classroom	explorations.	The	study	groups,	and	the	
related	classroom	activities,	have	an	exploratory	frame.	During	the	study	groups,	teachers	work	with	a	
Pearson	facilitator	to	layout	various	activities	that	they	will	implement	in	their	classrooms.	In	addition	to	
facilitation	of 	the	study	groups,	Pearson’s	highly	qualified	and	certified	Education	Specialists	can	provide	
one-on-one	and	small-group	embedded	assistance.	This	onsite,	shoulder-to-shoulder	support	includes,	 
but	is	not	limited	to:	coaching,	modeling,	assistance	with	lesson	planning,	and	co-teaching.

STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	1:	Lesson	Structures— 
The	Opening
This	study	group	explores	the	opening	of 	lessons	using	
the	three-part	lesson	structure	in	an	effort	to	help	
teachers cement these lesson routines in the classroom.

•	 Teachers	facilitate	mathematics	lessons	using	a	three-
part	lesson	structure	(Opening,	Work	Time,	Closing)	
where	students	have	an	opportunity	to	engage	directly	
with	mathematics	independent	of 	the	teacher	for	a	
significant	portion	of 	class	time	each	day,	collaborate	
with	their	peers,	and	discuss	their	ways	of 	thinking	in	
a public forum. (The	specific	focus	in	Study	Group	1	is	
on	the	lesson’s	Opening.)

•	 Students	engage	directly	with	mathematics	independent	
of 	the	teacher	for	a	significant	portion	of 	class	time	
each	day,	collaborate	with	their	peers,	and	discuss	their	
ways	of 	thinking	in	a	public	forum.

Study	Group	2:	Lesson	Structures— 
The	Closing  
This	study	group	explores	the	closing	of 	lessons	using	the	
three-part	lesson	structure	in	an	effort	to	help	teachers	
cement these lesson routines in the classroom.

•	 Teachers	facilitate	mathematics	lessons	using	a	three-
part	lesson	structure	(Opening,	Work	Time,	Closing)	
where	students	have	an	opportunity	to	engage	directly	
with	mathematics	independent	of 	the	teacher	for	a	
significant	portion	of 	class	time	each	day,	collaborate	
with	their	peers,	and	discuss	their	ways	of 	thinking	in	a	
public forum. (The	specific	focus	of 	Study	Group	2	is	
on	the	lesson’s	Closing.)

•	 Students	engage	directly	with	mathematics	independent	
of 	the	teacher	for	a	significant	portion	of 	class	time	
each	day,	collaborate	with	their	peers,	and	discuss	their	
ways	of 	thinking	in	a	public	forum.
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	3:	Lesson	Structures— 
The	Work	Time
This	study	group	explores	the	work	time	of 	lesson	
using	the	three-part	lesson	structure	in	an	effort	to	help	
teachers cement these lesson routines in the classroom.

•	 Teachers	facilitate	mathematics	lessons	using	a	three-
part	lesson	structure	(Opening,	Work	Time,	Closing)	
where	students	have	an	opportunity	to	engage	directly	
with	mathematics	independent	of 	the	teacher	for	a	
significant	portion	of 	class	time	each	day,	collaborate	
with	their	peers,	and	discuss	their	ways	of 	thinking	in	a	
public forum. (The	specific	focus	of 	Study	Group	3	is	
on	the	lesson’s	Work	Time.)

•	 Students	engage	directly	with	mathematics	independent	
of 	the	teacher	for	a	significant	portion	of 	class	time	
each	day,	collaborate	with	their	peers,	and	discuss	their	
ways	of 	thinking	in	a	public	forum.

Study	Group	4:	Introduction	to	the	Gallery—
Creating	Meaningful	Gallery	Problems
This	study	group	begins	the	exploration	of 	the	Gallery	
by	looking	at	the	characteristics	of 	Gallery	problems	and	
working	with	teachers	on	crafting	these	problems	based	
upon	their	own	curriculum	materials.

•	 Teachers,	using	their	current	curriculum	and	resource	
materials,	create	Gallery	problems	that	cement	
students’	grade-level	mathematical	thinking	at	the	 
end of  a unit of  instruction

•	 Students	engage	with	Gallery	problems	that	cement	
their	mathematical	thinking	at	the	end	of 	a	unit	 
of  instruction

Study	Group	5:	Using	Data	to	Create	a	
Meaningful	Gallery	Experience
This	study	group	continues	the	exploration	of 	the	Gallery	
by helping teachers use data to create a meaningful 
Gallery	experience	for	students.

•	 Teachers	use	data	from	formative	assessment	(e.g.,	
student	performance	with	lesson	tasks,	quizzes,	
self-checks,	exercises,	etc.)	to	purposefully	create	a	
meaningful	Gallery	experience	for	students	(e.g.,	 
re-engagement	with	concepts,	participation	in	 
guided	mathematics	groups,	personalization	via	 
Gallery	problems).

•	 Students	engage	in	a	tailored	Gallery	experience	(e.g.,	
re-engagement	with	concepts,	participation	in	guided	
mathematics	groups,	personalization	via	Gallery	
problems)	based	upon	their	performance	during	the	
concept-based	lessons.

Study	Group	6:	The	Gallery—Re-Engagement	
and	the	Guided	Mathematics	Groups
This	study	group	concludes	the	exploration	of 	the	
Gallery	by	analyzing	the	notion	of 	re-engagement	and	the	
concept of  guided mathematics groups in the context of  
supporting	students	to	meet	grade-level	expectations	by	
the end of  a unit of  instruction.

•	 Teachers	facilitate	guided	mathematics	groups	in	an	
effort	to	move	students	toward	grade	level	thinking.

•	 Students	are	exposed	to	grade-level	mathematical	
thinking	by	the	end	of 	each	concept-based	unit	 
of  instruction.
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	7:	Fostering	Effective	
Mathematical	Discussions	(Part	1)
This	study	group	begins	an	exploration	of 	the	role	
of  mathematical argument in the discourse of  the 
mathematics classroom.

•	 Teachers	promote	a	classroom	environment	that	
encourages	mathematical	conversations	(student	with	
student	and	student	with	teacher);	these	opportunities	
require	students	to	develop,	justify,	and	revise	
mathematical arguments and critique the reasoning of  
their peers in a collaborative environment.

•	 Students	develop,	justify,	and	revise	mathematical	
arguments and critique the reasoning of  their peers in  
a collaborative environment.

Study	Group	8:	Fostering	Effective	
Mathematical	Discussions	(Part	2)
This	study	group	concludes	the	exploration	of 	
mathematical	argument,	relevant	academic	discourse,	 
and planning for mathematical discussions.

•	 Teachers	promote	a	classroom	environment	that	
encourages	mathematical	conversations	(student	with	
student	and	student	with	teacher).	These	opportunities	
require	students	to	develop,	justify,	and	revise	
mathematical arguments and critique the reasoning of  
their peers in a collaborative environment.

•	 Students	develop,	justify,	and	revise	mathematical	
arguments and critique the reasoning of  their peers in  
a collaborative environment.

Study	Group	9:	Transitioning	to	PSC— 
Ways	of 	Thinking
This	study	group	re-visits	the	Closing	of 	the	lesson	and	
helps	teachers	to	transition	to	the	Ways	of 	Thinking	
routine	of 	Pearson	System	of 	Courses	(PSC).

•	 Teachers	use	the	Work	Time	to	prepare	the	students	
to	articulate	their	Ways	of 	Thinking	at	lesson	close.	
Teachers	sequence	Ways	of 	Thinking	presentations	 
in	such	a	way	as	to	move	students	as	close	to	grade	
level	mathematical	thinking	as	possible	by	the	end	of 	
the lesson.

•	 Students	express	and	share	their	ways	of 	thinking	daily	
and	are	exposed	to	grade-level	mathematical	thinking	
by the end of  each lesson.

Study	Group	10:	Transitioning	to	PSC—
Concept Corner
This	study	group	introduces	PSC	Concept	Corner	and	
how	it	supports	student	independence	throughout	all	
phases of  teaching and learning.

•	 Teachers	facilitate	students’	independent	use	of 	the	
Concept Corner to reinforce instruction during the 
daily lessons.

•	 Students	use	Concept	Corner	as	a	resource	during	
daily lessons.
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Pearson	System	of 	Courses—English	Language	Arts	(ELA)	Professional	
Development Launch

In	Pearson	System	of 	Courses	(PSC)	for	English	language	arts	(ELA),	the	key	instructional	routines	include:

•	Opening	(different	for	Reading	instruction	and	for	Writing	instruction)
•	Work	Time	(whole-group	instruction,	small-group	instruction,	collaboration	and	team	work,	formative	

assessment,	independent	work	and	reflection,	and	guided	reading)
•	Closing

Three	days	of 	professional	development	anchor	the	ELA	content	concepts	and	unit	structure.	Participants,	
in	grade-banded	groups,	begin	with	device	in-hand	and	exploration	of 	how	to	use	it,	followed	by	a	
thorough	overview	of 	how	the	ELA	content	is	organized	in	the	unit	structure.	This	overview	leads	to	a	
model	lesson,	and	walk-through	analysis	of 	the	lesson	types	within	a	unit.	Participants	an	have	opportunity	 
to	examine	how	ELA	content	is	built	within	a	unit,	and	how	the	assessments	are	integrated	with	instruction	
so that they are a part of  the learning cycle itself.

Teachers	develop	knowledge	of 	the	routines	and	subroutines	that	promote	deep	learning	and	that	will	
be	used	from	kindergarten	onward:	Clarity	of 	Purpose,	Modeling	of 	Learning,	Independent	Work,	
Collaboration,	Academic	Discourse,	Ongoing	Formative	Assessment,	Focused	Teaching,	Personalization,	
and	Closure.	Throughout	the	professional	development,	teachers	will	consider	the	type	of 	planning	that	is	
necessary for successful course implementation.

DAY 1

Module	Overview Performance Outcomes

Module	1:	Overview	of 	PSC	and	 
3-day	Training
This	module	provides	an	introduction	to	and	overview	
of 	Pearson	System	of 	Courses	(PSC)	and	the	three-day	
professional	development	journey	that	will	prepare	
teachers to begin implementation of  the system.  

•	 Understand	the	“Big	Picture”	of 	how	PSC	supports	the	
College	and	Career	Readiness	Standards	(CCRS)	and	
why	the	system	was	created

[Full	Implementation	only]	Module	2:	
Technology	Introduction	and	 
Targeted	Explorations	
In	this	module,	teachers	learn	how	to	navigate	the	tablet	
and	PSC	app.	They	are	guided	through	key	first	steps	
including	logging	into	the	app	as	a	teacher	or	as	a	student,	
accessing	the	lesson	content,	and	initiating	key	features	
on	the	tablet	such	as	text	to	speech.	Then,	using	the	
knowledge	gained	from	the	technology	introduction,	
educators engage in a scavenger hunt that requires them 
to	explore	and	learn	to	use	key	features	of 	the	tablet	 
and PSC app.  

•	 Use	all	of 	the	technology	features	to	navigate	the	 
PSC app

•	 Explain	how	PSC’s	features	help	students	learn	to	use	
technology strategically and capably
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DAY 1

Module	Overview Performance Outcomes

Module	3:	Making	the	Instructional	Shifts	in	
Support of  Developing Literacy Capacities 
In	this	module,	participants	learn	about	the	three	
Instructional	Shifts	required	by	the	CCRS.	They	then	
explore	how	these	Instructional	Shifts	are	addressed	
by	PSC’s	scope	and	sequence	for	ELA,	by	individual	
units,	and	by	lessons.	Participants	will	also	see	how	the	
Instructional Shifts—incorporated throughout PSC—
develop the Literacy Capacities of  students in  
order to prepare them for college and careers.

•	 Connect	the	Instructional	Shifts	to	the	 
Literacy Capacities

•	 Find	evidence	of 	the	Instructional	Shifts	in	a	PSC	lesson

•	 Use	the	Literacy	Capacities	to	provide	the	rationale	for	
the	design	of 	the	ELA	scope	and	sequence	(K-12)

Module	4:	Design	Principles
Using	knowledge	gained	from	the	previous	module,	
participants learn about the nine Design Principles that 
serve as the foundation for the teaching practices used 
in	PSC.	Participants	examine	how	PSC	lessons	link	
these Design Principles to the Literacy Capacities and 
Instructional Shifts. 

•	 Use	cause	and	effect	language	to	explain	the	
relationship	between	the	Design	Principles	and	the	
Literacy Capacities 

•	 Describe	evidence	from	lessons	that	reveals	the	 
Design Principles

[Delayed	Implementation	only]	Module	5:	
Using	Technology	to	Enhance	Learning
Participants engaging in this module explore various 
free	and	web-based	technology	resources	that	may	be	
used	to	support	students	as	they	engage	with	complex	
texts,	develop	content	knowledge,	and	demonstrate	that	
knowledge	using	various	modes	of 	communication.	

•	 Explain	how	technology	resources	develop	students’	
ability	to	gain	and	demonstrate	knowledge

•	 Develop	technology-enhanced	tasks	that	target	 
the	CCRS
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DAY 2

Module	Overview Performance Outcomes

Module	5:	Assessing	What	We	Teach
In	this	module	participants	take	sample	assessments	
(PARCC/SBAC)	to	experience,	and	therefore	better	
understand,	the	new	expectations	for	student	thinking	
and performance. They	then	compare	PARCC/SBAC	
assessments	to	PSC’s	assessments	to	understand	 
the	alignment	between	the	two.	Finally,	participants	
examine	how	this	targeted	student	learning	is	realized	 
in PSC lessons.

•	 Explain	what	types	of 	thinking	and	skills	students	must	
have	to	meet	the	demands	of 	the	new	assessments

•	 Describe	how	instruction	must	change	to	 
support students

•	 Explain	how	PSC	assessments	align	to	PARCC/SBAC	
assessments

Module	6:	Lesson	Share/Model	Lesson	
To	develop	an	understanding	of 	how	PSC	supports	
students in meeting the cognitive and behavioral 
expectations	of 	the	CCRS	(as	illustrated	by	the	new	
assessments),	teachers	choose	a	lesson	to	review	in	
their	grade.	They	identify	the	student	tasks,	learning	
support,	materials,	as	well	as	evidence	of 	understanding.	
Participants	then	share	and	compare	their	findings	in	small	
groups.	As	an	alternate	to	this	module,	participants	may	
engage in a simulated lesson. 

•	 Describe	the	experience	of 	a	learner	engaging	in	a	 
PSC	ELA	lesson	

•	 Explain	the	relationship	between	learning	outcomes,	
student	tasks,	and	teacher	support	in	a	PSC	lesson

Module	7:	The	Thinking	Behind	the	Lesson
Participants	use	a	protocol	for	debriefing	the	lessons	
they	just	reviewed,	analyzing	the	content	and	sequence	
of 	student	tasks,	examining	lesson	structure,	and	
determining	how	the	model	lesson	fits	within	the	larger	
unit.	This	analysis	includes	a	close	look	at	how	the	
Literacy Capacities and Design Principles are strategically 
revealed	within	the	lesson.		

•	 Explain	the	rationale	for	the	lesson	design

•	 Connect	lesson	components	to	the	Design	Principles	
and the Instructional Shifts 

•	 Describe	how	a	lesson	and	the	unit	as	a	whole	
supports	students	in	meeting	the	CCRS	and	developing	
the Literacy Capacities

Module	8:	Meeting	the	Needs	of 	Diverse	
Learners	through	Personalization	
This	module	defines	and	explores	the	notion	of 	
differentiation	through	personalization.	Participants	
consider	the	effect	personalization	has	on	engagement	
and	use	the	More	to	Explore	feature	to	personalize	
learning	for	specific	students.		

•	 Understand	how	student	choice	serves	as	an	
engagement	and	differentiation	strategy

•	 Determine	how	to	use	the	More	to	Explore	resource	
to support diverse learners
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DAY 3

Module	Overview Performance Outcomes

Module	9:	Meeting	the	Needs	of 	 
Diverse Learners by Supporting Access  
to	Complex	Text	
In this module teachers learn about a conceptual model 
of 	reading	comprehension	called	the	“Construction	
Integration	Model,”	which	is	the	basis	for	how	reading	
is	supported	within	PSC.	Participants	investigate	this	
comprehension	model	by	engaging	in,	and	then	analyzing,	
an	authentic	reading	task. Participants then revisit lessons 
in	PSC	to	determine	precisely	how	this	model	 
of  comprehension is applied.

•	 Use	Walter	Kintsch’s	Construction-Integration	model	
of 	reading	comprehension	to	explain	how	and	when	
comprehension	may	break	down	for	a	reader

•	 Understand	the	PSC	subroutines	(e.g.,	Quick	Write,	
Whole	Group	Share,	Partner	Talk)	and	describe	how	
they	support	students’	accurate	comprehension	of 	
complex texts

Module	10:	Reflecting	on	Our	Learning	
After	engaging	in	a	review	of 	the	Design	Principles,	
participants	analyze	classroom	scenarios	in	order	to	
identify	the	scenarios’ successes	and	challenges.	They	
then	address	the	challenges	by	rewriting	the	scenarios	(or	
developing	new	ones)	that	demonstrate	incorporation	
of 	PSC	Design	Principles,	how	they	would	address	
making	requisite	Instructional	Shifts	and/or	how	to	better	
support students in developing the Literacy Capacities.

•	 Revise	classroom	scenarios	to	reveal	PSC	Design	
Principles,	make	Instructional	Shifts,	and	support	
students in developing the Literacy Capacities 

Module	11:	Planning	for	Back-to-School,	 
Focus	on	Unit	1
To	plan	for	effective	implementation,	educators	review	
all	of 	the	lessons	in	ELA	Unit	1,	applying	what	they	
have	learned	in	the	training	by	analyzing	the	lessons	and	
completing	the	student	tasks.	This	work	also	includes	
closely	reading	and	annotating	the	Teacher	Guide	(which	
includes	detailed	guidance	for	the	episodes,	lessons,	and	
tasks).	When	educators	have	completed	this	work,	they	
collaborate	to	map	out	the	first	week	of 	teaching	and	
learning,	sewing	in	the	additional	classroom	routines	they	
identified	on	Day	1	(of 	this	Professional	Development	
training). Principals join teachers at the end of  the day to 
discuss	the	plan	for	the	first	30	days.	

•	 Complete	several	student	tasks	for	ELA	Unit	1	in	order	
to plan for implementation 

•	 Use	“backwards	design”	(also	referred	to	as	
Understanding	by	Design	(UbD))	to	plan	the	first	
month	of 	student	learning,	including	implementing	 
the	Design	Principles	and	making	Instructional	 
Shifts in service of  helping students develop the 
Literacy Capacities

[Delayed Implementation only] Alternate 
Module	11:	Planning	for	Back-to-School
Applying their learning from the Professional 
Development,	participants	engage	in	backwards	design	
(or	UbD)	to	plan	a	unit	of 	learning/instruction.	Teachers	
work	with	their	own	texts	to	outline	a	unit	that	makes	the	
Instructional Shifts and implements the Design Principles 
in	service	of 	developing	students’	Literacy	Capacities.		

•	 Use	backwards	design	(or	UbD)	to	plan	a	unit	of 	
instruction	that	makes	the	Instructional	Shifts	and	
strategically uses the Design Principles
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Pearson	System	of 	Courses—English	Language	Arts	(ELA)	Study	Groups	 
( Job-embedded	Training)

The	three	days	of 	English	language	arts	(ELA)	professional	development	launches	implementation	and	gets	
teachers	started	using	Pearson	System	of 	Courses	(PSC).	The	ELA	Study	Groups—facilitated by a trained 
Pearson	Education	Specialist	and	scheduled	monthly	throughout	the	year—help implementing teachers 
collaboratively	grow	and	improve	their	instructional	practice.	These	professional	learning	communities	
are	inquiry-based	and	spur	further	classroom	explorations.	The	study	groups,	and	the	related	classroom	
activities,	have	an	exploratory	frame.	During	the	study	groups,	teachers	work	with	a	Pearson	facilitator	to	
layout	various	activities	that	they	will	implement	in	their	classrooms.	In	addition	to	facilitation	of 	the	ELA	
Study	Groups,	Pearson’s	highly	qualified	and	certified	educational	consultants	can	provide	one-on-one	and	
small-group	embedded	assistance.	This	onsite,	shoulder-to-shoulder	support	includes,	but	is	not	limited	to:	
coaching,	modeling,	assistance	with	lesson	planning,	and	co-teaching.

STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	1:	Revisiting	the	Thinking	Behind	
the	Lesson:	Classroom	Routines	that	Support	
Literacy	Proficiency
Teachers	learn	how	to	use	PSC	classroom	routines	
to ensure that the dominant amount of  class time is 
devoted	to	students	collaborating	with	peers	in	service	
of 	deepening	their	understanding	and	use	of 	authentic,	
complex	text,	and	with	minimal	teacher	supervision.

•	 Teachers	deliver	Pearson	System	of 	Course	(PSC)	
lessons	that	engage	students	in	topic-based	tasks	which	
enable	knowledge	to	be	built	by	reading	and	using	
complex,	authentic,	topic-specific	texts

•	 Use	of 	PSC	classroom	routines	enables	students	
to	engage	directly,	and	independent	of 	teacher	
supervision,	with	the	following:	

o	 Reading	complex	texts

o	 Writing	and	speaking	to	apply	knowledge	 
gained from texts

o Discussion to deepen understanding of   
complex texts

•	 Students	and	teachers	use	the	language,	and	model	the	
behaviors,	of 	the	key	instructional	routines,	subroutines	
and Design Principles on a daily basis
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	2:	Academic	Conversation	
Teachers	study	methods	for	ensuring	that	class	time	 
is	dominated	by	academic	language	(spoken,	written,	 
and	read)	by	all	students,	with	minimal	teacher	
supervision or prompting.

•	 Teachers	model	daily	the	proper	use	of 	academic	
language,	and	facilitate	conversations	by	prompting	
students	to	explain	their	thinking	and	use	relevant	
evidence	from	texts	(vs.	asking	questions	that	invite	
one-word	answers	or	follow	the	IRF—Initiate,	
Response,	Feedback—pattern)

•	 Use	of 	consistent,	targeted	support	(e.g.,	language	
frames	and	conversation	prompts)	enables	students	
to engage in academic conversation about topics and 
texts,	using	relevant	evidence	from	texts	to	support	
their ideas

•	 Students	use	academic	language	when	engaged	in	
academic	conversation	(teacher	monitors	and	advances	
the	use	of 	academic	discourse,	e.g.,	by	directing	a	
student	to	record	a	comment	using	audio/video	and	
then	having	the	student	share	it	with	the	class)

Study	Group	3:	Using	the	Construction-
Integration	Model	to	Support	Student	Reading
Teachers	investigate	questions	and	tasks	that	allow	and	
support students to independently comprehend complex 
texts	and	make	their	comprehension	visible	(e.g.,	 
thinking	aloud	or	writing	about	how	ideas	in	a	text	 
build	and	connect).

•	 Teachers	use	prompts,	questions,	and	tasks	to	
engage students in close reading of  a complex text 
(e.g.,	questions	about:	how	information	in	different	
sections	connects;	how	the	author	supports	claims;	
who	characters	are	in	relation	to	one	another;	how	
background	knowledge	may	differ	from	how	concepts	
are	revealed	in	a	text)	

•	 Teachers	explain	the	purpose	and	design	of 	the	
questions,	prompts	and	tasks	used	to	support	
comprehension	within	PSC	lessons

•	 Teachers	develop	and	use	additional	questions,	
prompts,	and	tasks	to	personalize	support	for	students	
struggling to comprehend text

•	 Students	clearly	explain	the	thinking	process	they	use	
to	make	sense	of 	texts,	including	how	they	arrived	
at	certain	conclusions,	how	they	connect	the	ideas	in	
the	text,	and	how	they	relate	the	ideas	in	the	text	to	
prior	thinking	(e.g.,	knowledge	of 	a	particular	word	or	
phrase	or	knowledge	of 	a	topic)
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	4:	Using	Assessment	Data	in	
Instruction:	Part	1—Cold	Reads
Teachers	study	student	data	(specifically	reading	data)	
and use that information to help students set and 
monitor personal learning goals related to the topic  
of  study.

Note:	K-1	teachers	will	use	the	Checklists	in	this	 
study group

•	 Teachers	use	PSC	assessment	data	(focus	on	Cold	
Reads)	to	determine	student	needs	and	identify	where	
in the PSC lessons these needs may be addressed 

•	 Teachers	clearly	articulate	how	differentiated	student	
tasks	are	derived	from	assessment	information

•	 Teachers	use	prompts,	cues,	questions,	and	tasks	that	
target	specific	student	needs	evidenced	by	assessment	
(including	More	to	Explore	tasks).	This	type	of 	focused	
and	strategic	teaching	is	shaped	by	the	teacher’s	
ongoing,	documented	assessment	of 	student	needs	and	
may	be	directed	to	one	student,	a	small	group,	and/or	
the majority of  the class 

•	 Students	use	their	learning	goals	to	engage	in	
independent	work	(e.g.	independent	reading	and	other	
learning	tasks)

Study	Group	5:	Focus	on	the	Reading-Writing	
Connection 
Teachers	study	ways	to	connect	reading	and	writing	to	
enable	students	to	draw	upon	texts	they	have	read	in	
order	to	analyze	and	strengthen	their	own	writing,	as	well	
as that of  their peers. 

•	 Teachers	are	able	to	explain	how	lessons	are	designed	
to	use	reading	to	support	writing	and	vice	versa	(e.g.,	
how	tasks,	questions,	and	prompts	in	lessons	support	
students’	understanding	of 	what	hey	have	read,	and	
how	the	components	and	structures	that	those	tasks,	
questions	and	prompts	reveal	help	develop	students’	
ability	to	craft	particular	text	types)

•	 Teachers	analyze	student	writing	for	evidence	of 	
knowledge	built	by	reading	text	and	to	determine	
the	successes	and	challenges	a	student	has	with	
communicating the understanding gained from a text

•	 Students	“read	like	a	writer,”	using	the	perspective	 
of 	author	to	explain	the	craft	and	structure	of 	a	text,	
and	to	explain	how	that	craft	and	structure	affect	the	
text’s	meaning	

Study	Group	6:	Using	Writing	Data	in	
Instruction	(Cold	Writes)
Teachers	analyze	student	Cold	Writes,	determining	
students’	understanding	of 	the	craft	and	structure	of 	
particular	text	types	(e.g.,	informational/explanatory;	
opinion/argument;	narrative).	

•	 Teachers	write	feedback	on	student	work	that	clearly	
reveals	for	students	where	their	work	meets	standards,	
where	it	approaches/is	not	yet	meeting	standards,	and	
what	concrete	next	steps	the	student	may	take	based	
on that information

•	 Students	use	feedback	to	revise	their	writing	and	when	
developing	new	writing	pieces	(even	informal	pieces	
such	as	summaries	in	notebooks)
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	7:	Using	Assessment	Data	in	
Instruction: Part 2—Notebook	Entries
Teachers	study	student	Notebook	Entries	to	examine	
what	they	reveal	about	students’	reading	comprehension.		

•	 Teachers	use	PSC	Notebook	Entries	to	determine	
student	needs	and	identify	where	in	the	PSC	lessons	
these needs may be addressed 

•	 Teachers	use	prompts,	cues,	questions,	and	tasks	that	
target	specific	student	needs	evidenced	by	assessment.	
This	type	of 	focused	teaching	may	be	directed	to	one	
student,	a	small	group	and/or	the	majority	of 	the	class.	
It	is	shaped	by	the	teacher’s	ongoing	documented	
assessment of  student needs and may also include 
writing	responses	to	student	Notebook	Entries.

•	 Students	use	questions	and	prompts	to	reflect	on	their	
Notebook	Entries	and	take	the	next	steps	suggested	by	
their	teacher	(e.g.,	rereading	a	part	of 	a	text)

Study	Group	8:	Questioning	in	Literacy
Teachers	examine	the	effects	different	questions	have	on	
deepening	students’	thinking,	and	their	peers’	thinking,	
about topics and texts.

•	 Teachers	use,	and	teach	students	to	use,	open-ended	
questions	(those	with	more	than	one	correct	answer),	
and	questions	that	prompt	higher-order	thinking	
related	to	complex	texts	(those	that	require	students	
to	make	inferences,	synthesize	ideas,	and	to	state	and	
support	(i.e.,	explain	and	justify)	their	claims)

•	 Rather	than	giving	answers,	teachers	respond	
to	student	queries	with	questions	that	propel	
conversation	and	support	critical	thinking

•	 Teachers	encourage	student	talk	that	values	textual	
evidence	(e.g.,	by	consistently	prompting	learners	to	
return	to	the	text	to	discover	information,	provide	
evidence,	challenge	thinking,	develop	claims)

•	 Students	use	questions	that	value	textual	evidence	
and incorporate relevant textual evidence in their 
discussions	(student	to	student	and	student	to	teacher)

Study	Group	9:	Using	Conversation	 
as Assessment 
Teachers	examine	how	understanding	is	revealed	by	
student comments and questions. 

•	 Teachers	can	clearly	explain	how	student	comments	
and questions evidence understanding of  a text  

•	 Teachers	use	evidence	of 	student	understanding	to	
prompt	students	with	additional	queries	and	tasks	that	
improve	and	refine	student	understanding

•	 Students	can	clearly	explain	their	thinking	and	support	
it	with	relevant	evidence	from	the	text.	They	can	also	
challenge	that	thinking	by	drawing	upon	relevant,	
opposing	textual	evidence.	They	demonstrate	capacity	
to	assist	peers	in	thinking	critically.
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	10:	Making	Tasks	Accessible	to	
Diverse Learners 
Teachers	learn	to	use	and	remove	relevant	scaffolds	
to	support	students	as	they	engage	with/in	authentic,	
complex	texts	and	tasks.

•	 Teachers	use	multiple	means	of 	representation,	
multiple	means	of 	action	and	expression,	and	multiple	
means	of 	engagement	(Universal	Design	for	Learning	
principles)	within	all	lessons,	in	order	to	provide	
diverse learners access to complex texts and other 
resources related to topics under study

•	 Teachers	explain	how	the	individual	needs	of 	 
different	students	are	being	met	(e.g.	which	student	
is	annotating	a	text	for	a	particular	feature	and	why,	
which	student	is	using	a	particular	resource	on	More	 
to	Explore	and	why)

•	 Students	use	language	and	learning	strategies	to	 
engage	in	tasks	(e.g.,	paraphrasing	a	text,	taking	a	
screenshot of  a part of  a text and then placing it in  
a	notebook	page,	using	a	language	frame	to	engage	 
in	discussion,	etc.)	

Bridging	to	Pearson	System	of 	Courses	—English	Language	Arts	Professional	
Development Launch

Pearson System of  Courses assumes a certain comfort level and understanding of  the College and Career 
Readiness	Standards	(CCRS)	and	their	demands.	Some	schools	or	districts	may	feel	more	comfortable	with	
some	CCRS	preparatory	groundwork	before	jumping	into	PSC	training.	Our	three-day	Bridging to Pearson 
System of  Courses professional development series is designed to address this concern. Over the course of  
the	year,	teachers	and	students	make	classroom	adjustments	that	prepare	them	to	transition	to	PSC.

LEARNING SERIES 1: COLLEGE AND CAREER  
READY LITERACY LEARNERS (DAY 1)

Module	Overview Performance Outcomes

Module	1:	Model	Lesson	
This	module	provides	teachers	an	authentic	experience	
with	a	lesson	that	is	designed	to	support	the	Instructional	
Shifts	required	by	the	College	and	Career	Readiness	
Standards	(CCRS)	in	service	of 	helping	students	develop	
the Literacy Capacities they need to be ready for college 
and careers.

•	 Explain	the	features	of 	a	lesson	that	prepares	students	
for the literacy demands of  college and careers

•	 Articulate	changes	to	be	made	in	instruction	in	order	to	
support students in developing the Literacy Capacities 
required by college and careers

•	 Engage	students	in	lessons	that	support	independence,	
collaboration,	and	the	construction	of 	content	
knowledge	from	reading
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LEARNING SERIES 1: COLLEGE AND CAREER  
READY LITERACY LEARNERS (DAY 1)

Module	Overview Performance Outcomes

Module	2:	Proficiency	in	Literacy	
This	module	helps	define	literacy	proficiency	through	
the	lens	of 	the	Literacy	Capacities,	the	CCRS,	and	the	
three	Instructional	Shifts	required	by	the	CCRS.	By	
investigating	sample	performance	assessments	and	tasks,	
teachers	determine	the	knowledge	and	skills	students	
need	to	be	proficient,	and	they	learn	how	that	depth	of 	
student	understanding	is	measured.	Teachers	then	use	
this	information	to	reflect	on	and	revise	or	develop	the	
learning	outcomes	in	their	own	lessons.

•	 Define	literacy	proficiency	using	relevant	language	from	
the Literacy Capacities and Instructional Shifts 

•	 Analyze	performance	assessments,	explaining	 
how	Literacy	Capacities	and	Instructional	Shifts	 
are	exemplified

•	 Develop	or	revise	learning	outcomes	in	a	lesson	to	
target the expectations of  the Literacy Capacities and 
the Instructional Shifts

Module	3:	Questioning	and	Conversation	
Strategies
Teachers	learn	how	to	use	questioning	and	discussion	
techniques	to	facilitate	the	thinking	that	is	expected	
by	rigorous	learning	outcomes	(i.e.,	by	the	CCRS).	
To	apply	this	learning,	teachers	develop	questions	for	
their	own	lessons	that	probe	more	abstract	student	
thinking	and	support	the	comprehension	and	critique	
of 	complex	texts.	They	also	develop	tasks	and	routines	
that require and support meaningful discussions that are 
independently governed by students.

•	 Categorize	different	types	of 	questions,	distinguishing	
those that support academic student conversation and 
critical	thinking	from	those	that	do	not

•	 Develop	or	revise	learning	tasks	in	lessons	to	include	
targeted	questions	and	discussion	prompts/supports

•	 Facilitate	an	effective	academic	discussion	among	peers	

Module	4:	Classroom	Routines	that	Promote	
Literacy	Proficiency	
Teachers	engage	with	a	lesson	that	highlights	the	specific	
routines	(i.e.,	classroom	structures	such	as	focused	small	
group	problem-solving)	necessary	to	attend	to	the	CCRS	
and	to	the	Instructional	Shifts	they	require.	Teachers	
then	sew	these	routines	into	their	own	existing	or	newly	
developed lessons.

•	 Distinguish	classroom	routines	that	promote	literacy	
proficiency	from	those	that	do	not	(or	do	not	as	
effectively	as	other	routines)

•	 Explain	how	certain	classroom	structures	effective	in	
the past are not aligned to a classroom that promotes 
college and career readiness

•	 Develop	or	revise	lessons	to	include	classroom	routines	
that	promote	literacy	proficiency	as	determined	by	
college and career readiness expectations
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LEARNING SERIES 2: USING LITERACY TO  
BUILD STRONG CONTENT KNOWLEDGE (DAY 2)

Module	Overview Performance Outcomes

Module	5:	Comprehending	Complex	Texts	
In this module teachers learn about a conceptual model 
of 	reading	comprehension	called	the	“Construction	
Integration	Model”	which	reveals	components	of 	the	
intricate	process	of 	reading	in	the	brain.	Teachers	apply	
what	they	learn	by	developing	questions	and	tasks	to	
support	students	as	they	work	with	complex,	authentic	
texts.	Teachers	delve	into	the	process	of 	comprehending	
and	critiquing	by	learning	to	“read	like	a	writer”	
(examining	the	text	from	the	perspective	of 	a	writer),	
after	which	they	develop	segments	within	their	own	
lessons that model this process for students.

•	 Explain	how	questions	and	prompts	in	a	lesson	support	
and	adjust	a	student’s	comprehension	of 	a	text

•	 Distinguish	questions	and	prompts	that	 
support comprehension from those that test  
or	“tell”	comprehension

•	 Develop	questions	and	prompts	for	a	lesson	in	 
support	of 	students’	accurate	comprehension	of 	a	
text	(using	as	a	guide	Reading,	Writing,	and	Language	
Standards,	as	well	as	the	language	features	and	
functions	of 	academic	text)

Module	6:	Academic	Reading
In this module educators in all grade levels and content 
areas	learn	how	to	help	students	discover	how	the	
language	in	academic	texts	works.		Through	engaging,	
investigative	tasks,	participants	learn	to	examine	a	
text’s	complex,	condensed	messages,	exploring	how	an	
author	conveys	information	by	using	specific	academic	
language	features	such	as	nominalizations,	abstractions,	
qualifiers,	subordinate	clauses,	and	cohesion	markers.		
Participants	learn	ways	to	teach	students	to	examine	an	
author’s	language	choices.		This	skill	allows	students	to	
independently comprehend and use the information in 
contained	within	academic	texts.

•	 Develop	prompts	and	questions	that	target	the	
academic language features and functions of  complex 
texts

•	 Engage	students	with	questions	and	tasks	that	target	
the academic language features and functions of  
complex texts

Module	7:	Close	Reading	in	Support	of 	Deep	
Comprehension 
To	engage	in	close	reading,	students	need	to	learn	
how	to	probe	a	text	based	on	its	content,	structure,	
and craft. Participants in this training module learn 
how	to	investigate	a	text	in	this	manner.	They	trace	
the	development	of 	ideas,	examine	the	meaning	of 	
nuanced	words	and	phrases	based	on	how	they	are	
used,	and	question	the	way	in	which	the	author	has	
chosen	to	present	the	information	within	the	text.	From	
Kindergarten	upward,	the	ability	to	read	a	text	closely	is	
both possible and essential to deep comprehension.  
With	this	understanding	in	hand,	teachers	develop	
questions	and	prompts	within	their	own	lessons	in	order	
to engage students in the process of  close reading.  

•	 Explain	how	questions	and	prompts	support	deep	
comprehension of  a text

•	 Develop	questions	and	prompts	that	engage	students	
in	close	reading	(investigating	levels	of 	meaning/
purpose,	language	conventionality	and	clarity,	structure,	
coherence,	etc.)
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LEARNING SERIES 2: USING LITERACY TO  
BUILD STRONG CONTENT KNOWLEDGE (DAY 2)

Module	Overview Performance Outcomes

Module	8:	Valuing	Evidence	
Differing	notably	from	most	previous	state	expectations,	
the	CCRS	place	strong	emphasis	on	the	use	of 	textual	
evidence	to	support	ideas,	claims,	and	questions	
articulated	both	verbally	and	in	writing. Teachers	engaging	
in	this	module	define	and	demonstrate	what	is	meant	by	
the	phrase	“value	evidence.”	They	explain	the	thinking	
behind	selecting	“relevant	evidence.”	They	also	analyze	
sample	assessment	items	that	require	this	thinking	of 	
students	and	use	this	experience	to	analyze	methods	for	
helping students learn to value evidence.

•	 Distinguish	using	evidence	from	valuing	evidence

•	 Explain	how	learning	tasks	that	require	debate/
difference	of 	opinion	help	students	learn	to	value	
evidence

•	 Develop	or	revise	learning	tasks	within	a	lesson	to	
focus on the value of  evidence

Module	9:	Building	Literacy	through	an	
Integrated Approach 
This	module	begins	with	a	brief 	exploration	of 	the	
process of  language development to enable teachers 
to better understand the process of  acquiring and using 
academic	language.	Teachers	then	analyze	the	academic	
language	and	academic	grammar	in	different	texts	(text	
types	emphasized	will	be	those	relevant	to	participating	
teachers,	based	on	the	content	areas	they	support)	and	
engage	in	the	process	of 	“genre	study”	which	supports’	
students’	development	of 	academic	writing.	To	apply	this	
learning,	teachers	develop	or	revise	reading	tasks	in	their	
own	lessons	to	ensure	academic	writing	is	a	focus	 
of  instruction.

•	 Describe	the	process	of 	language	development	
(specifically	as	it	relates	to	writing)	and	the	factors	that	
support or impede that process

•	 Teach	students	to	engage	in	genre	study	by	examining	
and	mimicking	the	academic	language	features	and	
academic grammar features in relevant texts
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LEARNING SERIES 3: PREPARATION AND  
PLANNING FOR LITERACY LEARNING (DAY 3)

Module	Overview Performance Outcomes

Module	10:	Using	UBD	to	Support	the	Literacy	
Capacities 
Teachers	use	the	Understanding	by	Design	(UbD)	or	
“backwards	design”	approach	to	engage	in	the	lesson	
planning process by: 

•	 Creating/adjusting	learning	outcomes	that	support	
college	and	career	readiness;	and	then	

•	 Designing/revising	learning	tasks	and	corresponding	
instructional support to support these learning 
outcomes. 

Teachers	also	work	to	ensure	that	these	tasks	align	to	
the	three	Instructional	Shifts	for	ELA.	Finally,	teachers	
determine	opportunities	for,	and	types	of,	formative	
assessment.

•	 Explain	how	the	UbD	process	supports	effective	lesson	
planning

•	 Analyze	a	lesson,	explaining	in	detail	how	the	learning	
tasks	and	instructional	support	are	logically	sequenced	
and informed by the learning outcomes

•	 Develop	or	revise	learning	tasks	and	instructional	
support for a lesson in order to clearly target the 
learning	outcomes	(which	align	to	the	Instructional	
Shifts)

Module	11:	Building	Lessons	with	All	Students	
in	Mind	
Planning	with	all	learners	in	mind,	teachers	participating	in	
this	module	analyze	a	lesson	for	its	inclusion	of:	multiple	
means	of 	representation;	multiple	means	of 	action	and	
expression;	and	multiple	means	of 	engagement.	These	
three	Universal	Design	for	Learning	(UDL)	principles	
enable	diverse	learners	to	access	complex	tasks	and	
texts	with	increasing	independence.	Teachers	apply	this	
learning	by	revising	their	own	lessons	to	include	the	UDL	
principles. Participants also explore the processes of  
focused	teaching	and	personalization	as	methods	to	meet	
the needs of  diverse learners. 

•	 Explain	the	connection	between	UDL	principles	and	
student	needs	(i.e.,	the	anticipated	result	of 	using	UDL	
principles)

•	 Develop	or	revise	tasks	for	a	lesson	to	include	UDL	
principles	and	thereby	provide	access	to	different	
learners 

•	 Provide	feedback	to	peers	in	support	of 	their	
development	of 	lessons	that	include	UDL	principles

Module	12:	Teaching	for	Long-term	Learning
Teachers	learn	about	how	the	brain	processes	new	
information	and	how	to	help	ensure	that	new	information	
moves	into	long-term	memory. Using	this	information,	
teachers	develop	or	revise	tasks	for	their	lessons	that	
expand	student	thinking,	support	discovery	learning,	and	
engage	students	in	critical	thinking	and	problem	solving.	

•	 Describe	how	the	brain	“learns”	new	information	
(including	factors	that	impede	or	support	the	process	
of  moving information from short to long term 
memory)

•	 Explain	how	learning	tasks	are	designed	to	support	
critical	thinking	and	problem	solving	and	how	such	
tasks	can	help	ensure	that	new	information	is	truly	
learned

•	 Develop	or	revise	learning	tasks	in	a	lesson	in	
accordance	with	how	the	brain	processes,	learns	and	
retains information
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Module	Overview Performance Outcomes

Module	13:	Analyzing	Student	Thinking

Perhaps	the	most	important	skill	to	educators	today,	
this	module	will	focus	on	analyzing	student	thinking.		
Participating	teachers	will	learn	to:	analyze	student	
thinking	(revealed	through	speaking	and	writing);	observe	
and describe contexts that invite students to reveal their 
thinking;	determine	how	to	use	questions	and	prompts	to	
create	those	contexts	in	their	classroom.		Participants	will	
also practice responding to classroom scenarios based on 
student	thinking.		

•	 Determine	what	student	language	reveals	about	
student	thinking,	

•	 Ask	questions	that	invite,	probe,	and	develop	student	
thinking,

•	 Draw	conclusions	about	students’	understanding	
based on listening to students or observing artifacts of  
learning,	and

•	 Leverage	tools	and	routines	to	capture	student	
thinking.

Bridging	to	Pearson	System	of 	Courses—English	Language	Arts	(ELA)	Study	Groups

Bridging to Pearson System of  Courses	professional	development	is	a	facilitated	series	of 	monthly	English	
language	arts	(ELA)	Study	Groups.	These	ten	study	group	sessions,	focused	on	the	process	of 	bridging	
to	PSC,	help	implementing	teachers	collaboratively	grow	and	improve	their	instructional	practice.	The	
ELA	Study	Groups	are	inquiry-based	and	spur	further	classroom	explorations.	The	study	groups,	and	the	
related	classroom	activities,	have	an	exploratory	frame.	During	the	study	groups,	teachers	work	with	a	
Pearson	facilitator	to	layout	various	activities	that	they	will	implement	in	their	classrooms.	In	addition	to	
facilitation	of 	the	study	groups,	Pearson’s	highly	qualified	and	certified	Education	Specialists	can	provide	
one-on-one	and	small-group	embedded	assistance.	This	onsite,	shoulder-to-shoulder	support	includes,	but	
is	not	limited	to:	coaching,	modeling,	assistance	with	lesson	planning,	and	co-teaching.

STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	1:	Making	the	Instructional	Shifts
Teachers	begin	the	bridge	Study	Group	series	for	English	
language	arts	with	an	in-depth	exploration	how	classroom	
routines support the three Instructional Shifts.

•	 Teachers	deliver	lessons	that	engage	students	in	tasks	
that	use	literacy	strands	(reading,	writing,	speaking	and	
listening,	and	language)	to	build	content	knowledge	

•	 Students	engage	directly	with	the	following	
(independent	of 	teacher	supervision):	reading	
complex,	authentic	texts;	writing	and	speaking	to	apply	
knowledge	gained	from	texts;	and	discussion	used	to	
deepen understanding of  complex texts
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STUDY GROUPS

Module	Overview Performance Outcomes

Study	Group	2:	Close	Reading
In	this	Study	Group,	teachers	learn	to	use	multiple	
literacy	strands	(i.e.,	reading,	writing,	speaking	and	
listening,	and	language)	in	concert	to	gain	knowledge	
from reading. 

•	 Teachers	use	Reading,	Writing,	and	Language	Standards	
to develop questions and prompts for students to 
consider	while	reading	complex	text	

•	 Teachers	use	prompts,	questions	and	tasks	to	
engage students in close reading of  a complex text 
(e.g.,	questions	about:	how	information	in	different	
sections	connects;	how	the	author	supports	claims;	
who	characters	are	in	relation	to	one	another;	how	
background	knowledge	may	differ	from	how	concepts	
are	revealed	in	a	text)	

•	 Teachers	develop	and	use	additional	questions,	
prompts	and	tasks	to	personalize	support	for	students	
struggling to comprehend text

•	 Students	paraphrase	information	in	texts,	explain	
what	words	and	phrases	mean	based	on	the	text,	use	
evidence	from	the	text	to	support	their	ideas,	explain	
how	the	author	develops	ideas,	characters,	etc.

Study	Group	3:	Talking	to	Learn
The	focus	of 	Study	Group	3	is	analysis	of 	student	
conversation.	Teachers	examine	how	students	develop,	
deepen,	confirm,	and	challenge	their	understanding	of 	
content	by	engaging	in	meaningful	conversations	with	
peers about texts.

•	 Teachers	engage	students	with	questions,	prompts,	and	
tasks	that	require	collaboration	and	conversation	

•	 Teachers	provide	consistent,	targeted	support	(e.g.,	
language	frames	and	conversation	prompts)	to	enable	
students to engage in academic conversation about 
topics	and	texts,	and	which	encourage	students	to	use	
relevant evidence from texts to support their ideas

•	 Teachers	invite	students	to	share	comments	and	
questions	in	service	of 	formulating,	confirming,	and	
challenging	their	own	ideas	and	those	of 	their	peers

•	 Students	readily	share	comments	and	questions	to	
formulate,	confirm,	and	challenge	their	own	ideas,	as	
well	as	and	those	of 	their	peers

Study	Group	4:	Questions	and	Discussion	
Prompts
Teachers	in	Study	Group	4	examine	different	questions	
and	discussion	prompts.	They	work	to	identify	those	that	
best	enable	students	to	engage	in	higher-order	thinking,	

•	 Teachers	use,	and	teach	students	to	use	open-ended	
questions	(those	with	more	than	one	correct	answer),	
and	questions	that	prompt	higher-order	thinking	
related	to	complex	texts	(those	that	require	students	
to	make	inferences,	synthesize	ideas,	state	and	support	
(i.e.,	explain	and	justify)	their	claims)

•	 Teachers	respond	to	student	queries	with	questions	
that:

o	Propel	conversation	and	support	critical	thinking	(vs.	
just	giving	answers);	and	

o	Require	students	to	use	textual	evidence	to	respond

•	 Students	use	questions	and	engage	in	discourse	that	
values	textual	evidence	(i.e.,	consistently	returning	to	
the	text	to	discover	information,	challenge	thinking,	
support	claims,	etc.)
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Module	Overview Performance Outcomes

Study	Group	5:	Amplifying	Language	in	
Complex	Texts
In	Study	Group	5,	teachers	examine	the	language	used	in	
complex	texts	and	determine	ways	to	make	that	language	
comprehensible for students.

•	 Teachers	analyze	the	academic	language	in	complex	
texts	using	knowledge	of 	the	quantitative	and	
qualitative features of  complex text

•	 Teachers	develop	scaffolds	(such	as	color-coded	
text,	enlarged	text,	chunked	text,	questions	and	
prompts	that	direct	readers	to	nuanced	words	and	
phrases	within	text,	etc.)	to	help	students	navigate	the	
academic language in complex texts

•	 Students	analyze	academic	language	in	complex	texts,	
progressively	lessening	their	reliance	on	teacher-
created	scaffolds	

Study	Group	6:	Discussion	Scaffolds
Having	studied	questions	and	discussion	prompts	in	a	
previous	Study	Group,	teachers	take	their	knowledge	to	
the next level and explore various discussion protocols 
and	other	scaffolds	to	support	discussion	about	complex	
texts.

•	 Teachers	use	discussion	protocols	and	conversation	
roles	to	help	students	develop	conversation	skills

•	 Teachers	develop	and	use	language	frames	to	enable	all	
students to engage in relevant academic conversation 

•	 Teachers	scaffold	students	in	setting	and	monitoring	
parameters for discussion 

•	 Students	use	language	frames	to	engage	in	academic	
discussion,	and	set	and	monitor	their	own	parameters	
for discussion

Study	Group	7:	Assessing	Reading	
Comprehension through Discussion
Drawing	upon	work	completed	in	previous	Study	
Groups,	teachers	formatively	assess	student	discussion	
that is focused on complex texts.

•	 Teachers	understand	and	can	explain	how	student	
comments reveal the degree of  understanding a 
student has about a text

•	 Teachers	determine	whether	student	comments	reveal	
challenges	with	the:

o	Text	base	(difficulties	in	understanding	the	text’s	use	
of 	language,	syntax,	etc.);	and/or	

o	Mental	model	(shortcomings	in	prior	knowledge	the	
reader	is	drawing	upon	to	make	sense	of 	the	text)

•	 Teachers	understand	and	can	explain	how	students’	
use of  textual evidence reveals their degree of  
comprehension	and	scaffold	students	in	being	able	to	
assess	their	own	work

•	 Students	monitor	their	understanding	of 	text	by	
questioning	the	accuracy	of 	their	own	ideas	and	those	
of 	their	peers	with	evidence	from	the	text
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Module	Overview Performance Outcomes

Study	Group	8:	Reading	Like	a	Writer	
In	this	Study	Group,	teachers	explore	the	process	of 	
“reading	like	a	writer.”	They	study	a	text	as	an	instance	of 	
genre,	and	then	apply	this	knowledge	to	the	development	
of 	one’s	own	writing.

•	 Teachers	explain	how	”reading	like	a	writer”	supports	
reading comprehension 

•	 Teachers	teach	students	how	to	analyze	texts	based	on	
writing	craft	and	structure

•	 Teachers	help	students	use	mentor	texts	as	models	for	
writing

•	 Students	explain	how	“reading	like	a	writer”	supports	
reading	comprehension.	They	analyze	text	and	write	
text	based	on	writing	craft	and	structure.

Study	Group	9:	Using	Feedback	to	Instruct
Teachers	participating	in	this	Study	Group	write	
informative,	actionable	feedback	for	student	writing	
samples.	They	anchor	their	feedback	in	language	from	
targeted	writing	standards.

•	 Teachers	analyze	student	work	using	Reading,	Writing,	
and Language Standards

•	 Teachers	write	feedback	on	student	work	that	clearly	
reveals	for	students	where	their	work	meets	standards,	
where	it	approaches/is	not	yet	meeting	standards,	and	
what	concrete	next	steps	they	may	take	based	on	that	
information

•	 Teachers	prioritize	challenges	in	order	to	select	one	
challenge	that	may	be	addressed	by	the	student	writer	
(and	will	help	the	writer,	not	merely	the	piece)	

•	 Students	refine	their	writing	based	on	feedback

Study	Group	10:	Engaging	Students	in	
Formative Assessment 
In	the	final	Study	Group,	teachers	learn	strategies	
to	empower	students	to	give	descriptive	feedback	
(anchored	in	targeted	standards)	to	themselves	and	to	
one another.

•	 Teachers	provide	students	with	language	frames	that	
can	be	used	to	engage	in	self-assessment	and	peer-
assessment 

•	 Students	use	academic	language,	which	is	connected	to	
targeted	standards,	as	they	assess	their	own	work	and	
the	work	demonstrated	by	peers
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